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 Turn to a neighbor
What do you want to get out of this session?

Getting going… A 5-point
Intervention 
Approach     
to Enhance 
Equity in 
School 
Discipline

http://www.pbis.org/school/equity-pbis



1. Use engaging academic instruction to 
reduce the opportunity (achievement) gap

2. Implement a behavior framework that is 
preventive, multi-tiered, and culturally 
responsive

3. Collect, use, and report disaggregated
discipline data 

4. Develop policies with accountability for 
disciplinary equity 

5. Teach strategies to neutralize implicit bias

5-point Intervention Approach

http://www.pbis.org/school/equity-pbis

1. Proactive, instructional approach may
prevent problem behavior and exposure to 
biased responses to problem behavior

2. Increasing positive student-teacher 
interactions may enhance relationships to 
prevent challenges

3. More objective referral and discipline 
procedures may reduce subjectivity and 
influence of cultural bias

4. Professional development may provide 
teachers with more instructional responses

Why start with a foundation of 
PBIS?

(Greflund et al., 2014) 

 Vincent et al., 2011
 Statistically significantly lower Black-White ODR 

disproportionality in 72 schools implementing SWPBIS 
than in 81 schools not implementing SWPBIS

 Vincent et al., 2009
 Decreases in ODRs seen across racial/ethnic groups

in 69 schools implementing SWPBIS
 Scott, 2001

 Larger decreases in suspensions for Black students 
when SWPBIS implemented

 McIntosh et al., 2014
 Sustained decrease in suspensions over eight years of 

SWPBIS implementation in an Indigenous school

Effects of PBIS on
Discipline Disproportionality

 Examined change in Black-White Relative 
Risk Index for suspensions in 46 schools

 Two key predictors of decreased 
disproportionality:
Regular use of data for decision making
 Implementation of classroom PBIS 

systems

Which PBIS Features are    
Most Related to Equity? 
(Tobin & Vincent, 2011)



 Expected behaviors defined clearly
 Problem behaviors defined clearly
 Expected behaviors taught
 Expected behaviors acknowledged regularly
 Consistent consequences
 CW procedures consistent with SW systems
 Options exist for instruction
 Instruction/materials match student ability
 High rates of academic success
 Access to assistance and coaching
 Transitions are efficient and orderly

Which features predicted 
decreased disproportionality?

 What comes to mind when you hear 

Cultural 
Responsiveness?

Free Association

 Three parts (Klingner et al., 2005)

1. Holding high expectations for all students
2. Using students’ cultures and experiences 

to enhance their learning
3. Providing all students with access to 

effective instruction and adequate 
resources for learning

Cultural Responsiveness

 Should we lower our expectations for 
certain groups?

 Don’t lower expectations, because 
students will meet them!

 A better approach is to meet students 
where they are and provide the 
additional support needed to reach the 
same goals.

High Expectations



Student produces poor 
quality work

Student perceives 
feedback as 

racially biased

Teacher provides 
critical feedback

Student responds 
with problem 
behavior or 
withdrawal

Teacher lowers 
standards and withholds 

critical feedback

A Cycle of Mistrust
(Yeager et al., 2014)

Student produces poor 
quality work

Student perceives 
praise as 
insincere

Teacher 
overpraises poor 

quality work

Student 
withdraws from 

schooling

Student does not receive 
critical feedback to 

improve

A Cycle of Mistrust
(Yeager et al., 2014)

 Middle and high school students were 
assigned essays to write

 Teachers provided substantial criticism 
and one of two notes at the end:
“I’m giving you these comments because I 

have very high expectations and I know that 
you can reach them.”

“I’m giving you these comments so that you’ll 
have feedback on your paper.”

Wise Feedback 
(Yeager et al., 2014)



 3 parts
Critical feedback
Communicate high standards

 Not just “do better”
Provide resources (time and feedback)

Wise Feedback 
(Yeager et al., 2014)

Think…
OWL

 Overpraise 
mediocre work

 Withhold 
constructive 
feedback

 Low expectations

BAD OWL



 Offer critical 
feedback

 With high 
expectations 

 Ladder statement

GOOD OWL

 On a scale of 1-10…
How likely would you be to try it out?
How likely do you think it would improve 

disciplinary equity?

Rate this Strategy:
Wise Feedback

1. Identity Awareness 
(staff/student/community)

2. Voice
3. Supportive Environment
4. Situational Appropriateness
5. Data for Equity

5 Ways to Make School Systems 
More Culturally Responsive  
(Leverson et al., 2016)

PBIS Cultural Responsiveness 
Field Guide (Leverson et al., 2016)

http://www.pbis.org/school/equity-pbis

 Three sections:
1. Identity awareness
2. TFI Cultural 

Responsiveness 
Companion

3. Appendices



 Aligned directly with 
SWPBIS Tiered 
Fidelity Inventory 
(TFI) Tier I Scale

TFI Cultural Responsiveness 
Companion

http://www.pbisapps.org

https://www.pbisapps.org/Applications/Pages/PBIS-
Assessment-Surveys.aspx#tfi

 Identifies 15 critical features of behavior 
support
Describes the big idea
 Identifies cultural responsiveness concept
Provides non-examples, examples, activities, 

and resources

TFI Cultural Responsiveness 
Companion

1. Cultivate identity awareness
2. Complete the TFI
 Identify areas of strength and priority

3. Refer to the CRC with the following 
options:
Build on TFI strengths
Address TFI priorities
Complete the entire CRC

4. Create and use an action plan

Recommended use…



1. Identity Awareness 
(staff/student/community)

5 Ways to Make School Systems 
More Culturally Responsive  
(Leverson et al., 2016)

 This activity can be completed for staff to 
reflect on their personal values and how 
these values:
Change over time
Shape the school culture
May vary from those of others
How these differences could raise conflict

Activity: Identity Awareness
(self-reflection on values)

Elements of 
Culture My values 

growing up

My 
values 
now

What my 
school 
values

How my 
students and 
families might 
be different

How this 
difference 
may 
create 
conflict

Appropriate 
personal 
space

Appropriate 
voice level

Appropriate 
dress

Appropriate 
response to 
insults

 Review all 4 elements (rows) on your own
 Discuss your responses for one element

Activity



 What has changed in your values over 
time?

 How might your values differ from those of 
your students?

 How do we identify what the school values 
are?

Discussion Points

 On a scale of 1-10…
How likely would you be to try it out?
How likely do you think it would improve 

disciplinary equity?

Rate this Strategy:
Values Activity

1. Identity Awareness 
(staff/student/community)

2. Voice

5 Ways to Make School Systems 
More Culturally Responsive  
(Leverson et al., 2016)

Stakeholder 
Input &
Satisfaction
Surveys



 On a scale of 1-10…
How likely would you be to try it out?
How likely do you think it would improve 

disciplinary equity?

Rate this Strategy:
Student Input Survey

1. Identity Awareness 
(staff/student/community)

2. Voice
3. Supportive Environment

5 Ways to Make School Systems 
More Culturally Responsive  
(Leverson et al., 2016)



 Clarify what is expected for students
 Create consistency among staff
 Reduce miscommunication
 Make hidden curriculum visible 
 Focus on prosocial behavior

Common PBIS Activity: 
School-wide Expectations Matrix

1. Write behavior expectations down the left

How to Create a School-wide 
Expectations Matrix

Critical Features of Effective
School-wide Expectations
 Small number
2 to 5

 Broad
Cover all expected behaviors

 Memorable
 Positively stated



1. Write behavior expectations down the left
2. List settings/contexts across the top
3. Provide at least two positively stated, 

observable student actions in each box  
(use the “dead person rule”)
 The best example of behavior
 The positive alternative to the most common 

error

How to Create a School-wide 
Expectations Matrix

 Review the expectations matrix for the 
high school in the handout. Identify 
aspects that:
May reflect hidden biases
Could be rewritten in more student-friendly 

language
Could be made more student-centered

Activity: Matrix Evaluation



 Provide students with a school-wide matrix 
(with blank expectation by setting cells)

 Have students write (or draw) expectations 
for each area

 Use results to:
Revise matrix to include more             

“student-friendly” examples
 Identify areas or expectations that need 

reteaching

“The Blank Matrix Activity”

1. Students walk around the school and 
document (e.g., photograph) any “rules” 

2. Post rules on the walls of the gym with a 
set of questions on flipchart paper:

 Is the rule positively stated?
 What is the purpose of the rule?
 What is the underlying value that this rule promotes?
 Is this rule necessary?
 Does this rule fit within any of our school-wide expectations (if they 

exist)?

3. Use results to revise expectations and rules

Rules Gallery Walk

 On a scale of 1-10…
How likely would you be to try it out?
How likely do you think it would improve 

disciplinary equity?

Rate this Strategy:
Rules Gallery Walk

 Provide clear expectations and routines
 Have high expectations
 Teach them explicitly and regularly
 Keep a consistent, predictable structure

 Get to know students and their lives
 Learn and use their names and interests
 Invite them to “decorate” the classroom
 Non-contingent attention
Greet students at door

 Increase positive to negative ratios
 Virtue awareness (Jacobs, 2003)
More attention regarding successes
 Smile!

What strategies build positive 
student-teacher relationships?



Allday & Pakurar
(2007)

 On a scale of 1-10…
How likely would you be to try it out?
How likely do you think it would improve 

disciplinary equity?

Rate this Strategy:
Greet at the door

 Provide clear expectations and routines
 Have high expectations
 Teach them explicitly and regularly
 Keep a consistent, predictable structure

 Get to know students and their lives
 Learn and use their names and interests
 Invite them to “decorate” the classroom
 Non-contingent attention
Greet students at door

 Increase positive to negative ratios
 Virtue awareness (Jacobs, 2003)
More attention regarding successes
 Smile!

What strategies build positive 
student-teacher relationships?



“Yes, made me proud since I had no idea he 
even did it. It's those little things that make 
me think maybe we are doing something 
right. Makes parents not give up😉”

Parent Acknowledgement Story Modified TFI Walkthrough Tool

When we look for the 
behavior we want to see, 
we will see it more often.

Resources for Promoting Equity  
in Classrooms: www.tolerance.org



Resources for Promoting Equity 
in Classrooms: www.tolerance.org

1. Identity Awareness 
(staff/student/community)

2. Voice
3. Supportive Environment
4. Situational Appropriateness

5 Ways to Make School Systems 
More Culturally Responsive  
(Leverson et al., 2016)

 Office vs. classroom managed activity
Provides clarity and consistency
Allows for needs assessment

Common PBIS Activity: 
T-Chart

T-Chart
Staff-managed       

Problem Behaviors
Office-managed    

Problem Behaviors



 Clarifies what is ok and what is not ok
 The tweak:
Highlights situational specificity
Some problem behaviors are universally 

wrong
Some problem behaviors are “not for school” 

(may be ok outside of school)

Culturally Responsive Elaboration: 
“Pi” Chart

Situationally Inappropriate 
Behaviors

Staff‐managed        
Problem Behaviors

Office‐managed      
Problem Behaviors

Overlap (contributing 
before teacher finishes 
talking)

Touching Peers (as way 
of communication)

Delay in starting work 
(contemplation, not 
avoidance)

Checking work with 
peers (cooperation)

Movement during class

Missing materials

Inappropriate language

Minor non-compliance

Dress code violation

Rudeness

Use or Possession of 
Alcohol/Drugs

Weapons

Continued defiance

Harassment

Fighting

Example “Pi” chart

 Aka “behavior dictionary”
 Tool to assist in “code-switching”
 The tweak:
Take school expectations and…

 Add differences at home
 Add differences in community

Culturally Responsive Adaptation: 
Personal Matrix

Expectation At SCHOOL            
it looks like…

At HOME                  
it looks like…

In my
NEIGHBORHOOD
it looks like…

Be Safe

• Keep hands and 
feet to self

• Tell an adult if 
there is a 
problem

Be Respectful

• Treat others how 
you want to be 
treated

• Include others

• Listen to adults

Be Responsible

• Do my own work
• Personal best 

• Follow 
directions

• Clean up 
messes



Expectation At SCHOOL            
it looks like…

At HOME                  
it looks like…

In my
NEIGHBORHOOD
it looks like…

Be Safe

• Keep hands and 
feet to self

• Tell an adult if 
there is a 
problem

• Protect your
friends and 
family

• Don’t talk back

• Stick up for your 
friends

• Don’t back down

• Look the other 
way

Be Respectful

• Treat others how 
you want to be 
treated

• Include others

• Listen to adults

• Do exactly what 
adults tell you 
to do

• Don’t stand out

• Don’t bring 
shame

• Text back within 
30 seconds

• Be nice to 
friends’ parents

• Share food

Be Responsible

• Do my own work
• Personal best

• Follow 
directions

• Clean up 
messes

• Help your family 
out first

• Own your 
mistakes

• Share credit 
for successes

• Have each
other’s backs

• Own your 
mistakes

• Check in about 
what to do

 Assess differences between school and 
other settings and ask:

1. Are the “different” school rules necessary 
for positive student development?
 NO: Change the rules to align more with 

home and neighborhood
 YES: Acknowledge explicitly and provide 

additional teaching, practice, and 
acknowledgment

Activity: Interpreting the
Personal Matrix

At home this looks 
like…

At school this looks 
like…

Questions I have 
about how it looks at 

school…

Specific Expectation
During _________________ at school, 
the expectation is for me to _________________________.

At home this looks 
like…

At school this looks 
like…

Questions I have 
about how it looks at 

school…

Get a snack

Go to the kitchen table

Follow the directions

Ask my brother if I need 
help

Go play when done

Sit at my desk

Use a volume level of “1”

Try every problem 

Work until the teacher 
says to stop

How do I know I’m doing 
it right?

What do I do when I’m 
done?

Specific Expectation: Example
During independent seat work at school, 
the expectation is for me to work quietly by myself .



 On a scale of 1-10…
How likely would you be to try it out?
How likely do you think it would improve 

disciplinary equity?

Rate this Strategy:
Personal Matrix

 Validate
Listen non-judgmentally

 Affirm
State the positive intention

 Build
Make the connection between school and other 

(e.g., home, community) expectations 
Teach code-switching

 Bridge
Find opportunities to acknowledge appropriate 

code-switching (both ways)

VABB (Hollie, 2011)

 A student gets into a fight at school because an   
insult match went too far

 How would you:
 Validate

 Listen non-judgmentally
 Affirm

 State the positive intention
 Build

 Make the connection between school and other 
(e.g., home, community) expectations 

 Teach code-switching
 Bridge

 Find opportunities to acknowledge appropriate 
code-switching (both ways)

Activity: Applying VABB

 Rita Pearson
https://www.youtube.com/watch?v=bndCdOeMO3Y

VABB in Action



 On a scale of 1-10…
How likely would you be to try it out?
How likely do you think it would improve 

disciplinary equity?

Rate this Strategy:
VABB

1. Identity Awareness 
(staff/student/community)

2. Voice
3. Supportive Environment
4. Situational Appropriateness
5. Data for Equity

5 Ways to Make School Systems 
More Culturally Responsive  
(Leverson et al., 2016)

 Disproportionality 
Data Guide

Data for Equity

http://www.pbis.org/school/equity-pbis

Problem Solving Model for Equity

2. Problem 
Analysis

3. Plan 
Implementation

4. Plan 
Evaluation

1. Problem 
Identification

Is there a 
problem?

Why is it 
happening?

What should 
be done?

Is the plan 
working?



1. Think through what resonated with you
2. Pick one thing to do differently in the next 

month and make a plan
1. WHAT
2. WHO
3. WHEN
4. HOW WILL YOU KNOW?

3. What is needed for it to be successful?

Discuss Contact Information
 Kent McIntosh

Special Education Program
University of Oregon
kentm@uoregon.edu

@_kentmc

Handouts: http://www.pbis.org 

Cannon Beach, Oregon 
© GoPictures, 2010


