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Family School Collaboration
What’s Happening in Your School
Already?

o Step 1: Find your school on the wall.

o Step 2: Write down as many activities,
strategies, and technigues that are in use
at your school that are examples of
family-school collaboration.


Presenter
Presentation Notes
OBJECTIVE: to start the day on a positive note; to get them thinking about ways they are already “collaborating” with families

Try to get a read on the kinds of activities being recorded so these can be referred to throughout the day.
 
Once everyone is seated, go to slide 2




Overview of Training

Introduction/background
Thinking systemically

— CORE Model of Collaboration
Communication strategies
Schoolwide collaborative activities
Family school conferencing
Action planning


Presenter
Presentation Notes


We’ll probably get through the first two and part of the third bullet today (maybe all)

We’ll take a break in the morning; have a 45 minute lunch break; afternoon break (or early end)

How many people are part of their school PBS team? How many are not?


Benefits of Families to Education

e For Kids:

— Improved attitudes, self-esteem, and
behavior

— Improved grades and test scores

— Better attendance, fewer dropouts and
suspensions, more post-secondary
education


Presenter
Presentation Notes
Objective: to show benefits to kids


Benefits of Families to Education

e [Or Parents:

— Greater understanding of how schools work

— Improved communication between parents
and children about school work

— Increased involvement with learning
activities at home


Presenter
Presentation Notes
Objective: to show benefits to parents


Benefits of Families to Education

e For Educators:

— Greater Job satisfaction

— Higher ratings of teaching skills from both
parents and principals

— Higher ratings of school effectiveness


Presenter
Presentation Notes
Objective: to show benefits to teachers
.
It’s important to remember that most of these findings are correlational, not causal. However, there is also some evidence of causal connections as well. 


Benefits of Families to Education

» There Is Increasing evidence of a CAUSAL

relationship between parents’ participation and
achievement

 Parents’ efforts lead to increase child
engagement that leads to Improved achievement


Presenter
Presentation Notes
Objective 1: Outline BRIEFLY evidence that collaboration has a CAUSAL relationship to improved outcomes
For example:
students participating in Title I services whose parents were more involved (e.g., attended parent workshops) made greater gains in math and reading than students whose parents participated less (Shaver & Walls, 1998). 
Among low-income, urban preschool students, PI activities, especially those conducted at home such as reading to the child and asking the child about school, predicted several positive end-of-year outcomes, including better attention, persistence and receptive vocabulary (Fantuzzo, McWayne, Perry, & Childs, 2004). 
Furthermore, a recent meta-analysis showed an effect size of approximately 0.30 (Fan & Chen, 2001), suggesting a moderate relationship between parent involvement and subsequent student achievement. 
Hughes and Kwok (2007) showed that kids from low SES families who also had highly involved parents were indistinguishable in literacy from kids from higher SES families. PI seems to operate through child engagement.

Thus it appears that we have much to gain and little to lose by improving family-school connections.

Objective 2: set up idea that effective collaboration is difficult 
But as all of you know, effective PI is an elusive goal and efforts to improve it often lead to frustration on both sides. We’re going to talk today about some of the sources of that frustration and ways to reduce it.

Consider the following quotation: 



“Blame for the separation of schools and
homes has been thrown around freely
and placed with considerable
bitterness... It Is the fault of principals,
of teachers, of parents, of lack of time,
of lack of money...This blaming is most
unfortunate...The fact of the matter is,
parents and teacher just haven’t
known how to get along together...”

Bess Lane, 1948


Presenter
Presentation Notes
Objective: there is nothing new about tension between families and schools and nothing really new about the strategies that work to reduce this tension.

As educators, we often are nostalgic for a simpler time when  families were more stable, 
parents had more time to invest in their children’s education,  and teachers could expect unqualified support for their efforts. Sadly, this time is more myth than reality as this quote shows. It was written in 1948.

She advocates for “cooperative relationship” where parents are co-planners and co-workers in the educational enterprise.

fifty years after the publication of Lane’s book, it is astonishing that we have made so little progress

And the approach we are advocating is still very similar…


How Can We Get Productive
\Working Relationships with
Families?

(Are our current activities
“traditional” or “collaborative?)


Presenter
Presentation Notes
Objective: explain why we are not going to talk about barriers; introduce idea that traditional approaches differ from collaborative approaches

We could spend a lot of time talking about barriers to PI and we would probably focus on a lot of issues that are outside of our control (parents’ work schedules, poor transportation) and other issues that are “untested hypotheses” (particular parents don’t care).

But we’re not going to do that because concentrating on what is wrong probably won’t get you where you want to go. Instead, we’ll focus on strategies and skills that increase the likelihood that more parents will want to engage with you in the education of their children. In this way, you will have a stronger base from which to launch any number of PI strategies in your schools.

However, we will start by thinking about traditional approaches to PI and how these differ from the approach that we’re advocating here today. As we review these differences, consider how you would describe the practices in your schools: traditional or collaborative?



@Traditional vS. Collaborative Approaches

Unidirectional Transactional
Educators: Educators:
— design family-school — work together with families to
activities, without parent develop plans that advance the
consultation, to help the shared goal of school success.

school achieve its goals.

— acknowledge and consider the

— summon parents to school beliefs, and preferences of
to hear information, not to children and their families.
contribute info%
(4 4
How can

“We want
you to....”

WE....



Presenter
Presentation Notes
Objective: contrast the unidirectional (one way) with the transactional (all working together)

In traditional approaches, school staff make all the decisions about priorities, goals, and activities. Parents are told about these decisions but have little or no input into them

Problems: the plans made may not be consistent with parents’ values, beliefs, and priorities. They may feel misunderstood and alienated from the schools. Teachers become frustrated because parents don’t respond to their efforts in expected ways.

In contrast…the collaborative approach is transactional. 

This goes beyond “bidirectional” in that it is assumed that each action influences every other action on both sides.

The emphasis is on developing shared goals, plans, and activities. 

Power for decision-making is shared; responsibility for outcomes of these plans is also shared 


Views of Parental Involvement
In Schooling-Collaborative

EXxpert-Driven Multiple Expertise
Educators: Educators:
—are experts about the child —presume that each person;
and the child’s problems; iIncluding the child;, has important
parents are learners. Information to share.
— tell parents how to assist —accept that each individual may
the school in fixing the child have different, and equally valid,
and/or how they should assist perceptions of the same
with: homework. situation.
“Help me
“1 will tell you P
77
how...” understand..
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Presentation Notes
Objective: contrast expert-driven model with multiple expertise model

In the expert model, educators often feel responsible for having all of the answers to every problem. As a result, many parents are involved primarily when the child is having problems. They are given advice on how to solve those problems.  

Problem: Teachers may have insufficient information about the family to make effective recommendations and parents may again feel accused or become discouraged by their lack of input. 

We call this pattern “teaching and telling.” It places parents only in the role of learners and leaves teachers often alone with the problem. These strict roles distance parents and teachers from each other

In contrast, collaboration acknowledges multiple expertise.  This does NOT diminish the importance of the expertise educators bring to the process. IT ADDS MORE.
 
It is in this seeking of the family’s expertise that we begin to understand their values, etc. SEE NEXT SLIDE





All stakeholders have expertise to
bring to the process of education

have far more experience with their children and
can offer useful suggestions

offer expertise on instructional methods that
can be adapted given what they learn from families.

also may bring

alternate perspectives and communication and problem-
solving expertise to the process.

know what their strengths and weaknesses are
and these can be elicited.


Presenter
Presentation Notes
It is not an “either or” situation; rather it is an expansion of the expertise we have available to addressing concerns. Roles are clear but are mutually supportive.

In particular we want to acknowledge the expertise of parents and students in addressing particular student needs.


Traditional vs. Collaborative
Approaches to Pl

Universal Individualized

Educators: Educators:

— recommend to families
how to improve family
participation in school; these
apply to all families.

— know that each family, teacher,
classroom, and child is different.
They respect these differences
when planning interventions.

— assume that families who do not
participate care about their
children’s education and have

good reasons for their behavior.

“One size
fits all.”

“Each child, family,

teacher, classroom is



Presenter
Presentation Notes
Objective: contrast the “one size fits all” traditional approach with the more individualized collaborative approach.

Traditional approaches to PI tend to be universal; whatever parent involvement activities educators undertake are applied to ALL families without regard to individual family’s strengths and needs. 

Problem: Even ideas that seem like they would be good for all may create unexpected problems. 
 
[Kathy example; substitute your own if you can. Prevention of child abuse example: flyer sent home to all families effectively undoing a year’s worth of work with an abusive family.]

Problem: Seemingly simple requests can actually command more of a family’s resources than they have to give and inadvertently create negative consequences on family-school relationships.

In contrast, collaborative approaches are by definition individualized. It is expected that families and schools will have different perspectives; uncovering these perspectives allows us to discover the best ways to support the educational progress of individual children. Enables culturally sensitive responding.

When disagreements arise, as they inevitably will, it is accepted that each individual may have different, yet equally valid, perceptions of the same situation.

Take helping with homework as an example….


®  Partial list of resources needed to

“help with homework™

Communication options

Do parents have opportunities to communicate with the teacher
(e.g., transportation and childcare for at school meetings;
availability of a telephone)?

Knowledge, skills, confidence

Do parents feel competent to help? Do they have the skills to help?
Do they know how to set up a learning environment at home?

Time & energy

Do their other responsibilities leave time and energy to engage in
learning activities at home?

Beliefs
Do parents believe that homework is part of their role or do they

delegate that role to the school?
Space and materials

Are pens, paper, dictionaries (computers?) available in the home? Is
there physically room in the home for a “homework space”?

Adapted from Henry, 1996.


Presenter
Presentation Notes
Objective: illustrate how the reasonable and seemingly simple request to “help with homework” may overwhelm some families resources. We must individualize.

 Here is a partial list of the resources families need to help effectively with homework; 

Thus, a seemingly simple task (or “basic responsibility” of parents in Epstein’s language), is actually quite complex. 

But the real problem is: Families lacking in one or more of these resources may mistakenly be viewed as not caring about their children’s education rather than seen as lacking in specific skills or resources. As educators we may never even become aware that the family lacked specific resources!
 


Main message...

Without first learning FROM
families about their strengths,
resources, beliefs, and needed
supports,

no.programs FOR families will be
successful.


Presenter
Presentation Notes
So, how do we learn what we need to know from families, in order to create successful programs?


Communication

* Frequent
» Positive
» Bi-directional
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Objective: to collaborate we have to communicate effectively. This includes managing conflict effectively.

Susan Swap wrote some years back that as educators we are socialized to see conflict as bad and so we avoid it. Unfortunately, this may result in disagreements going unrecognized and unresolved until there is a massive blow up. You’ve all witnessed this in IEP meetings.

Part of the reason we’re so poor at handling conflict is that teachers are provided with little or no training in effective communication strategies that encourage genuine partnerships to develop between teachers and families.
We see these skills as the foundation of effective PBS and will concentrate on them today.



Collaboration:
a COOPERATIVE relationship...

In which system members share both the power
and the responsibility needed to support child
success

It Is an approach that includes each family in the
education of their children in ways congruent
with the family’s values, goals, and culture.


Presenter
Presentation Notes
Objective: define collaboration and communicate that collaboration rests on the development of positive working relationships
What it is not --
A set of techniques
 Just talking to one another
Telling others what to do and how to do it

What it is --
A set of beliefs, an approach, a process that facilitates the development of trusting relationships 
A complete restructuring of “business as usual” in schools
Assumes that two (or many) heads are better than one

Stated otherwise…the idea of relationship is critical


...and a BALANCED relationship!

- m assume responsibilities within their
roles as parents (not professional educators)

. Massume responsibilities within their
roles as Instructors (not parent substitutes).

o S [EpIF assume their responsibilities as
learners



Presenter
Presentation Notes
Objective: communicate the idea of complementary roles

It is also a balanced relationship in which individuals have separate, yet complementary roles.

Clearly, this is pretty complex, as indicated in this principal’s statement:


. Collaboration

In the first year, | thought family-school collaboration
was having meetings with the child, parents, and
school staff when the child was having trouble in
school,

In the second year, | revised that and thought that
family-school collaboration was changing our parent-
teacher conferences to include children.

In the third year, | revised that and thought that family-
school collaboration was about climate-building
activities that involved the whole school.

Now I realize it's none of these things. Family-school

collaboration Is a process, a philosophy, that pervades

everything you do in the school
Weiss et.al. (p. 221).


Presenter
Presentation Notes
This quote comes from a principal whose school was actively involved in developing a more collaborative approach to working with families.

It highlights the complexity of being truly collaborative in your interactions with families.

So, if family-school collaboration is really a pervasive philosophy….


How Does Family School
Collaboration Fit With PBS?


Presenter
Presentation Notes
Objective: introduce the idea that family-school collaboration is appropriate at all three levels of intervention intensity.


[If math folks are there: not all of you may be in a PBS school. If not, some of this may be less familiar but bear with us]

It is the philosophy of Delaware’s PBS project that our efforts to prevent and intervene effectively with children’s behavior problems will be enhanced by collaborating with families at all levels of PBS.

You all know the famous triangle…


Family-School Collaboration in the

Context of: Pos)

Intensive

Students with intense behavior
problems (1-7%)

Targeted

Students at risk for problem
behaviors (5-15%)

School wide

Students without serious
behavior problems (80-90%)

tive Behavior: Support

Strategies below applied
specifically to FBA/BSP
and other intensive
approaches

Strategies

below plus
Problem-Solving
Meetings
Systems thinking
Proactive Communication
Outreach Strategies
Family-School Conferences

Family participation in planning,
Implementing, and evaluating
school-wide discipline plan
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Presentation Notes
Objective: briefly introduce strategies at the three levels; remind them that we are concentrating on Tier 1, school wide today.

Whether you are intervening at the individual, classroom, or school-wide level, you increase your chances of success when all relevant stakeholders have a role in the process. 

Note that this triangle is only showing the behavioral side, but we all know that behavior and academics are inextricably linked


Overview of Skills/Strategies
The CORE Model of Collaboration

Connectea’

Optimistic

R espected

E mpowered


Presenter
Presentation Notes
Objective: introduce the CORE acronym as a means of summarizing a mountain of literature on collaboration.

We believe that collaboration is at the CORE of everything we do as educators.

GOAL: Follow EVERY interaction between families and schools, we want ALL participants to leave feeling more connected, more optimistic, more respected, and more empowered than they did at the start of the encounter.

That is, following every interaction, a stronger working relationship is built.




Overview of Skills/Strategies
The CORE Model of Collaboration

THINKING DIFFERENTLY
- Systems Theory
TALKING DIFFERENTLY
— 7 Communication Strategies

BEHAVING DIFFERENTLY
-School-wide outreach

strategies
- Conferencing



Presenter
Presentation Notes
Objective: overview the three sections of the training

We divided the skills and strategies needed to build more collaborative relationships into three sections. 

The first two really apply at all levels of the triangle.

Different strategies will apply at the school wide, targeted, and intensive levels at the “behaving differently” level. Today, we are going to concentrate on school-wide collaborative strategies. 

So, let’s start by looking briefly at systems thinking


Home Alone

Directions: Watch the
movie clip; takes
notes on your assignment *

* NOTE: Not everyone

has the same assignment!



Presenter
Presentation Notes
Objective of exercise: illustrate that we see what we look for and that all of us are more likely to be cooperative when positive aspects are emphasized.

Show 6 minute clip (make sure it is accessible and sound is good).

Type assignments on slips of paper; approximately 1/3 of the group should get each assignment
“Watch for and write down all the problems in the family”
“Watch for and write down all the family strengths you observe”
“Observe the family and write down 3-5 adjectives you would use to describe this family to others”

Discuss the neutral instruction (#3) first, then problems, then strengths; record on white board


Home Alone

* Would you agree that identifying problems is an
easler task than identifying strengths, especially
during chaos?

 If we had a chance to talk to this family about
what happened, which set of descriptions do you
think would be more likely to promote positive
change?

* |If you spent the next week watching your family
members and identifying every strength (of the
family unit and of individuals) you could, how do
you think that would change your view of your
family? Change your behavior?



Presenter
Presentation Notes
Objective: highlight that looking for strengths will increase our own optimism and increase the likelihood that others will engage with us. 

It is a true saying: We see what we look for. If you are predisposed to only look for problems, then that is all you will see.

By taking a systems perspective, you are encouraged to see strengths at least as much as struggles, and use these to precipitate change.


System’s Theory

Systems are units,
composed of sets of Interrelated parts,
that act in organized, interdependent ways

to promote the adaptation or survival of
the whole unit.

-Planta



Presenter
Presentation Notes
Objective: introduce the definition of a “system.”

How many of you have studies systems theory as applied to families?

From the systems approach, you are much less interested in the individuals involved in an interaction than you are in looking at the interaction as a whole.

So you can think of an individual as a system…that is, a child is more than a brain, a heart, and other individual organs. The interrelated, interdependent parts functioning as a whole make a child.

Similarly, your family is a system. Your classroom is a system. The school is a system. As the systems increase in members they become more complex. But the key element is trying to understand the interconnections of the parts; how they all work together in a coherent whole.

Stated differently…


Try te change
anythning
and you will find-Iit
connected to
everything

else In the universe.
-John Muir:



Presenter
Presentation Notes
Objective: highlight that everyone has a role in the problem and everyone has a role in the solution; options for intervention are increased. 

From the systems worldview, problems are seen as being maintained by a variety of sources.  Everyone can contribute to changing the problem by changing some aspect of his/her behavior.  A greater number of potential solutions can be identified (as compared to simple cause and effect thinking).

Finding those things to change that can re-organize a system and lead to better outcomes, is what we will be trying to do.



System’s Principles

\7 \WWholeness

\7 Patterns of Interaction


Presenter
Presentation Notes
Objective: name the two primary constructs

We could go into a whole bunch of constructs, but if you remember these two, you’ll be well on your way to thinking systemically as you approach families and problems.


Wholeness

Each member affects,
and Is affected by, every other member...

 \When a member Is added, subtracted or changes
pbehavior in some way, the entire system
reorganizes to accommodate the change.

= System as a whole Is greater than the sum of its
parts


Presenter
Presentation Notes
Objective: define “Wholeness”

Living systems, whether individuals, families, or classrooms, are organized entities that cannot be understood by simply examining contributions of individual members; that is, the whole is indeed greater than the sum of its parts. 

Consider a teacher who says: “Individually, they are all nice kids, but when you put them together, something happens; they are just a MESS!”  This teacher is experiencing the system’s concept of wholeness.  

This concept is important because schooling is an act of bringing children from one system, the family, and asking them to function in a new system or set of systems, classroom and school.  

This creates a new, larger order system: the family-school mesosystem (Bronfenbrenner, 1986), with an increasingly complex set of rules, expectations, and roles for children that may or may not be the same across settings.  

By thinking about the whole rather than the individual parts, teachers are invited to consider not just how the parent or child contributes to interactions, but how their own behavior also plans a role.  They are encouraged to look for the source of difficulties not within individuals but within the interactions that occur. 


Behavior occurs

In circular patterns;
each system member
contributes.



Presenter
Presentation Notes
Objective: introduce patterns of interaction

The second major construct we’ll discuss relates to the issue of organizational complexity.

Patterns allow predictability in interactions, but not all patterns lead to healthy outcomes.

Consider a family example. 


Family Example

Mom
criticizes dad

X

Child cries BETe RIS
to mom ‘ at child



Presenter
Presentation Notes
If you focus on only one member of the family, you might say that dad is verbally aggressive; mom is hyper-critical; child is a crybaby. 

But this misses the big picture; the ways in which each individual’s behavior is related to the others in a predictable sequence.


Characteristics of
Behavioral Patterns of Interaction

Circularity = Repetitive cycles in which the'same
outcemes occur repeatedly

atobtoctoa

Patterns are interdependent; each shaping behavior of
the other In a reciprocal way, continually reinforcing
certain behaviors


Presenter
Presentation Notes
Two important characteristics of patterns that help you understand behavior:

1. Circularity- 	 No cause & effect; because each action is also a reaction, the pattern becomes self-perpetuating; you need to recognize that you are entering a circle; you can’t know how the circle started, but you can see the repeating pattern
  


Family Example

Mom
criticizes dad

s

Child cries Dad yells
to mom \ at child



Presenter
Presentation Notes
This sequence could start at any point: with the child crying, with mom being critical, with dad yelling; the PATTERN, once established, would remain the same.

It will remain the same until someone behaves differently and breaks the pattern.


Characteristics of
Behavioral Patterns of Interaction

Punctuation = View of reality reflected by arbitrary.
starting point.

The place in the cycle where we choose to begin
describing interactions provides a particular view of
reality; there are different views.


Presenter
Presentation Notes
 Second major point:
2. Punctuation	
Each actor in the pattern will choose to describe the (artificial) starting point differently (dad yelled at me so I cried to mom). 

People tend to think that their personal punctuation of a situation is REALITY.  

Because participants punctuate the situation in accordance with their own views of reality, they see themselves as “right” and others who do not share their view as “wrong.”

That is, they don’t recognize that other’s have a different view of the problem and how it is “caused.”  
 
This lack of recognition leads to blame!!! Thus, from the son’s perspective, dad (and his yelling) is to blame for his crying. But from the dad’s perspective, the mom is to blame for being critical and he just has to yell.

 



Behavioral Patterns of Interaction

o Patterns evolve —

— It I1sn’t that we think or say , “oh we’ll develop
this pattern” -- or even that everyone Is
consciously aware of It.

. Patterns that are developed and maintained over
time influence individual behavior


Presenter
Presentation Notes
These circular patterns influence future behavior sequences.  Consider how patterns in parent-teacher meetings become established.  

In a routine conference the teacher begins by telling the mother about her daughter’s progress.  

As the teacher talks, the mother learns that she is a receiver of information and in response she sits quietly and asks occasional questions.  

Both their behaviors affect and are affected by the other’s, and these initial behaviors set the stage for future interactions. That is, in subsequent meetings both will expect the teacher to talk and the mother to listen.  That is the pattern that they have established.  

Recognize also that this pattern may have started in a different way.  If the mother seated herself and looked expectantly at the teacher, waiting for him to begin to talk, the result would be the same:  The teacher talking more and the mother simply listening. 

So, what is the significance of patterns of interaction for our work with families?


Behavioral Patterns of Interaction

Significance #1:
No Blame!ll

YOou cannot knoew
Who began the seqguence



Presenter
Presentation Notes
If you believe that  
you are entering a circle, 
you cannot go back into infinity to know where the process began, 
it is impossible to BLAME ! ! !

This releases you from trying to figure out whose fault the problem is and gives you more time and energy to devote to finding solutions (we will return to this point later).




Behavioral Patterns of Interaction

Significance #2:

Intervention IS possible at any.
poIntin the circle.


Presenter
Presentation Notes
The first one has ramifications for how we think about the problem
This one has ramifications for how we address the problem

Can intervene at any point		
no matter where you intervene someone changes and then the others change also

If mom, dad or child changes behavior, the sequence WILL change.
				


Behavior Problem example
from systemic view

Teacher
cr|t|C|zes chil
d\ Child
Chlld complains
misbehaves about

in class teacher to
/parent
rent criticiz

teacher to child


Presenter
Presentation Notes
Objective: illustrate patterns of interaction with a family-school example

An example of an family-school interaction pattern. In a more narrow problem analysis, you might focus only on what is happening inside the classroom between the child and the teacher. But when you expand the focus, you see a more complete pattern.

It can be seen that each action is also a reaction.  How you understand what is happening here depends on where you punctuate the interaction.

Child’s punctuation: He feels frustrated and justified in acting out. 
Teacher’s punctuation: Child’s behavior is inappropriate and so he must be punished.
Mother’s punctuation:  Sees her child struggling academically, which hurts her.  She supports his feelings of frustration. 

Each of these punctuations is both right AND wrong (that is, each reflects and individual’s view of reality but each is incomplete because it does not recognize the pattern)

In all examples, remember:
The behavior occurs in repetitive, circular patterns
 The patterns are predictable and lend stability to relationships.
 The pattern can be interrupted at any point and the entire sequence will change.

These two systems concepts of wholeness and patterns of interactions, when applied to our views about families, behavior, and family-school relationships underpin what we call the CORE beliefs.



Thinking about Problems:

Process

The system’s view
- stops the search for “causes”

- focuses on the ways In which each person’s behavior
supports maintenance of the problem.

In collaborative, systems approaches, we don'’t
ask:

“Why Is this child having this problem?”

Rather, we ask:

“How Is this problem being maintained and what can
each person do to make changes in the patterns?”



Presenter
Presentation Notes
Objective: introduce difference between traditional behavioral models and systems models, but highlight compatibility

Now, this may seem counter to the functional assessment approach, but to me the two approaches are compatible. But with a systems approach you get a more complete picture of what is happening.

You are unmasking presumed “causes” as individual punctuations. 




Thinking about Problems:
Solutions

e Solutions

UThere are multiple perspectives from which to
view the same situation and each leads to
different alternatives In the search for
solutions.

uSystem’s perspective looks for solutions
pbased on interrupting the pattern and on
iIndividual abilities and resources.


Presenter
Presentation Notes
Objective: show how systems thinking expands the possibilities of solutions

Instead of feeling hopeless about relatively unchangeable factors, you can scan the system for potential avenues of change, knowing that a change in one part of the system will lead to the reorganization of that system.



CORE
Goal

Following any encounter with one another,
families and educators will leave the experience
feeling

connected,
optimistic,
respected,
and
empowered,



Presenter
Presentation Notes
Recall our goal….

There is nothing particularly new or revolutionary in the CORE model; we use it as an easy mnemonic to summarize the ecosystemic principles and to provide guidance to thinking about schools, families, and problems.

For each element, we have developed associated beliefs that, when present, assist in the development of the collaborative relationships. 


Activity 2
CORE Beliefs Discussion

o Step 1: Read the CORE beliefs and mark one
belief you find best fits your approach to
families. Then mark one belief that you fina
most challenging in working with families.

o Step 2: Working In pairs, discuss your selections
with your partner. What makes the challenging
belief so challenging?

o Step S Brainstorm ways that you might “think
differently” to allow that belief to become part of
your work with families.


Presenter
Presentation Notes
I’m guessing that there will be some shared “challenges” but there are probably some in the room that find  a particular belief less challenging. 

Keep your observations and questions at hand as we discuss each of these beliefs and contribute 


Be sure to emphasize that we will go over each belief so limit comments to the one at hand.



CORE: Elements & Beliefs

Connect =
Developing. Trusting Relationsnips

@

@‘(% D i

—— ..J_....



Presenter
Presentation Notes
We are attempting to develop trusting relationships with all members of the community. Although we will focus on teacher-parent relationships, remember that trusting, respectful relationships are the key to success whether you are dealing with parents, outside therapists, administrators, etc.

Trust develops over time, with repeated contact; later we will talk about relationship-building opportunities, that is, ways to adapt what you are already doing to make it more likely that trusting relationships will develop.





Trust develops when parties feel
valued, listened to, and understood

\zUse clear & open communication
\sDevelop shared beliefs and goals

\zUse differences constructively to
accomplish shared goals.

Trust Is accomplished through
optimism, respect, and
empowerment.


Presenter
Presentation Notes
This is CORE Belief #1.

One of the reasons we will spend so much time on communication, is to develop trust

It is not so important that everyone agrees, but that each has an opportunity to have their say; each must feel heard and that all viewpoints are considered.

These relationships become incredibly important in the face of conflict and disagreement. Think about it in your own life. Who do you give the benefit of the doubt to in a conflict situation? Usually someone you trust and respect. 

Holding the beliefs we will talk about next and using the communication strategies later, will help you develop connected, trusting relationships.

Any comments on this belief?


CORE: Elements & Beliefs

Optimism =

Embracing. the possiolities of
change ana assuming that each
person has the ability to.learmn and
to change.
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Presentation Notes
This element encourages a sense of hopefulness

There are three beliefs associated with this element



=
Each person does the

best he/she can.

— Indifference and unkindness are rare.

e If both parties assume that the other has the
child’s best interests at heart, they will come
together with a more hopeful attitude.
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Presentation Notes
Rarely are parents deliberately indifferent to their children’s education and rarely are teachers  unkind to particular children.  These situations may occur, but they are exceptions rather than the rule. Because they sometimes happen is no reason to assume that they are happening in most situations.

This can be hard to see, but if you make it your guiding assumption, it will lead you to responses that give the other the benefit of the doubt..

This can be a difficult one to maintain. Any observations?


NG one person IS to blame

Avoiding blame makes it easier to take a
more optimistic view of parents, teachers,
and students.


Presenter
Presentation Notes
Discussion follows; hold your comments until we review this.


How do the concepts of
patterns of interactions and
punctuation

Instruct us about blame?

Are “blame” and “responsibility”
Ssynonymous terms?
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Remember patterns and punctuation???   
 Describe??
Patterns:- behavior occurs in predictable, circular behavior patterns so no one person is to blame because the pattern is the primary focus of attention. 
Punctuation: Because individuals punctuate situations from their own point of view, they are often unaware of the ways in which they are contributing to the maintenance of a problem.

Eg What the teacher blames as lack of parent support in getting homework completed, the parent blames as an unrealistic expectation by the teacher given her work schedule
So each is blaming the other

One can have a responsibility to behave differently in any given pattern of interaction w/o being to blame for the problem! In fact, in this perspective, we are trying to emphasize that EVERYONE has a responsibility to behave differently, because it will interrupt unproductive patterns, not because they are to blame.

However, blaming is exceedingly common! 



Why do we blame?

Blame Is a conditioned response
Blame Is pre-emptive
Blaming Is not as hard as problem-solving

It Is natural to attribute problems to
factors outside our control
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At least 4 reasons:
Blame is a conditioned response in our culture.
     Families blame schools for problems; schools blame families.  Politicians blame everyone- administrators, teachers, students, parents

Blame is pre-emptive 
     We often conduct meetings by describing the child’s shortcomings in detail, then listing all the ways we have tried to solve the problem. 

If I blame you first, you don’t get to blame me!

Blaming is easier than problem-solving
Teacher says: “It’s not my fault;  Jimmy just won’t do anything I ask him to. 
Parent says: “The teacher picks on Jimmy- no wonder he misbehaves?”.

It requires little constructive problem-solving on our part

It is natural:
Eg You say to me. “There is something wrong in our relationship” 
I respond, “Well if you would stop telling me how to do everything, things would be fine!”



Why We Blame

The person who blames...
— avolids being blamed
— Avoids feeling responsible for change

BUT THE DOWNSIDE...

The person who feels blamed...
typically feels anger, resentment
Often “digs In their heels” and becomes
even less likely to change



Presenter
Presentation Notes
In short….
Blame has some attractive features but

If you feel unfairly blamed for a situation, what is your typical reaction? 

Not to accept the blame but perhaps to argue back, blame someone else, or go away mad; not a framework under which either party feels motivated to problem solve.

Because it focuses on the PAST, you get no closer to solving the problem, even if you are successful in assigning blame.



What to do Iif I catch myself blaming?

— assume that people’s behavior makes
sense from their frame of reference (they
ARE doing the best they can!)

— try to understand in what ways a
particular behavior supports the system’s
stability

— look forward to solutions; rather than
backward for causes.
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It is important to remember that behavior is not a problem, it is the individual’s solution to a problem. It may not be helpful in our view but they are attempting to resolve some difficulty. Their behavior makes sense to them!

So, if you remember nothing else from this presentation, remember to catch yourself when you find yourself blaming and try to refocus on solutions!! OR if you feel you are being blamed, refocus on solutions. Or when you hear someone blaming someone else….refocus on solutions. Are you sensing a pattern??

Thoughts/observations on No One Person Is To Blame?

Moving on in our CORE beliefs…


Problems are system problems;
successes are system successes.

» \WWhether the process IS positive or
negative all system members contribute.
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Belief #4 related to optimism

Can you see how this fits under optimism?? We all have responsibility for change and for success. We’re in this together. No one is alone with the problem OR with the solution.

Thoughts/Observations from your table groups?


CORE: Elements & Beliefs

Respect =

Acknowledging that each
person. /s trustworthy,
concerned & caring with the
rightsto differing values.
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Element #3

There are two beliefs associated with respect.  Both require us to remember that different individuals see situations differently. 

For example, this mother and son see the son’s developmental level quite differently…


Individuals have a right to
different perspectives...
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Presentation Notes
But, both have a right to their own point of view. It makes sense from each person’s perspective.


5 Each person IS both an
expert and a learner.

Participants bring complementary
expertise regarding the success of
the student to the table.

Parents may not share...\WHY???

What can we do?
Less teaching & telling:
More asking & learning
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OK, back to respectfulness….

Why might parents not share their expertise?
Lack of confidence
Feelings of intimidation

Although the educator must be prepared to tell the parent(s) about their child’s academic progress and emotional/social growth in school, she should consider herself as less a “teller” and more a “learner.”

The idea of complementary expertise is important here; again, it does not devalue the expertise of the teacher; it brings previously unavailable expertise to bear on the issues.

Thoughts/observations?


Children are active participants

s Why?
Because they are central parts of the mesosystem

 Child’s opportunities to:
— witness adults working together on their behalf
— hear adults’ expectations.
— share theilr expectations of the adults.

— be active contributors to any plans for change that are
made.

— avoid misunderstandings & misperceptions.


Presenter
Presentation Notes
From the perspective of the CORE Model, children should be active participants in any problem-solving activity that concerns them. From routine conferences to problem-solving meetings to FBAs.  Why?

To be active contributors to any plans for change that are made
Like parents and teachers, students are more likely to be committed to plans they had part in developing

Less opportunity for….
Being present lessens communication problems later on when the adults interpret the meeting for the child.  The child is not blind-sided.  RANDY EXAMPLE



I you are considering excluding
the child, ask yourself:

1. Isthe information I don’t want to share
In front of the student important in
helping her succeed in my classroom?

2. If so, how can the discussion be framed so
that it does not harm the student?”
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If concerned about having children participate: 
Two questions are appropriate to consider
You should limit your conversation to those things that matter for child success.

Consideration of this question can eliminate gossip [Marshall example: teacher complained about having to “be a social worker” BUT actively initiatied these kinds of discussion; who disciplines at home?]

2.“If the information is relevant, how could discussion be framed so that no harm comes to the student?”  	
There are situations where child should not be present: cases of abuse/neglect and that is to be discussed; cases where parent and teacher are already really angry; work on relationship first.

A meeting MIGHT be damaging to the child’s self-esteem , if blame is the focus.

If the meeting is being conducted consistent with the attitudes outlined so far, then the child is a necessary participant.

Thoughts/observations on including the child?


CORE: Elements & Beliefs

Empower =

Facjlitating reelings or
competence by raentifying
each person's particular sKkills
and.strengiths
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Last element



Advantages of Empowerment

e Emphasizes
— skills and strengths
— what needs to be done differently

e De-emphasizes
— deficits

e NO one person must be the “expert”

Rather than “teaching and telling,” we can focus
on “listening and understanding”.
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Presentation Notes

Two associated beliefs…


=
Power, responsibility, decision-

making and action are shared.

» Provide participants with opportunities to
demonstrate their skills and competencies

— Increase self-confidence of all parties; help
them express their views; encourage
participation in the development/enactment of
plans for continued success

— Assume that families who seem different are
not deficient In some way


Presenter
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Sets up the process in a way that  can help each person say what they think and feel
Remember teacher and learner


=)
Advice Is avoided

- It IS disempowering

Why do we give advice?

Two categories of advice:

solicited

unsolicited
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This is a hard one!

2 factors contribute to liberal use of advice:
 Taking a deficit perspective on parents and families

 Enacting the traditional role of “teacher and teller” in meetings


The deficit perspective is often framed as: If parents won’t do their job, I have to do it for them. [DON’T SAY MOREABOUT THIS HERE]

Leads to lots of advice giving, even though you may have little or no knowledge of the realities of a given family’s life.
When we spend time giving advice it keeps us from using the expertise of those who know the child best



Advice Is avoided
- It IS disempowering

e Solicited- Parent requests advice about how to
handle child at home.

The Responsibility Ball!

— We feel obligated to offer suggestions.

— We are set up for failure! WHY?
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Solicited-	parent asks for it-  “responsibility ball”
parents will sometimes solicit advice by saying "but we don't know what to do!"
The teachers response may be to take parenting responsibility because they feel obligated to know everything.
“Well, have you tried…..??”

set up for failure --Once teachers buy into the idea that they know more about parenting that child than the parent, they are set up to fail. WHY??	

It allows the other to blame the advice-giver for poor outcomes.  Pattern  reflected in frequently heard refrain by parents & teachers: “Well, that school psychologist told me to try behavior modification and it did not work!”  By implication, the school psychologist is to blame for the failure.

Not much better when the intervention is a success; parent now feels dependent


Advice Is avoided
- It IS disempowering

» Unsolicited - We offer without being asked.

Fatal assumption: “/f a parent isn't
doing their job, we must try to do. it
for them.”

— WHY?

— What do we do /nstead?
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As disempowering as solicited advice is, even worse is unsolicited advice

Teacher often believe that "if parents don't do their job we teachers have to do it for them.“ But the problem is, this is impossible. WHY?

sets us up in the role of judge and jury about a situation we may not really understand. Parents’ job is to be in charge of their children.

If you assume that you know what is going on in the family and can judge parents’ behaviors as right or wrong, good or bad, you will get caught in an advice giving cycle (at best…at worst, the parents will just go away)

INSTEAD:
-By actively listening to how a family/teacher interprets events, educators validate their expertise, implicitly conveying the belief that they are doing the best they can.

Discover and validate the parent’s expertise about their child but send the message- "We are in this together.”
"Let’s think about what we have done that worked?”

As a last resort
"Some families have tried to handle the problem this way.....   But you will need to decide if that will work for you in your family.“

In our communication skills section we’ll talk about ways to avoid advice giving.



Disadvantages of Disempowering
(advice)

s Advice becomes primary. intervention.

s Advice relieves all others (parents &
child) of responsibility for selution.

o Advice defeats collaboration.
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 Advice is totally counter to  collaboration, where our objective is
 to search for ways in which each individual involved in the problem can change in order to impact the problem.  It allows us to use everyone’s expertise, including the child’s. 

We will talk about ways to use YOUR expertise in interactions with families without resorting to advice!


Very freeing experience
Has helped teachers feel relaxed in conferences\\

Thoughts/observations on this.


The only thing to do with good

advice IS to pass It on.
It IS never any use to oneself.

Oscar Wilde

S

Harry S. Truman

|

g | have found the best way to
give advice to your children is to find
out what they want and advise them

\_ to do it. y
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End of part 1


