
February 12, 2020

Welcome
DE-PBS Project
Secondary Forum 

Login Info:
Special Events
PW: 20200210L34w



Today’s Focus Agenda & Topics
8:30-12:30 All Together Now

● Topic 1: Utilizing SROs to help to build positive school climate
● Topic 2: Sample recognition systems
● Topic 3: Implementing a Tier 1 cell phone policy 
● Topic 4: Ensuring student voice within your MTSS/PBS programming
● Topic 5: Understanding CBITS: A Tier 2 intervention for mental health & 

trauma
● Topic 6: Creating structured self-care initiatives

12:30 - 3 Choose Your Own (Strategic) Adventure

● 12:30-1:30 Administrator Lunch Session: Buy-In for PBS/MTSS-B
● 12:30-3pm Open planning space and TA support



Expectations

▪
▪
▪

▪
▪
▪

▪
▪



Starter Tools...







...and
Be

Welcoming



Being Engaged - Utilizing Padlet

Log In to Padlet:  
https://padlet.com/DEPBS/9ylvasj39h8a

https://padlet.com/DEPBS/9ylvasj39h8a


● Networking norms in effect 
○ On Padlet, please identify school or your name on response/postings 

[like “DE-PBS Project, Megan:”]. There are topic threads.
○ Questions and responses that can relate to everyone are best for the 

whole group Q & A time. Individualized questions/responses may be 
more effective via email.

○ We are hoping everyone can use technology to engage and connect.



Success thread is already in effect!



Website:  www.delawarepbs.org 

Presentations:
Secondary 
Forum

http://www.delawarepbs.org/
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Evidence-Based Practices



Supporting the 
Whole Child 
(and Adult)



Culturally Contextualized Practices



Practices That Support LL Students



Practices to eradicate disparities in school discipline

●
○
○

○
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Data Grounds the Work

○

○

○

○

○



Keeping in mind that...

SYSTEMS DATA

PRACTICES



Keeping in mind that...





So do the 
right tools!



Today’s Focus Agenda & Topics
8:30-12:30 All Together Now

● Topic 1: Utilizing SROs to help to build positive school climate
● Topic 2: Sample recognition systems
● Topic 3: Implementing a Tier 1 cell phone policy 
● Topic 4: Ensuring student voice within your MTSS/PBS programming
● Topic 5: Understanding CBITS: A Tier 2 intervention for mental health & 

trauma
● Topic 6: Creating structured self-care initiatives

12:30 - 3 Choose Your Own (Strategic) Adventure

● 12:30-1:30 Administrator Lunch Session: Buy-In for PBS/MTSS-B
● 12:30-3pm Open planning space and TA support



Topic 1: Utilizing School Resource 
Officers for Building School Climate

Log In to Padlet:  
https://padlet.com/DEPBS/9ylvasj39h8a

How can your MTSS team work closely 
with your SRO/Constable in order to 
support school climate and student 
support across all three Tiers?

https://padlet.com/DEPBS/9ylvasj39h8a


What is school-based law enforcement?

•

•
►

►

•

•

Fronius, Lozano & Schevermann, 2019



Guest Presentation:  Utilizing School 
Resource Officers for Building School 
Climate

Please Welcome:

Jeff Hale, Lead Constable for Colonial School District  



SCHOOL RESOURCE OFFICERS -  
CONSTABLES AND SCHOOL  

CLIMATE



HISTORY
• FIRST SRO PROGRAM BEGAN IN FLINT, MICHIGAN IN THE LATE 1950’S WITH THE 

GOAL OF IMPROVING THE RELATIONSHIP BETWEEN THE LOCAL POLICE AND YOUTH.
• OFFICERS WERE PLACED IN SCHOOLS AND SERVED AS TEACHERS AND COUNSELORS

• IN THE 1970’S MANY SCHOOL DISTRICTS ACROSS THE COUNTRY RECEIVED SPECIAL 
LEGISLATION TO CREATE THEIR OWN POLICE DEPARTMENTS. 



HISTORY (CON’T)
• IN 2013 THE INDIAN RIVER SCHOOL DISTRICT BEGAN WHAT TODAY IS 

KNOWN AS THE CONSTABLE PROGRAM IN DELAWARE BY HIRING 14 ARMED 
SCHOOL SAFETY MONITORS. 

• TODAY MULTIPLE SCHOOL DISTRICTS THROUGHOUT THE STATE HAVE 
ADOPTED THE CONSTABLE PROGRAM. MANY DISTRICTS SUPPLEMENT THE 
USE OF SRO’S WITH CONSTABLES.  



HISTORY (CON’T)



QUALIFICATIONS
SCHOOL RESOURCE OFFICERS
•REQUEST TRANSFER FROM CURRENT ASSIGNMENT

•APPEARS BEFORE AN INTERVIEW BOARD

• IF SELECTED MUST ATTEND BASIC SCHOOL RESOURCE OFFICER TRAINING

   



CONSTABLE
•AT LEAST 10 YEARS OF EXPERIENCE IN A LOCAL, STATE OR FEDERAL LAW 

ENFORCEMENT AGENCY

•SEPARATED IN GOOD STANDING FROM LAW ENFORCEMENT AGENCY

• CLEAN CRIMINAL BACKGROUND CHECK, TB TEST, AND CHILD PROTECTION 
REGISTRY



CONSTABLE 
•MUST SHOW PROFICIENCY WITH FIREARMS

•MUST ATTEND CONSTABLE ACADEMY IF SEPARATED FROM LAW 
ENFORCEMENT AGENCY FOR OVER FIVE YEARS

•MUST BE APPROVED FOR EMPLOYMENT AS A CONSTABLE BY THE BOARD OF 
PROFESSIONAL LICENSING OF CONSTABLES



SUMMARY OF JOB RESPONSIBILITIES  
•RESPONSIBLE FOR THE SAFETY AND WELL BEING OF STUDENTS, STAFF, 

VOLUNTEERS, VISITORS AND SCHOOL FACILITIES AND PROPERTY AT ASSIGNED 
SCHOOL LOCATION

•SUPERVISION AND MONITORING OF STUDENTS WITHIN AND OUTSIDE SCHOOL 
BUILDINGS

•ENFORCE STUDENT BEHAVIOR
•COMMUNICATE WITH STUDENTS REGARDING ISSUES AND/OR BEHAVIOR



SUMMARY OF JOB RESPONSIBILITIES
•ESCORT STUDENTS AND/OR UNAUTHORIZED VISITORS

•ASSIST WITH BUS, RECESS AND/OR LUNCH DUTY

•ASSIST WITH FIRE DRILLS, SCHOOL SAFETY DRILLS, OTHER THREATS AND ASSISTING 
IN THE REMOVAL FROM CLASSROOM OF DISRUPTIVE STUDENTS 



PRIMARY DUTIES
•FOLLOWS DIRECTIVES OF BUILDING AND DISTRICT ADMINISTRATORS

•SERVES AS THE LEAD ON THE BUILDING’S COMPREHENSIVE SCHOOL SAFETY PLAN. 
WORKS WITH BUILDING ADMINISTRATORS AND STAFF IN THE EVENT OF AN ACTUAL 
CRISIS

•MONITORS THE INTERIOR & EXTERIOR OF THE SCHOOL BUILDING AND CAMPUS 
BEFORE, DURING AND AFTER SCHOOL TO ENSURE THE SAFETY AND WELFARE OF 
STUDENTS, STAFF, VOLUNTEERS AND VISITORS    



PRIMARY DUTIES
•MONITOR AND SECURE EXTERIOR DOORS THROUGHOUT THE SCHOOL DAY

•PROVIDES CROWD CONTROL IN HALLWAYS, PARKING LOTS, CAFETERIA, PLAYGROUND 
AND/OR OTHER GATHERING SPACES AND INTERCEDES IN FIGHTS AND OTHER 
DISTURBANCES 

•WATCHES FOR DISTURBANCES, FIGHTS, UNAUTHORIZED VISITORS AND/OR CRIMINAL 
ACTIVITY

•ACCESSES DANGER AND INTERVENES TO HALT OR PREVENT FIGHTS OR OTHER 
DISTURBANCES   



PRIMARY DUTIES
•HELP TO ENSURE ORDER IS RESTORED AND STUDENTS ARE UNHARMED

•ASSISTS BUILDING ADMINISTRATORS WITH STUDENT INCIDENCES, INCLUDING BUT 
LIMITED TO BULLYING, FIGHTS, THEFTS, WEAPONS, AND SUBSTANCE ABUSE

•MAY ASSIST DISTRICT ADMINISTRATORS WITH INVESTIGATIONS AS NEEDED

•MAINTAIN KNOWLEDGE WITH AND ENFORCEMENT OF STUDENT DISCIPLINE CODE  



PRIMARY DUTIES
• COMMUNICATES WITH STUDENTS AND STAFF TO DISCUSS ALTERCATIONS, 

BEHAVIOR AND EXPECTATIONS  
• ASSISTS SROS AND LOCAL AND STATE LAW ENFORCEMENT AGENCY WHEN 

REQUIRED
• ESCORTS STUDENTS TO AND FROM THE OFFICE FOR DISCIPLINARY REASONS 

AND ESCORTS UNAUTHORIZED PERSONNEL FROM THE SCHOOL CAMPUS AS 
NEEDED



CONSTABLE/SRO USE & SCHOOL CLIMATE
• MENTOR: positive role model for students
• TEACHER: member of the faculty and administration, drivers 

education, police interaction, law 
• COUNSELOR: informal counseling of students and parents 

based on their law expertise.
• LIAISON - works with other law enforcement officers and 

agencies and the community.
 



Tier 1 – Primary Prevention

•
•

•
•

•

Fronius, Lozano & Schevermann, 2019



Tier 2 – Secondary Prevention

•
•

•

•

•

•
•
•

Fronius, Lozano & Schevermann, 2019



Tier 3 – Tertiary Prevention

•
•

•

•

•

•
•

•
•

Fronius, Lozano & Schevermann, 2019



Recommendations for School Stakeholders

•

•
•

•
•
•

•

Fronius, Lozano & Schevermann, 2019



Question and Answer Time

How can your MTSS team work closely with your SRO/Constable in order 
to support school climate and student support across all three Tiers?



Topic 2: Sample Recognition 
Systems

What system do you use to 

● help ensure there is reinforcement for 
students following your SW matrix 

OR 
● help teachers to reinforce their CW 

matrix?



Student Engagement Grade Level Differences: Student 
Survey

    Behavioral Engagement     Cognitive Engagement         Emotional Engagement

In middle school and 
high school, students 
tend to view 
themselves as being 
less emotionally 
engaged than in 
elementary school.

Overall, across grade 
levels students tend 
to perceive 
themselves as being 
engaged in school.



Recognition Systems are a Way to Engage



Systems Should Reflect Evidence-Based Strategies for 
Effective Praise  

1. Focus on providing feedback, rather than controlling student behavior.

2. Avoid teaching students that the most important reason to act responsibly is 
to earn rewards or to be praised (or to avoid punishment). Link the behaviors 
to others underlying thoughts, emotions, and dispositions that support 
prosocial behavior.

3. Highlight the student’s specific achievement or the skills and effort 
demonstrated toward the achievement.

4. Highlight the future value or usefulness of the behavior (as well as related 
thoughts and emotions)

5. In general, try to provide praise or acknowledgment shortly after the desired 
behavior (or effort toward the behavior) has occurred.

DE-PBS Project: School Climate and Student Success Grant
Teacher-Students Relationships Module http://wh1.oet.udel.edu/ 
pbs/online-modules/teacher-student-relationships/ 

http://wh1.oet.udel.edu/pbs/online-modules/teacher-student-relationships/
http://wh1.oet.udel.edu/pbs/online-modules/teacher-student-relationships/


Systems Should Reflect Evidence-Based Strategies for 
Effective Praise  

6.   Recognize and be sensitive to developmental, cultural, and individual 

      differences.

7.   Encourage students to self-evaluate and self-reinforce their prosocial 

      behavior and to take pride in their own behavior.

8.    Encourage students to praise others!

9.    Always be sincere and credible! 

10.   Use variety and novelty! 

DE-PBS Project: School Climate and Student Success Grant
Teacher-Students Relationships Module http://wh1.oet.udel.edu/ 
pbs/online-modules/teacher-student-relationships/ 

http://wh1.oet.udel.edu/pbs/online-modules/teacher-student-relationships/
http://wh1.oet.udel.edu/pbs/online-modules/teacher-student-relationships/


Electronic Behavior Tracking 
Systems...

Class Dojo PBIS Rewards LiveSchool

...Ensuring They are Recognition Systems





PBIS Rewards

Skyline Middle School



PBIS Rewards
What is it?

● An automated school-wide 
behavior management 
system

● Support student growth 
and acknowledgment of 
positive behaviors

● Reward with points 
instead of cards

● Easily plan and keep 
track of incentives

http://www.youtube.com/watch?v=aEz8riuBDvg


PBIS Rewards...
● can be used with all 

grade levels
● can be utilized by all 

staff members
● does not require special 

equipment
● syncs with Clever
● generates a variety of 

different reports



How PBIS Rewards Has Helped SKyline
● We are able to easily 

distribute points to 
students demonstrating our 
positive behavior 
expectations

● Students are able to see how 
many points they have and 
know if they need to work on 
their behavior

● Students and staff can see 
upcoming incentive events 
and can easily sign up 
students





Considerations for Electronic Systems:

● Examining the Match 
○ Existing Mission and SW Expectations
○ Cultural Match



Considerations for Electronic Systems:

● Mechanisms for Implementation 

○ Technological Resources are Available

○ Organization for Tracking Use Exist

○ Funds are Available for the Investment



The Hexagon Tool

https://nirn.fpg.unc.edu/

https://nirn.fpg.unc.edu/


Sample Estimates for PBIS Rewards

School Size
(# of students)

Estimated cost for Base 
Features = $500 Yr

Student Fee
$1.75 each

 ANNUAL COST 
ESTIMATE

50 $500 Yr $ 0 $500

250 $500 Yr $437.50 $1000

500 $500 Yr $775 $1300

1000 $500 Yr $1750 $2300

2500 $500 Yr $4375 $4900



Considerations for Electronic Systems:

● Mechanisms for Roll-Out

○ Introduction to System

○ Building Consensus/Buy-In

○ Training for Staff, Students, 
Families

○ Teacher Support Methods



Considerations for Electronic Systems:

● Private data may be used for public 
shaming 

● Socioeconomic limitations may inhibit 
intended parental engagement

● School psychologists should be a part 
of how the tool and data is used  

(McCreery & Rimel, 2017)



Considerations for Electronic Systems:

● Existing data determines need
● Data collected sets priorities

○ Global
■ For fluency of use
■ For equity of use

○ Specific, for example:
■ By behavior
■ By grade/class



Reflecting on Your Electronic Systems 

…



There are Many Ways to Engage In Recognition 



DE-PBS Tools to Help:



RAP Cards ● RAP passport – first 2 days of school Passport rotation – all locations

● Week1 1-2 of the quarter (Leadership 
Team decides focus)

Classrooms, Hallways, Bus

● Weeks 3-9: Departments decide on rotating 
schedule

Classroom and TBD

● Mid-Year Refresh week Top 3 locations for ODRs

● Semester 2 – TBD at Dec. Leadership Mtg. 
and review of ODR data

TBD

Service 
Learning Project – blankets 
and rock socks

● During Advisory, after lessons regarding 
disability and food insecurity awareness

In paired advisory rooms – blankets for AI; In 
designated locations – put together food kits

 RAP Cards to HR 
student families

● By 3rd week of each semester In lieu of 2nd  and 9th Faculty Mtg. of the year 

 Shout-Out Cards ● Available daily, monthly homeroom Cafeteria box and homeroom

 RAP  Staff-Staff ● Available daily, 2x/month handout  – 
admin reminders every Friday

Cards in mail room, copy room, online form

 Hallway Carts
Drawing from 

Student cards

● Weekly cart (need to develop schedule) Per floor

TBD ● Second Semester – TBD by Dec 
Leadership Team and ODR data and 
climate surveying

TBD

Quarter Got RAP Showcase 
(Data and talent sharing)

● Quarterly Q2 and Q4: All School Gymnasium  
(In-person)
Q1 and Q3: Grade-level Auditorium



Topic 2: Sample Recognition 
Systems

What system do you use to 

● help ensure there is reinforcement for 
students following your SW matrix 

OR 
● help teachers to reinforce their CW 

matrix?



Topic 3: A Proactive Strategy to 
Prevent Disruptions by Cell Phones 

What tips, strategies and/or resources 
can you share about addressing 
disruptive cell phone use in a school?



Guest Presentation by 
PS DuPont Middle School























































Question and Answer Time



The Hexagon Tool

https://nirn.fpg.unc.edu/

https://nirn.fpg.unc.edu/


Topic 3: A Proactive Strategy to 
Prevent Disruptions by Cell Phones 

What tips, strategies and/or resources 
can you share about addressing 
disruptive cell phone use in a school?



Break



Student Voices 
in Your MTSS-B

How have you or do you plan to have students provide 
feedback related to your Delaware School Climate 
Survey and/or End-of-Year ODR and suspension data? 



What is Student Voice? 

“Student voice is defined as a collective 
decision-making process “in which youth 
have opportunities to share in the school 
decisions that shape their lives and the 
lives of their peers.””
(Mitra, Serriere, & Kirshner, 2013, p. 294). 



Why consider student voices? 



Why consider student voices? 

Research has shown the inclusion of students in 
the process of school change has resulted in:

● Improvements in social emotional development (i.e. 
life-skills, self-esteem, social skills, building 
relationships, leadership, and problem solving skills) 
(Bradshaw, et al., 2014)

● Better school attendance, climate, school connectedness 
and school pride. (Mager & Nowak, 2012; Mitra, 2004)



Considering student voices is culturally 
responsive! 

“...partnerships provide opportunities for student, family, and 
community voices to be heard and have their histories and 
experiences represented in the school setting. Connections to 
the school are authentic and collaborative when teams actively 
seek student, family, and community voice. It is critical that 
teams engage families, students, and community members 
that are representative of the schools’ demographics and any 
underserved populations.”

https://www.pbis.org/resource/pbis-cultural-responsiveness-field-guide-resources-for-trainers-and-coaches

https://www.pbis.org/resource/pbis-cultural-responsiveness-field-guide-resources-for-trainers-and-coaches


Subscale
Tiered Fidelity Inventory: Tier I

Features

Teams

1.1 Team Composition:
Tier I team includes a Tier I systems coordinator, a school administrator, a family member, and individuals able to 
provide (a) applied behavioral expertise, (b) coaching expertise, (c) knowledge of student academic and behavior 
patterns, (d) knowledge about the operations of the school across grade levels and programs, and for high schools, 
(e) student representation.

PBIS Big Idea: Effective PBIS teams are knowledgeable, representative of stakeholders, and have administrative authority.
ISF Big Idea: Community Partners, including family representatives, can provide an expanded view/context of how the 
students’ lives outside of school are to be considered and can enhance the Tier 1 Team’s ability to promote healthy social 
emotional functioning for ALL students.

ISF Enhancement

ISF leadership teams include community employed and school employed staff with mental health expertise.  Teams also 
include families and students as active leaders.

Community partners’ roles at Tier 1 are clearly defined through a memorandum of understanding (MOU).

https://www.pbis.org/resource/isf-action-planning-companion-guide-to-swpbis-tfi

https://www.pbis.org/resource/isf-action-planning-companion-guide-to-swpbis-tfi


Subscale Tiered Fidelity Inventory: Tier I Features

Implementation

 1.4 Teaching Expectations: Expected academic and social behaviors are taught directly to all students in 
classrooms and across other campus settings/locations.

PBIS Big Idea:  Active and explicit teaching of school-wide expectations clarifies concepts for students and adults, allows 
for practice and performance feedback, and reduces misunderstandings regarding what is appropriate at school.

ISF Big Idea:  A review of both community and school data, supported by family input, leads to the selection of 
school-wide social emotional instruction that promotes overall wellness for all students.  

ISF Enhancements Team uses community data and student and family perception data/focus groups to inform development of 
student expectations as well as staff expectations for the teaching matrix.  Staff expectation should explicitly state 
how staff support ALL students develop social emotional skills

Social emotional instruction has an evidence base and is implemented with fidelity for all students

https://www.pbis.org/resource/isf-action-planning-companion-guide-to-swpbis-tfi

https://www.pbis.org/resource/isf-action-planning-companion-guide-to-swpbis-tfi


Subscale Tiered Fidelity Inventory: Tier I Features

Implementation

 1.3 Behavioral Expectations:
School has five or fewer positively stated behavioral expectations and examples by setting/location for student and 
staff behaviors (e.g., school teaching matrix) defined and in place.

PBIS Big Idea: School-wide expectations are a brief, memorable set of positively-stated expectations that create a school 
culture that is clear, positive, and consistent.

ISF Big Idea:  School-wide expectations foster skill building, positive relationships, and focus on teaching social and 
emotional competencies.

ISF Enhancements

Families, students and community participate in development of the expectations

All elements of the social emotional curriculum including community enhancements are linked the behavioral 
expectations
https://www.pbis.org/resource/isf-action-planning-companion-guide-to-swpbis-tfi

https://www.pbis.org/resource/isf-action-planning-companion-guide-to-swpbis-tfi


Subscale Tiered Fidelity Inventory: Tier I Features

Implementation

1.5 Problem Behavior Definitions:
School has clear definitions for behaviors that interfere with academic and social success and a clear 
policy/procedure (e.g., flowchart) for addressing office-managed versus staff-managed problems. 

PBIS Big Idea: Explicit definitions of acceptable versus unacceptable behavior provides clarity to both students and staff 
and is a critical component of identifying clear procedures for staff to respond to inappropriate behavior objectively.

ISF Big Idea:.  Community, family/student input to the definitions of acceptable vs unacceptable behaviors 
expands the view of behavioral definitions and increases likelihood of cultural relevancy and student 
engagement.

ISF Enhancements

The school team develops a clearly documented and predictable system for managing disruptive behavior that 
represent community family/student values and culture.

Referral procedures include ways to track students leaving their instructional environment (e.g., visits to the nurse or 
school counselor) so the needs of youth with internalizing as well as externalizing challenges inform the behavior 
definition process.
https://www.pbis.org/resource/isf-action-planning-companion-guide-to-swpbis-tfi

https://www.pbis.org/resource/isf-action-planning-companion-guide-to-swpbis-tfi


Subscale Tiered Fidelity Inventory: Tier I Features

Implementation

1.11 Student/Family/Community Involvement:
Stakeholders (students, families, and community members) provide input on universal foundations (e.g., 
expectations, consequences, acknowledgements) at least every 12 months.  

PBIS Big Idea: Engaging stakeholders enhances the contextual fit of SWPBIS systems and may increase consistency 
across school and other settings.

ISF Big Idea: Having: Family and community members as full and active team members expands the opportunities 
for cultural relevance and improved implementation.

ISF Enhancements

Family and community members actively participate on the District and Community Leadership Team, as well as the 
building level Tier I systems team.

Family and community member perspectives on the components of ISF Implementation are solicited at least annually 
through a variety of methods.
https://www.pbis.org/resource/isf-action-planning-companion-guide-to-swpbis-tfi

https://www.pbis.org/resource/isf-action-planning-companion-guide-to-swpbis-tfi


Barriers and Solutions 

Barriers:

1. Time
2. Identification of 

students to engage in 
the work 

3. Gaining input from 
variety and majority of 
students 

Solutions: 

1. Involve students during 
lunch, elective PBIS 
Leadership course, 
before or after school 
PBIS Leadership club 

2. Staff recommendations, 
student volunteers

3. Surveys to get majority 
voice 





Ladder of Student Involvement Handout



Student 
Voices
at McKean High 
School

Jessica Kradjel
Tier 1 Team Leader



Importance of Student Voice

• We are shaping young adults.
• We want student buy-in.
• We want our programming to feel valuable.
• We hope to improve school reputation/climate.



Evolution of Student Voices Advisory

• Began in April 2018
• Led by classroom teacher
• Asked for staff nominations
• Students discussed different 
topic each week:

Acknowledgements
Expectations
Consequences
Student-Teacher Relations
Student-Student Relations

• Began September 2018
• Led by classroom teacher
• Small group of students assigned
• Discussed topics that might be 
important to student body

• Pushed into other advisories to 
lead discussions on these topics

• Some sessions included 
administrator, We A.R.E. McKean 
leadership



This year! – Student Voices Advisory

• Began at start of school year
• Led by classroom teacher
• Students assigned to advisory
• Discussed biggest areas of 
concern/interest to student body

• Decided to develop a survey to 
administer to all students with 
focus on McKean



What’s going on right now??

•

•

•

•

1.
2.
3.
4.
5.
6.
7.



Next Steps

•
•
•

•

•
•
•



What have we learned?

• Some students feel heard!
• We are teaching students to look at 
things objectively!

• We are letting them know that their 
voices matter!

• We are admitting to ourselves that 
we need to involve students to 
create good programming!

• How do we take student 
feedback and turn it into action?

• How do we facilitate open, 
meaningful conversation with 
teenagers?

• How do we get students to care 
about what we want them to care 
about?



Questions?



Student Voices 
in Your MTSS-B

How have you or do you plan to have students provide 
feedback related to your Delaware School Climate 
Survey and/or End-of-Year ODR and suspension data? 



How are your trauma-informed 
practices being embedded in your 
Tier 1 and Tier 2/3 team 
discussions? 

Topic 5: Implementing CBITS: A Tier 2 
mental health intervention after trauma





CBITS in Trauma 
Informed Schools

Kiera McGillivray
CBITS/BB Program Manager, Licensed 

Marriage and Family Therapist

Children & Families First



Cognitive Behavioral Intervention for Trauma in Schools 
(CBITS) ► School-based group and individual intervention

► K-5 Bounce Back

► 6-12 CBITS

► Designed to reduce symptoms of posttraumatic stress 
disorder (PTSD), depression, and behavioral problems, and 
to improve functioning, grades and attendance, peer and 
parent support, and coping skills

► Elements of the CBITS Program

► Assessment

► Group Sessions

► Individual Sessions

► Parent Workshop

► Teacher Training



Group Session Overview

► Identification of common reactions to trauma

► How trauma and stress impacts our thoughts, 
feelings, and behaviors

► Introduction to relaxation and mindfulness exercises 
to combat anxiety

► Examining negative, maladaptive thoughts to 
generate more positive, accurate, and flexible ways 
of interpreting problems

► Real-life exposure to trauma-related events and 
situations

► Social problem-solving to help students cope with 
problems with friends and family members



What is Trauma?

► Trauma is an event that overwhelms our central 
nervous system, altering the way we normally 
process memories. It impacts the way we feel, 
what we think, and how we respond.



Why Implement a Program for Students with Trauma?

► More and more youth are experiencing traumatic 
events

► Community violence

► Natural and technological disasters

► Terrorism

► Family and interpersonal violence

► Most youth with mental health needs do not seek 
treatment

► 25-50% of kids have been exposed to 1 or more 
traumas (The Regents of the University of CA, 2015)



Why Implement a Program for Students with Trauma?



Why Implement a Program for Students with Trauma?

One night several years ago, I saw men shooting at 
each other, people running to hide.  I was scared 

and I thought I was going to die.  After this 
happened, I started to have nightmares.  I felt 

scared all the time.  I couldn’t concentrate in class 
like before.  I had thoughts that something bad 
could happen to me.  I started to get in a lot of 

fights at school and with my siblings.  

Martin, 6th grader



Consequences of Trauma Exposure

► Nightmares or Trouble Sleeping

► Classroom manifestations: fatigue, sleepiness during 
the day

► Avoiding Reminders (People, Places, or Things)

► Classroom manifestations: resistance to activities or 
places, absenteeism

► Feeling Scared for “No Reason”

► Classroom manifestations: becoming upset easily

► Trouble Concentrating

► Classroom manifestations: concentration problems, 
not finishing activities/homework, 



Consequences of Trauma Exposure

► Feeling Angry

► Classroom manifestations: increased fights with 
peers, being oppositional

► Feeling Shame/Guilt

► Classroom manifestations: withdrawal from peers, 
poor eye-contact, negative self-statements

► Feeling Sadness/Grief/Loss

► Classroom manifestations: tearfulness, clinging to 
caregivers or teachers, withdrawal from peers

► Physical Health Problems/Complaints

► Classroom manifestations: more trips to school 
nurse, stomachaches, headaches, absenteeism



Trauma Impacts Academic Achievement

► Decreased IQ and reading 
ability (Delaney-Black et al., 
2003)

► Lower grade point average 
(Hurt et al., 2001)

► School absence (Hurt et al., 
2001)

► Decreased rates of high school 
graduation (Grogger, 1997)

► Increased expulsions and 
suspensions (LAUSD Survery)



Why Bring Treatment to Schools?

► Kids are already in schools 
(removes obstacles such as 
transportation, stigma, etc.)

► CBIT in school setting:

► Feasible

► Amenable to group 
structure

► Focus on building skills

► Empowering

► Meeting the Needs of the 
Whole Child

► Creating a Safe and Nurturing 
Environment



Project DelAWARE and CBITS

► Indian River School District

► Long Neck Elementary

► Millsboro Middle

► Sussex Central High

► Capital School District

► William Henry Middle

► Central Middle

► Dover High

► Colonial School District

► Wilbur Elementary

► William Penn High



Other Opportunities for CBITS and Bounce Back 
Programming

► All three counties

► Elementary, middle, and high school availability

► Need a point of contact to begin consent and 
screening process

► Free to school, students, and families

► 69% of students see a decrease in PTSD symptoms



Additional References and Resources

► LAUSD/UCLA/RAND Trauma Services 
Adaptation Center for School and Communities

► National Child Traumatic Stress Network 
(NCTSN) School Committee



Barriers and Challenges to Tier 2 & Tier 3 Interventions

•

•
•
•
•



How are your trauma-informed 
practices being embedded in your 
Tier 1 and Tier 2/3 team 
discussions? 

Topic 5: Implementing CBITS: A Tier 2 
mental health intervention after trauma



Topic 6: Self Care for Educators

How do you define self-care? 

OR

What are your self-care 
strategies and resources for 
staff, students and families? 



Guest Presentation by William Penn 
High School:  Self Care for Educators

Christina MacKerchar, District MTSS Coach and 
Meghan Covert, Restorative Practices Coach



William Penn High School
Demographics

●

●

●

●

●

●

●

●

●

●

●

●

●

●

●

●

●

● Teachers- 140
● Paraprofessionals- 25
● Support Staff- 16
● Administrators- 8



Our PBS Program : 
Tier 1 at William Penn 2019/2020

● New to MTSS
● Transitioning from Restorative Practices/Advisory Team to Tier 1 Team
● Tier 1 Team Meetings 2x a month.
● Surveys to Staff Revolving Around Climate
● Created 1-5 year plan



Our PBS Program : 
Tier 1 at William Penn 2019/2020

● Introduced staff to MTSS via Faculty Meetings
○ Standing agenda item on all faculty meetings for clear communication 

and staff feedback.
○ Goal to create a safe, positive  environment with its roots in relationship 

building skills.
○ Create a universal language for both students and staff that helps instill 

a clear and consistent learning environment with routine and healthy 
boundaries.  



Our PBS Program : 
Tier 1 at William Penn 2019/2020

● Created a Tier 1 Student Team
● Created SWE with Tier 1 Team, Staff, Student and Admin Feedback
● Beginning to Become Comfortable with Data Driven Decision Making
● Teaming with School Climate Committee 



Our PBS Program:
Tier 1 at William Penn 2019/2020

● Through Staff Surveys, ILT Conversations, Informal Conversations and 
Working with the Climate Committee there was:
○ An outcry for Trauma-Informed Practices PD
○ A clear need for teacher/staff Self-Care

● We place self-care under the umbrella of trauma-informed practices.
○ The oxygen mask
○ Self-care = staff wellness, culture, and climate (it’s more than just 

yoga and mindfulness!)



Staff Response

● “Lack of consistency with rules, power struggles, fixed mindsets”
● “Training on trauma-informed care and how to better treat students 

of different backgrounds than yourself”
● “Many students have told me they feel as though their teachers 

don't care or are unreliable “
● “I asked some of my kids for help with this one. they said out of their 

eight classes, they felt about three teachers tried to have a 
relationship.”

● “ Staff is overwhelmed with number of students and all the 
teacher tasks. It's hard to make time to work on relationships with 
students when you have a million things on your mind/plate.”



Staff Response

● Tier 1/RP team members were asking for 

trauma-informed training at EVERY meeting.

● Conversations in the staff centers (lounges) 

around teacher burnout and it was only 

November. 

● LOTS of conversations about low moral and 

teachers not feeling like they are appreciated. 



“If students struggling with trauma are to become more 
resilient, they need compassionate and resilient teachers...If 
educational professionals themselves are barely coping and 
cannot bounce back from the challenges they face, how are 
they to sustain the strength needed to promote resiliency 
among their students?”

Walpow, Johnson, Hertel, & Kincaid (2016).  The Heart of Teaching and Learning: Compassion, Resilience, and Academic Success



WP Resilience and Self-Care 
Professional Development

● Soft introduction to staff of Trauma-Informed Practices, Resilience and Self-Care
● Director of Behavioral Health, Superintendent and School Principal speak of support
● Showed the documentary Resilience
● Break out sessions

○ Resilience Re-Cap
■ How does this relate to the work we do at William Penn?
■ What do we do now to help our students build resilience?
■ What else can we do?

● Now, one month, by the end of the year.
○ Self-Care:

■ Self-Care Assessment/Plan
■ Guided Meditation
■ ProQOL Survey



Data: Professional
Quality of Life Scale

● Completed by 103 staff 
members

● Compassion Scale
○ 32% high
○ 68% moderate

● Burnout Scale
○ 29% low
○ 71% moderate

● Secondary Trauma Scale:
○ 2% high
○ 98% moderate



Data: Determining a Need for Staff Self 
Care 
● 2298 referrals (August - December) made by 144 staff 

members

● On the Staff Climate Survey 65% rated student/teacher 

relationships 3 or lower on a 1-5 scale. 

● Staff PD Exit Ticket:

○ Individual Counseling requested by 42 staff members
○ Group Counseling requested by 30 staff members
○ Exercise/activity-based groups requested by 63 staff 

members



Practices: Supporting Staff Self Care

● Working with Project DelAWARE and 
district office to bring in mental health 
counselor for staff  

● Massage/Chiropractic Office came to WP
● Yoga Club
● Kahoot to end each faculty meeting



Systems: Moving from Exploration to Installation

Continue Trauma-Informed Practices and Self-Care PD 

● Tier I team leads self-care/trauma-informed planning/practices
○ Deliver PD to staff
○ Gather feedback to inform future PD

● Student referral data
● Staff attendance  data
● Informal staff climate survey (beginning/end of year)
● ProQOL annually
● DE School Climate Survey



Begin with the End in Mind:  
What do you hope to impact?

● Staff Outcomes
○ Professional Quality of Life Scale multiple times per school year 
○ School Climate Survey
○ Attendance
○ Healthcare Cost

● Student outcomes 
○ Behavior
○ Academic achievement
○ School Climate Surveys

Pohlman, Williams & Denton, 2019



● Consider an existing team that monitors 
school-wide climate and culture (e.g. Tier I, 
Universal Team or Building Leadership Team)

Pohlman, Williams & Denton, 2019

What Team Can Coordinate and Lead 
Self Care?



Policy, Documentation & Communication

● Self-Care Manual
● Posted Self-Care/SEL/Resilience Expectations
● Policies to support self-care

○ No meeting Tuesday
○ Tap-In/Tap-Out System
○ “Walking” meetings
○ A “stop-doing” PD goal (e.g.: venting in lunchroom, 

reading/sending pointless email)
● Email prompts, staff lounge postings, etc

Pohlman, Williams & Denton, 2019



Avoid Self Care Bias.  Do you ever.....
❑ Wonder how others can leave on time everyday
❑ Pass judgment on someone out walking the track on their prep period
❑ Become annoyed by someone who takes 24 hours to respond to an 

email or not look at email on time off
❑ Question why someone has their door closed in the middle of the day
❑ Become irked by someone who says no to a committee or task
❑ Judge when someone leaves for lunch

These may be implicit or explicit

Pohlman, Williams & Denton, 2019



Make it Visible



Professional Development
Activity Sample Resources

▪ Staff Circles to define desired 
culture

▪ Establish expectations
▪ Setting boundaries

Compassion resilience toolkit:
https://compassionresiliencetoolkit.org/schools/a-toolkit-for-schools/

▪ Direct instructional topics

▪ What is self-care? ; Why 
self-care?

▪ Wellness Practices (e.g.: 
meditation, time mang.)

Dr.Tia Barnes Self Care (Train the Trainer) Workshop Materials:
http://wh1.oet.udel.edu/pbs/educator-emotional-self-care-workshop/

▪ Grounding activities in staff 
meetings, PLCs

Resources for on-going self care activities:
https://www.onwardthebook.com/

Stress Management for Teachers: The Guildford Practice in the 
Schools Series:  
https://www.amazon.com/Stress-Management-Teachers-Proactive-Int
ervention/dp/1462517986

https://compassionresiliencetoolkit.org/schools/a-toolkit-for-schools/
http://wh1.oet.udel.edu/pbs/educator-emotional-self-care-workshop/
https://www.onwardthebook.com/
https://www.amazon.com/Stress-Management-Teachers-Proactive-Intervention/dp/1462517986
https://www.amazon.com/Stress-Management-Teachers-Proactive-Intervention/dp/1462517986


All staff have self-care plans
Peer Buddies for check-ins

Defined self care expectations

Groups for staff support
• Debrief groups
• Walking Club

Self-care Check-ins within standing 
groups (e.g.: grade level/dept 

meetings, PLCs) 

Employee Assistance 
Programs

~80% responding

~15% 

~5% 
✔ Students

✔ Staff

✔ Families

✔ Community

What might a continuum of supports for staff 
self-care look like?

Midwest PBIS Network 1-15-19
Adapted from: USDOE OSEP PBIS TA Center



Staff Self Efficacy and Burnout

- Teachers who report LOW levels of Self Efficacy report 
HIGHER levels of Burnout

- Teachers who experience burnout show an increase in:
- emotional exhaustion, 
- depersonalization and 
- decreased personal achievement

Your continuum of supports will be most impactful 
if you consider their impact on staff self efficacy 

Oluwaseun, 2019



An Antidote to Burn Out = Positive Self-talk

Listen to what you are saying to yourself

Challenge your self-talk:
○ Is there actual evidence for what I am thinking?
○ What would I say if a friend were in a similar situation?
○ Is there a more positive way of looking at this?
○ Am I keeping everything in perspective?
○ Can I do anything to change what I’m feeling bad about?

Change your self-talk 



Self Care Expectations

Pohlman, Williams & Denton, 2019



Question and Answer Time

How do you define self-care? OR What are your self-care 
strategies and resources for staff, students and families? 

mailto:christina.mackerchar@colonial.k12.de.us
mailto:meghan.covert@colonial.k12.de.us


● Guest 
Presenters

● ll ttendees

...for your support 
and engagement 
today and your 

hard work 
everyday! 

APBS High School Academy Webinar: MTSS reintegration efforts at DHS 
https://drive.google.com/file/d/1aUTw83LxJXtpTwRbtTT0VAUWHbJ9
fucO/view?usp=sharing. 

https://urldefense.proofpoint.com/v2/url?u=https-3A__drive.google.com_file_d_1aUTw83LxJXtpTwRbtTT0VAUWHbJ9fucO_view-3Fusp-3Dsharing&d=DwQF-g&c=c6MrceVCY5m5A_KAUkrdoA&r=oZbRuaH9GWunv2TtmK52TJlBc1wV6Xcbtr6_fTfdxG4&m=i4Mw_goEyEY32heoo4FphbUa2B7RiAFUUWi9S38MplE&s=qv00sapZL09xUyl3s_TPJpMAIbazgLyFvkHSYe-jlWg&e=
https://urldefense.proofpoint.com/v2/url?u=https-3A__drive.google.com_file_d_1aUTw83LxJXtpTwRbtTT0VAUWHbJ9fucO_view-3Fusp-3Dsharing&d=DwQF-g&c=c6MrceVCY5m5A_KAUkrdoA&r=oZbRuaH9GWunv2TtmK52TJlBc1wV6Xcbtr6_fTfdxG4&m=i4Mw_goEyEY32heoo4FphbUa2B7RiAFUUWi9S38MplE&s=qv00sapZL09xUyl3s_TPJpMAIbazgLyFvkHSYe-jlWg&e=


Wrap-Up
Please complete your 
evaluation - we use it!

Consider presenting at the 
next Secondary Forum!

● 12:30-1:30 Administrator Lunch Session: Buy-In for PBS/MTSS-B
● 12:30-3pm Open planning space and TA support


