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	Prevention Intervention Fact Sheets


Providing Choices
Steps for Implementation: 
	Step 1:
	Determine the situations or events in which the student has problem behaviors.  Examples might include: when asked to do a pencil-paper task, when asked to stop a preferred activity to do a non-preferred activity, when student is tired and asked to sit down, etc.?



	Step 2:
	Decide appropriate and valid choices that can be presented during those times.  The Seven Categories of Choice-Making can be used to help in making the selections.  For example, if the behavior happens when a demand is made, a “within” choice can be presented—“Do you want to do the math worksheet with a pencil or a magic marker?”


	Step 3:
	Determine the specific situations and times that choice-making will be implemented.  The Choice-Making Matrix can be used for the purpose of scheduling and scripting choice-making.  For example, the student exhibits problem behaviors during independent work and transitions.  The decision is made to present choices during those events throughout the day.  The category of choices to be used include “within” (materials to be used for task) and “who” (person who will walk with the student).  Refer to the Choice-Making Matrix Example for details.


	Step 4:
	Provide choices to the student during the scheduled times.  For example, if it was determined that choices would be presented when demands were made prior to independent work time and prior to transitions, implement the choice-making strategy at those times.


	Step 5:
	Honor the choice made by the student.  For example, if the student chooses to do the math worksheet with a magic marker, present the magic marker to the student.  Note: An additional choice can be provided by allowing the student to choose a color of marker.


SEVEN CATEGORIES OF CHOICE-MAKING 

(adapted from Fredda Brown)

1. “within-activities”—student chooses materials to be used in activity

Example:  Student can choose which pencil to use or what color paper to use for writing assignment

2. “between activities”—student selects among different activities

Example:  Student can choose to do a math assignment or a language arts assignment

3. “refusal”—student can elect not to participate in activity

Example:  Student can choose to not eat a snack.

4. “who”—student determines who is included in or excluded from an activity

Example:  Student can choose to do an activity with John or with Mary.

5. “where”—student chooses location for activity

Example:  Student can choose to do the activity on the floor or at the desk.

6. “when”—student determines what time activity should occur

Example:  Student can decide to do math first and then do language arts or the student can choose to do part of math in the morning and the rest in the afternoon.

7. “terminate”—student decides when to end activity

(Best used for activities that do not have a discrete or definite ending point—such as working on a project that will take several days or working on a large puzzle)
Example:  Student can decide when he or she is finished with working on the puzzle.
CHOICE MATRIX 

Student:
_________________

Instructions:
Indicate the form(s) of choice that could occur in each box.  Leave the box blank if choice is not relevant.

	
	CHOICE TYPE

	SCHEDULE


	Within
	Between
	Refuse
	Who
	Where
	When
	Terminate

	Language Arts


	Materials (choose type of pen)
	
	
	
	At desk or another location
	
	

	Math
	Materials
	Order of activities
	
	With a peer or by himself
	At desk or on floor
	Order of problems
	

	Free time
	
	Between 3 activities
	
	Alone or with a peer
	
	
	

	Center


	Song to sing
	
	Join in on singing
	
	
	
	

	Journal


	Pen/pencil
	Two topics
	
	
	
	
	End time (minimum 5 minutes)

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	


Comments:

Transition Support

Steps for Implementation:

Step 1:
Determine the transition(s) in which the student demonstrates problem behavior.  Evaluate whether problem behavior occurs just prior to or during transitions, or when the student is beginning to start the next activity.  Problem behavior also may be seen throughout the transition sequence. 

Step 2:
Define classroom expectations for all students during transition times (put away materials, get supplies for the next activity, line up, physically move from one place to another, etc.). 

Step 3:
Develop a consistent transition routine.  This could include a two minute warning, as well as visual, auditory, and motoric cues.  Build in a cue that allows a child to anticipate and prepare for transitions.

Step 4:
Teach transition sequence, expectations, and skills necessary to 

                  
complete the transition successfully.        

Examples of Transition Supports:

· Auditory: play a song, chant a phrase, ring a bell or chimes, or clap hands to signal that a transition is starting
· Visual: show a symbol or picture, point to a visual timer, use class clock, have defined space to line up, walk with partners

· Motor: add dance or physical movement (ex. clap hands)

· Give clear directions for transition – put away your math books, line up at the door, walk with your partners

· Be very clear about what is happening next – “We are going to music.”

· Make sure children know what to do during transition and what is expected at the next activity – “Walk with your partner.”

· Provide reinforcement to children who are doing a good job during transitions.  

Environmental Supports

Steps for Implementation: 

Step 1:
Determine the situations, times of day, or events in which the student demonstrates problem behavior.  For example, when transitioning from one activity to another, when asked to make a choice, when there is an unexpected change in routine, or when the student is asked to stop an activity.  

Step 2:
Determine and match the student’s level and form of communication.  For example, some students may require concrete forms of communication such as actual objects, while other students might be able to effectively communicate using photographs of objects, colored pictures, icons, or even words.  

Step 3:
Based upon the reason/purpose of the problem behavior and when it occurs, determine the most effective environmental strategy to address the situation.  (See Environmental Supports and Visual Tool Examples and Uses following these steps)

Step 4:
If the needed support is an environmental change, make the necessary changes within the classroom setting. For example, using carpet squares to designate individual space and boundary settings.  If the support is a visual tool, develop the appropriate tool using Boardmaker, Picture This, or any other appropriate instrument. 

Step 5:
If the appropriate environmental support is a visual tool, teach the student how to use the tool using the following guidelines:

· Get on the student’s level - sit, bend down, or squat to be at eye level with the student

· Get the student’s attention via physical proximity, slight touch, etc.
· Hold the object, photograph, picture, icon, or word in the student’s line of vision and preferably near your own face, depending upon the student’s age and level of functioning.

· Watch and wait for the student to orient to you or shift his/her attention toward you

· Use a verbal signal to cue the student, such as “Watch” or “Ready”

· Pair the verbal signal with a gesture, such as pointing at the visual tool.

· Explain the visual tool and how it will be used.  For example say, “Look, John, here is your daily activity schedule. There is a picture for each activity you will do today. The pictures are in the order of what you will do first, second, and so on.  Every morning when you come into class, we will check your schedule to see what will be happening today.”  Then, point to and ‘name’ each picture.

· Interact with the student at his/her communicative level.  

· Include ‘wait time’ during the interaction for the student to process the information about the tool and to allow for questions.

· Practice using the visual tool with the student by pointing to and labeling each item/activity or ‘walking’ through the visual strategy.

· Praise the student for attempts and successes in using the schedule. 
· Remember that, initially, the student will require prompts/reminders to use the visual tool.
· Fade verbal prompts and gestures as the student becomes more skilled. 

Environmental Supports and Visual Tool Examples and Uses

Environmental Supports:
1) Boundary identification: 

a. Supports structure and predictability

b. Facilitates student’s understanding of the environment

c. Decreases anxiety

d. Designates work space or personal space such as tape, furniture arrangement, carpet squares, placemats, table cloths, and labeling of objects or items

e. Designates areas for classroom materials and personal belongings

2) Environmental arrangements:

a. Spacing between desks and other furniture which allow teacher movement and personal space for students

b. Consider lighting and proximity to a/c or heating units and teacher

c. Assessing/rearranging social groupings

d. Reviewing/rearranging time of day or day or week for various activities/events 

3) Activity completion signals (may be visual or auditory)

a. Facilitate transitions 

b. Cue student that task is finished, for example having a finished pocket or box, crossing out work as it is completed, setting timers

c. Specifies amount of time to work and quantity of work to complete

4) Transition Routines:

a. Provide structure and predictability

b. Decrease anxiety

c. Promote independence
Visual Tools:
1) Schedules and Calendars:

a. Used to tell what is happening now 

b. Used to tell what will happen in the future

c. Informs and prepares student for changes

d. Reduces anxiety and provides structure and predictability

e. Increases flexibility 

f. Promotes independence

2) Choice Boards:

a. Increases attention to task when choices are desirable

b. Encourages participation

c. Provides an element of control to the student

d. Provides immediate reinforcement for the student’s efforts

e. Creates motivation to communicate 

f. Increases social interactions

g. Teaches requesting skills

h. Teaches decision-making skills

3) People Locator:

a. Provides location information about other people (family, staff, peers)

b. Decreases anxiety

c. Provides structure and stability

4) Task Analysis or Mini-Schedule

a. Supports instruction and the acquisition of new skills

b. Provides visual cues throughout an activity to reach completion

c. Promotes independence

5) Cue Cards:

a. Support academic learning, for example semantic maps or organizers, assignment outline templates, first-then assignment schedules, pre-printed or write-on response cards

b. Prompt targeted adaptive behaviors, for example, ‘I raise my hand when I need help’.

c. Provide alternative responses to difficult situations, for example ‘If I need a break I can sit and relax, get a drink of water, or go for a short walk’.

d. Checklists posted in areas to indicate expectations, for example ‘Put pencils in box, Put books on shelf, or Close clay container’.
Curricular Modifications

Types or areas of Curricular Modifications:

1) Presentation

a. Task alternation - novel to familiar; maintenance to acquisition; non-preferred to preferred; teacher-directed to independent; lecture to interactive activities

b. Task division – break task up into smaller units

c. Choices

d. Materials

2) Content 

a. Task difficulty - adjust level of difficulty; provide errorless learning opportunities; teach replacement skills; shorten task, then gradually increase

b. Task preference – incorporate student’s interests

c. Task meaningfulness – task is functional and relevant to student

Steps for Implementation:

Step 1:  Determine the academic situations, events, or demands which occur prior to the student engaging in problem behavior.  For example, does the behavior occur immediately before Math, when the student is asked to take out his/her writing materials, when given a two-sided worksheet to complete independently or when directed to read, out loud or silently?
Step 2:  Determine the student’s skill level in the academic area of difficulty. For example, if 

the student engages in problem behavior when requested to read, determine if the student has the skills to read the material assigned. 
Step 3:  If it is determined that skill deficits exist, modify material content and/or presentation 

and teach appropriate skills.

Step 4:  If student has the needed skills to complete the assignment, select appropriate 

curricular modification strategies to be implemented. (See Curricular Modification Examples following these steps)

Step 5:  Prepare any required materials prior to the presentation of the assignment.  For example, if the strategy is to give the student fewer math problems to complete at a time, have individualized worksheets developed in advance of presenting the assignment.

Step 6:  Based upon strategies selected, inform the student of available options for completing 

assignments.  For example, if the student is allowed to type his/her report on the computer vs. turning in a hand-written report, speak with the student individually about this alternative and outline the expectations, prior to making the assignment.

Curricular Modification Examples

· Handwriting:

· Allow student to use a computer or alpha-smart

· Allow student to dictate his/her work into a tape recorder

· Allow the student to respond verbally

· Make sure work sheets have ample space for writing

· Reduce the length of a written assignment 

· Allow extended time to complete assignment

· Provide a structured outline, visual grid, or graphic organizer

· Use colored paper vs. white or paper with raised lines
· Arithmetic:

· Provide graph paper for computation problems.

· Give student a limited number of problems to complete at a time

· Use concrete materials, manipulatives or calculators.

· Practice skills using computer based instruction

· Provide a chart or table for basic math facts.

· Highlight key words in word problems.

· Reading

· If the student is able to understand information, but unable to read the materials:

· Provide an audio or video version of the materials
· Provide alternative materials with similar content, but at a lower level.
· Study Buddy:  Have a peer read the text out loud with the student
· Organization:

· Use a binder with subject dividers.

· Provide a checklist of materials needed for each class.

· Color code subject areas and materials

· Provide two sets of materials – one for home, one for school. 

· Completing Assignments:

· Provide and teach the student to maintain an assignment calendar

· Reduce the amount of work required

· Communicate assignments and expectations to parents.

· Allow partial credit for late assignments or partially completed work

· Provide a timetable for assignments 

· Provide a written copy of instructions for each assignment

· Test Taking:

· Change format:  Multiple choice vs. fill-in-the-blank

· Change response mode:  verbal vs. written

· Change test procedures

· Change test setting

· Provide study sheets

· General:

· Provide outlines to student with fill-in-the-blanks vs. note taking

· Develop group assignments vs. individual work completion

· Relate the instructional material/assignment to real life

· Present information using multiple modalities

· Alter the pacing of the presentation of the information

· Provide alternative times for the academically difficult tasks

· Break assignment into smaller units or decrease amount of time required to attend to particular tasks

· Alternate preferred with non-preferred tasks/assignments

· Consider the layout or appearance of the materials.  For example are they:

· Inviting

· Over-crowded

· Text too small or large enough to read easily

· Key facts larger, bolder, highlighted, or color-coded
Stay Close/Positive Comments 
Overview:
Staying Close provides a positive, safe, caring environment and establishes the adult as a source of caring, empathy, and positive comments.  This can be providing positive comments about what the student is doing and/or engaging in non-verbal behaviors (e.g., smiling, listening). This intervention works well with students who engage in problem behaviors to access adult attention.
Steps for Implementation: 

Step 1:
Determine the times in which problem behavior typically occurs and examine the type of interactions that occur between the student and the adult.  Identify those that typically trigger problem behavior.
Step 2:
Identify adult verbal and non-verbal behaviors that represent “staying close” and could be used during the times identified in Step 1.  Examples of staying close behaviors include being within arm’s length of the student and doing one or more of the following:
· Showing positive and appropriate facial expressions while listening (e.g., reflect emotion of the situation, avoiding sending one message with words and another with face)

· Using a positive, warm tone of voice when delivering verbal messages

· Showing appropriate and positive body language (relaxed, open arms, eye contact, facing student)

· Active listening (Allowing the student to talk and not taking over the conversation, avoiding interrupting the student)
· Making empathetic statements (“sounds like you’re having a rough day.” “That must be tough.”
· Asking open-ended positive statements

· Making positive comments

Step 3:
Identify the number of “stay close” behaviors to do during identified routines/antecedents.  

Step 4:
If the student is unengaged or engaging in an activity or behavior that you want them to stop, calmly redirect them using positive, simple language that tells them what you want them to do.  Eliminate the use of “No”, “Stop”, and “Don’t” except in emergency situations and replace these terms with positive language that tells the student what to do.  Also, if the child does not have a choice in whether they can follow the direction, make sure you state the direction so as not to imply a choice.

Example of Using Adult Verbal Behavior to

Prevent Challenging Behaviors

· The adult is ready to give a demand to start an assignment that typically triggers problem behavior:

· Go over near the student’s seat and ask how their morning is going or how their day is going.  As the student responds, provide intermix open-ended questions, positive comments, and appropriate facial expressions/body posturing (e.g., “How is your morning going?”  “What was the best part of the morning?” “Sounds like you’ve had a great time working with your group on the science project.” “I’m glad you are having a good morning.”)
· After “staying close”, use positive verbal behavior or gestures to redirect the student to do the requested task.
Classroom Management

Steps for Implementation:

1. Determine if the classroom rules are clear or is more information needed about how the classroom operates. Make sure classroom rules are noticeably posted.
2. Classroom rules should be aligned with school-wide expectations, written in positive statements, and should not number more than 5.
3. Create opportunities to teach the classroom rules and behavioral expectations in a positive way and on a consistent basis.

4. Naturally embed classroom rules into daily lessons and activities to provide plenty of opportunities for practice.
5. Determine level of prompting to remind student of appropriate rules (e.g., visual cues, gestures, verbal prompts)

6. Determine responses to students after showing appropriate behavior and after showing behavior that is breaking a rule (e.g., state the rule that is broken, model the expected behavior for the rule, have the student practice, etc.).
7. Determine how to reinforce the student for performing appropriate behavior and for following rules before he/she has the chance to exhibit inappropriate behavior.  Consider the function of the problem behavior when determining reinforcement.
8. Focus on the physical arrangement of the classroom. Some problem behaviors can be avoided if the teacher has easy access to all students and students can move around the room without disrupting peers. Make sure the student with problem behavior is in an accessible location and separate him or her from peers that can be distracting. 

Classroom Management Examples

· Teaching rules:

· Include students in developing classroom rules

· Read books containing specific behavior lessons for a shared reading activity

· Have a few students role play how to approach a peer who is not following the classroom rules

· Classroom arrangement:

· Arrange the classroom to ensure adults can see all areas of the classroom, adults can readily access all children, and students can move about without disturbing their peers 

· Try different arrangements of desks, i.e. in 4 group pods, semi-circle, rows, etc.

· Cover areas of the room when activities are closed to students to avoid temptation or confusion

· Use visual props/display to indicate classroom rules (e.g., Stop sign on computer when it is closed)

· Rewards:

· Set up a weekly reward for the student or student(s) who have been “caught” most often following the class rules

· Give the student opportunities to teach the classroom’s behavioral expectations to younger peers in the school
· Strategies with research support
· Positive Behavior Support—Tier 1--Classroom
· Good Behavior Game
· COMP (Classroom Organization Management Program)
Setting Event Modifications

Steps for Implementation: 
Step 1:  Determine the specific situations, events, activities, people, or times of day in which 
the student demonstrates problem behavior (e.g., fatigued, feeling ill, problems at home, hunger, schedule change, medicinal side effects, etc.).  Often, this will require collaborating with other school staff, as well as family members, especially if the setting event occurs outside the school environment.

Step 2:  If the problem behavior occurs as a result of setting events outside of the school 
environment, make every effort to establish a positive, working communication link 
with the student’s parent/guardian.

Step 3:  Collaborate with the student’s parent/guardian in developing and implementing 
strategies to address the specific setting event.  For example, if the student falls 
asleep in class on a regular basis, becomes extremely upset when disturbed, and 
reports that he/she is not getting enough sleep, assist the parent in designing a 
bedtime routine and schedule to implement within the home.

Step 4:  Collaborate with the parent/guardian in developing and implementing a reinforcement 
system to support the intervention plan for the student. Also, provide on-going 
support to the parent/guardian, as needed.
Step 5:  If collaboration with the parent/guardian is not possible, or intervention 

implementation is limited or inconsistent, collaborate with other school personnel to 
determine strategies to be implemented within the school environment to address the 
out-of-school setting events.  

Step 6: If the problem behavior occurs as a result of setting events within the school 
environment, determine and implement appropriate strategies, in collaboration with other 
school staff and/or team members.
Setting Event Modification Examples

· Specific person: (peer, teacher, staff)

· Review the student’s schedule and make necessary changes to avoid any potentially difficult/problematic situations with the target individual

· Discuss and/or review appropriate responses or avenues of ‘escape’ prior to known, or potential interactions, with the target individual

· Designate a peer to assist the student when interacting with the target individual

· Establish a ‘safe’ person or place for the student to access if concerns arise with the target individual.  Develop guidelines for using this strategy, which would include notifying appropriate staff members of the plan.

· Assist the student in becoming aware of his/her actions which might contribute to the difficult situation and speak with the student about alternative responses.  (At this point, it would be beneficial to consider implementing a ‘Teach’ intervention such as rehearsing how to respond appropriately through direct instruction, modeling, and role-play.)

· Speak with the target individual (peer, teacher or school staff) to brainstorm alternative solutions.

· Specific event, activity: (assemblies, P.E., Art, Music, recess, cafeteria) 

· Decrease the amount of time the student must remain in the situation.  

· Provide alternative areas for the student to access during non-mandatory activities

· If limited structure appears to lead to problem behavior, assist with creating a more structured environment for the student.

· If sensory issues appear to be a factor, such as noise level, temperature, or space, make the necessary accommodations within the setting event.  For example, because the cafeteria is very noisy, allow the student to sit off to the side or in the very back to decrease the impact of the noise level; or if the student is usually cold during music class, remind him/her to take a sweater/jacket to the class.

· Physiological/Sensory setting events:

· Allow the student to have a water bottle at his/her desk throughout the day.

· If the lighting is problematic for the student, rearrange his/her desk within the classroom or adjust the lights.

· If the temperature is problematic for the student: 1) raise or lower the temperature, 2) remind the student to wear a jacket, or 3) reposition his/her desk within the classroom.  

· If noise is a variable, provide headphones to block out the noise, whenever possible and appropriate.

· Time-of-Day setting events: (Prior to next medication dosage, lunch, going home)

· Reduce academic demands

· Allow the student to complete a preferred activity 

· Establish ‘quiet time’ or ‘down time’ prior to the setting event

· Out-of-school setting events:
· Allow the student ‘personal’ space within the classroom for a designated amount of time before requiring him/her to participate in the daily routine. (Cool-down or regrouping time)

· Designate a ‘go to’ place or ‘go to’ person outside of the classroom and establish a specific time in which the student is allowed to remain there before returning to class (guidance office, another classroom)

· Allow the student to complete a preferred activity vs. the scheduled task

· Allow the student to work with a peer to complete the assignment 
· If the student enjoys helping the teacher, give him/her various tasks to complete (taking attendance to the office, lunch choices to the cafeteria, etc) before assigning academic tasks.

· If the student has missed breakfast, provide a snack or, if schedules permit, allow the student to eat lunch early.

· Discuss concerns with parent/guardian and develop strategies

· If medication is missed, determine if the medication can be taken at school

Note:  It is beneficial to develop a menu of choices, with the assistance of the student, and allow him/her to select from this menu, especially when the setting event occurs away from the school environment.  For additional information regarding choices, See Providing Choices: Prevention Intervention, P-1
Opportunity for Pro-Social Behavior

(Peer Support)

Steps for Implementation: 
Step 1:
Identify peers that: a) the student likes, b) are skillful in specific academic or classroom tasks, and c) are interested in working with the student as a peer buddy 

Step 2:
Provide peer tutors specific training in strategies they can use to interact successfully with the student.  These may include academic skills, social skills, and/or play/recreation skills.  

Step 3:
Assign the student to work with the peer and/or a small group of peers during a classroom activity or task.  Be mindful of Classroom Management (P-6), Curricular Modifications (P-4) and Peer Modeling – Peer Reinforcement (P-9).

Step 4:
Provide coaching and feedback to the peers as necessary to ensure successful pro-social behaviors.  Fade this assistance over time.

Step 5:
Meet with the identified peers regularly to discuss the activities, successes and ideas for future activities. 
Examples of Opportunities for Pro-Social Behaviors (Peer Support)

· Train peers in specific strategies they can use with the student:

· How to get the student’s attention

· How to share materials successfully

· How to give effective directions

· How to use curricular modifications or environmental supports that are in place for the student

· Assign specific peer(s) to work with the student during a classroom activity:
· Everyday during reading you assign the same peer, who the student likes and is also a skilled reader, to work with the student.

· Everyday you assign the same peer to walk with the student to the lunch room and sit with him at lunch.  

Peer Modeling – Peer Reinforcement

Steps for Implementation:
Step 1:
Determine specific classmates whose close proximity increases the likelihood the target student will engage in problem behavior and distance the student from those peers.

Step 2:
Determine specific activities or times of day which increase the likelihood the target student will engage in problem behavior.

Step 3:
Determine and select peers within the classroom or during the problem-evoking activity/time of day who engage in appropriate behaviors.

Step 4:  
Determine the specific pro-social behaviors to be modeled for the target student.  For example, raising hand, staying in seat, waiting, standing in line quietly, putting materials away when finished, following directions, working on assignment, sharing, etc. 

Step 5:  
Arrange the classroom or activity setting so the target student is in close proximity to those students who engage in the desired behaviors to be modeled. 

Step 6:  
Each time a classmate exhibits one of the targeted, pro-social behaviors, acknowledge, praise, and/or reward that student for engaging in the desired behavior, as a model to the target student.  For example:  When a classmate is standing quietly in line state, “Thank you, Sam, for standing quietly while everyone lines up for lunch.  You earned being the line leader on the way back to class.”

Note: There are two essential factors for this strategy to be effective: 1) the target student must be able to attend, and does attend, to cues within his/her environment; 2) there must be students in the classroom who reliably engage in the desired, pro-social behaviors. 

Teach Intervention Fact Sheets

Replacement Behaviors

Steps for Implementation:

1. Identify the predictors/antecedent events within routines/periods that trigger the student to perform the problem behavior.
2. Determine alternative/replacement behavior skill to be taught:

· Functional Communicative Behaviors: Alternative behaviors which serve the same function (obtain/escape) and result in the same outcome (reinforcer) as the problem behavior.  For example, teaching the student to ask for assistance rather than engaging in disruptive behavior to gain the teacher’s attention.

· Physically Incompatible Behaviors: Teaching and reinforcing replacement behaviors which are more appropriate and socially desirable than the problem behavior.  Contingent upon performance of the physically incompatible behavior, the student can earn the same outcome as did the problem behavior.  For example, teaching the student to circle items on an activity that are difficult while continuing to work on the assignment rather than engaging in problem behavior to escape completing the difficult items.  After the student circles three items, the student can briefly escape by stopping, raising his/her hand, getting the teacher’s attention, and getting help from the teacher.  After completing the assignment and circling items, the student earns 5 additional minutes of escape from the next task and gets to engage in a preferred activity during the 5 minutes.

3. Determine the skills to be taught in order for the student to engage in the replacement behavior and decide if the student’s nonperformance of the skills is a skill deficit or a performance deficit.  If the student is unable to perform the skills (e.g., the student has never been observed performing the skills), it is a skill deficit.  If the student is able to perform the skills (e.g., the student has been observed performing the skill at other times or in other contexts), it is a performance deficit; that is, the student can do the behavior but does not perform the behavior.

4. Directly teach the replacement behavior to the student.  If it is a skill deficit, determine which steps of the replacement behavior are in the student’s repertoire and which are not.  Teach the skills the student does not have in his/her repertoire similar to how acquisition/novel skills are taught.  If it is a performance deficit, ensure that the student is taught how the skill is to be performed, when to use the skill, what will happen when the student uses the skill, and what will happen when the student does not use the skill.  In teaching the replacement behavior, the following general guidelines should be implemented:
· Describe the new behavior to be taught and define it so that the student is able to perform it.

· Discuss with the student when to use the alternative behavior in place of his/her previous behavioral responses 

· Demonstrate how to use the strategy through direct instruction, modeling and/or role play 

· Check for understanding and answer questions

· Practice using the replacement behavior with the student.  Provide both examples and non-examples.
· Provide the student with positive, specific feedback about the practice session(s) 

· If necessary, determine cues/prompts to use with the student during the initial implementation of the replacement behavior

· Provide immediate reinforcement (i.e., function) when the student uses the replacement behavior, instead of the previously disruptive behavior

· Fade prompts, but continue to provide reinforcement to the student for using the replacement strategy

Functional Communicative Replacement Behavior Examples

Teach Student to Reject Non-Preferred/Undesired Activity or Item:

· Determine the activities or items which evoke problem behavior

· Determine the earliest possible point at which the student attends to the item or activity, but does not engaged in difficult behavior

· Immediately reinforce the student for the absence of any challenging behavior while presented with the undesired item/activity

· Prompt and/or model the appropriate communicative alternative response to reject the undesired item/activity

· “I don’t want to go to Circle.” or “I don’t want the blue car.”

· Shape student responses, as needed, and gradually fade prompts 

· If the student continually rejects a specific activity within the school setting, determine whether the activity should be eliminated from the student’s schedule or whether instruction to shape participation should be introduced

Teach Student to Request Alternative Activity or Item:

· Determine the activities or items which  evoke problem behaviors

· Identify the earliest possible point at which the student attends to the item or activity, but does not engage in the problem behavior

· Immediately reinforce the student for the absence of any challenging behavior when presented with the non-preferred activity or item

· Prompt and/or model an appropriate communicative response to request an alternative activity or item (See Providing Choices, P-1 or Environmental Supports, P-3 for additional information)

· Teach the student to request an different activity or item

· Teach the student to select another activity/item using a choice-board

· Teach the student a general response such as, “Can I do something else?”

· Shape student responses, as needed, and gradually fade prompts 

Teach Student to Request Assistance:

· Use this strategy when the PTR Assessment information indicates that the student’s challenging behavior is reduced upon receiving assistance from adults/peers

· Determine the student’s communication abilities and needs

· Based on the student’s communication needs, develop an effective method/means for him/her to request assistance (verbal, signal, visual aide, sign, etc)  

· Teach the student how and when to use the communication tool

· Prompt the student to request assistance as soon as he/she reaches difficult or challenging parts of an assignment or activity

· Immediately provide assistance (reinforcer)

· Gradually/slowly increase the response time between the student’s request and providing assistance, which increases the student’s tolerance for delay 

Teach Student to Request a Break:

· Determine the student’s communication abilities, style and needs

· Based on the student’s communication abilities, develop an effective method/means for him/her to request a break (verbal, signal, visual aide, sign, etc)  

· Teach the student how to use the communication tool(s)

· Collect data to determine the student’s minimal sustained engagement time during a non-preferred activity before challenging behavior is exhibited

· Immediately prior to the minimum sustained engagement time, prompt the student to use the communication tool to request a break

· Allow the student to take the break (reinforcer) immediately after he/she has exhibited the pre-determined correct response

· Provide the student incentive/encouragement to get back to task after taking the break

· Evaluate the student’s ‘tolerance for delay’ 
· Based upon the student’s ability to delay the break, begin extending his/her minimal sustained engagement time prior to providing the prompt, but before problem behavior occurs  

· Establish a cue to assist the student in extending engagement time prior to receiving the break 

· Gradually fade prompts 


Teach Student to Request a Work-Check:

· Determine the student’s communication abilities, style and needs

· Develop an effective method/means for communicating a work-check (verbal, signal, visual aide, sign, etc)  

· Teach the student how to use the communication tool to request a work-check from an adult or peer after he/she has completed a specified amount of work or after a specific period of task engagement time (5 minutes; 10 minutes, etc).  

· Work-check request allows the student to ‘get/obtain’ desired attention 

· The work-check would be a precursor to a break (reinforcer), which would be contingent upon successful work completion

Specific Academic Skills

Steps for Implementation:

Step 1:
Based upon the data, determine if the problem behavior occurs when the student attempts or is unable to complete a specific academic task.

Step 2:
Determine the specific academic skills the student needs to acquire in order to be actively engaged and complete the instructional task. 

Step 3:
Develop/obtain the necessary materials to teach the student basic skills such as reading, writing or math that will allow him or her to be actively engaged and to complete the instructional task. (See Curricular Modifications, P-4 and Problem-Solving Strategies, T-3 for additional information.) 

Step 4:
 Monitor how the student is doing by:

· Continuously checking for understanding of new academic skills taught

· Answering/addressing any questions the student has about the skills he or she is learning

· Providing many opportunities to practice using the new academic skill

· Providing the student with feedback about the skills they are learning using positive, supportive and specific feedback

· If necessary, determining cues/prompts to be used with the student during the initial learning of the new skills

· Developing or revising materials to teach academic skills as necessary

Examples of Specific Academic Skill Strategies

· Assess and then focus on the particular component(s) of reading where the student requires assistance such as phonemic awareness, phonics, fluency, vocabulary, and text comprehension.
· Revisit the basic concepts of addition, subtraction, multiplication and division if student is having difficulty with more advanced mathematics.

· Teach the student to use outlining to organize his or her thoughts in writing.

Problem-Solving Strategies

Steps for Implementation:

Step 1:
Based upon the data, determine if the problem behavior occurs when the student is working independently or occurs when he or she is interacting with a peer.

Step 2:
Determine what specific strategies the student needs to acquire to work through, on his or her own, a difficult step in an instructional task or a challenging interaction with a peer.

Step 3:
Develop/obtain the necessary materials to teach the student specific problem-solving strategies.

Step 4:
Teach the student when and how to use the strategies. Provide them with many opportunities to practice in different situations. 

Step 5:
Monitor how the student is doing by:

· Continuously checking for understanding of the new problem-solving strategies taught

· Answering/addressing any questions the student has about the strategies he or she is learning

· Providing many opportunities to practice using the new skills

· Providing the student with feedback about the strategies they are learning using positive, supportive and specific feedback

· If necessary, determining cues/prompts to be used with the student during the initial learning of the new strategies

· Developing or revising materials to teach the problem-solving skills as necessary

Examples of Specific Problem-Solving Strategies

Academic Tasks

· Outlining for organizing ideas in writing

· Transferring math word problems into graphic representations

· Learning to appropriately ask for help from the teacher when reaching a frustrating point in an academic task

· Learning to set aside a difficult task and come back to it

Social Interactions

· Learning how to ignore peers who tease or are otherwise disruptive

· Learning how to interpret facial expressions and other nonverbal cues

· Learning how to appropriately obtain a peer’s attention

General Coping Strategies

Steps for Implementation:

Step 1:
Determine when (situations, events, activities) or with whom (specific individuals) the student demonstrates problem behavior.

Step 2:  
Based upon the data, determine if the problematic response is due to a lack of appropriate skills or due to the student’s inability to utilize previously acquired skills when presented with difficult situations or specific individuals.

Step 3:
If the student’s response is due to skill deficits, determine the skills he/she needs to acquire in order to respond effectively and efficiently to the difficult situation or individual.

Step 4:
Based upon the deficit area, such as anger management, asking questions when frustrated, difficulty negotiating situations or an inability to get one’s needs met, outline the skill(s) to be taught.

Step 5: 
Teach those skills to the student.  

· Describe the skills you will be teaching.

· Tell the student why these skills are important for him/her to learn

· Discuss situations/scenarios in which the student would use the new skills

· Describe the problematic behaviors/responses which the student has utilized in the past

· Discuss with the student why these behaviors and/or responses have not been effective or resulted in meeting his/her needs

· Demonstrate the skills to be acquired through modeling or role play 

· Check for understanding

· Allow the student to ask questions

· Practice the skills with the student

· Provide the student with feedback about the practice session(s) using positive, supportive and specific feedback

· Allow for continued questions and/or provide additional information, as needed

· If necessary, determine cues/prompts to be used with the student during the initial implementation of the newly acquired skill(s)

· Provide praise and reinforcement when the new skill is utilized within the general environment

· Fade prompts, but continue to provide reinforcement when the student uses the new skills

· Go back and re-teach/review any step, as needed

Specific Social Skills

Steps for Implementation:

Step 1:
Based upon the data, determine if the problem behavior occurs during interactions with peers.

Step 2:
Target specific social skills that the student needs to learn in order to enhance their social competence. 

Step 3:
Choose social skills that the student can learn quickly, can be used in multiple situations and are powerful enough to get positive responses from others. 

Step 4:
 Monitor how the student is doing by:

· Continuously checking if the student is consistently using the specific social skills taught

· Observe if the student is engaging in appropriate social interactions with his or her peers

· Answering/addressing any questions the student has about the skills he or she is learning

· Providing many opportunities to practice using the new social skills

· Providing the student with feedback about the skills they are learning using positive, supportive and specific feedback

· If necessary, determining cues/prompts to be used with the student during the initial learning of the new skills

Examples of Specific Social Skills

· Teaching the student when and how to appropriately obtain a peer’s attention; 
      i.e., tap peer on shoulder, wait until peer is finished speaking, make eye contact
· Teaching the student how to make conversation by discovering a relevant topic, showing interest in what another is saying, using appropriate facial expressions
· Teaching the student how to share and how to wait their turn.

Teacher Pleasing Behaviors

Steps for Implementation:

Step 1:
Determine the situations in which pro-social behaviors are desired.  

Step 2:
Determine the specific behaviors to be demonstrated by the student.  This might include school-wide behavioral expectations such as: Being Respectful, Being Responsible, and/or Being Prepared; or the behaviors might be classroom specific such as: appropriate task-engagement; demonstrating self-control; being polite; sharing; doing one’s best.   

Step 3:
Determine if the student needs to acquire the appropriate skills to engage in the pro-social behavior(s) or if he/she already possesses the skills, but does not when or how to use them effectively.
Step 4:
If the student’s behaviors are due to skill deficits, determine those skills needed for him/her to demonstrate the desired behaviors.  

Step 5:
 Outline the skills to be taught, and teach them to the student.  

· Describe the skills to the student

· Discuss with the student why these skills are important for him/her to learn

· Discuss the conditions/situations in which the student would use the new skills

· Describe/discuss the problematic responses or behaviors which the student has utilized in the past

· Discuss why these behaviors and/or responses have not been effective in meeting his/her needs or obtaining the desired responses from others

· Demonstrate the desired behavioral responses through direct instruction, modeling or role-play with adults and/or peers.  

· Practice with the student and provide feedback about the practice session

· Determine cues to prompt the student to use the newly acquired skills at the appropriate time

· Provide positive reinforcement when the student engages in the desired, ‘teacher-pleasing’ behavior(s)

· Slowly fade prompting and move to natural reinforcers 

Step 6:
If the student has the needed skills, but does not know when or how to use them effectively:

· Discuss the conditions/situations in which the student should use the skills

· Describe and discuss the problematic responses or behaviors which the student has utilized in the past

· Discuss why these behaviors and/or responses have not been effective in meeting his/her needs or obtaining the desired responses from others

· Practice using the skills through role-play and provide feedback about the practice session

· If needed, implement cues to prompt the student when to use the skills

· Provide positive reinforcement when the student engages in the desired behaviors at the appropriate time(s)

· Fade prompts and external reinforcers

Step 7:
To further enhance ‘teacher-pleasing’ behaviors, additional, more comprehensive strategies to consider include: Peer Buddy, Peer Tutor, or Peer Training program, briefly outlined below.  For more detailed information on these programs, speak with your PTR Consultant  

Using Peers to Teach Pro-Social Behavior

· Peers learn the strategies to teach to the target student through direct instruction, modeling and/or role play

· Socially competent peers then use the strategies to prompt and reinforce the target student’s appropriate social behavior

· Peers are cued by adults to use the learned strategies 

· Peers redirect the target student to engage in more appropriate behaviors

· Peers are taught to ignore inappropriate behavior 

· Peers are reinforced by adults for their efforts

· Reinforcement to peers is systematically and slowly reduced

· Peer Buddy:  One student, who is socially mature and demonstrates pro-social behavior, is assigned to the target student after training

· Peer Tutor: Tutor-learner pairs are established to promote incidental

     learning of social behaviors through natural interactions. 

· Peer Training:  

· 3 to 5 socially mature peers are selected to work with the target student

· Identify target behaviors to be enhanced

· Identify successful strategies used to correct social errors and enhance pro-social skills

· Train peers when  and how to use the strategies

Learning Strategies

Steps for Implementation:

Step 1:
Observe the student and record his/her academic strengths.

Step 2:
Communicate with family/caregivers and other school teachers to brain-storm areas where the student may need the greatest support (reading comprehension, math, essay composition, study skills, organization, etc).

Step 3:
Model the use of the strategy to the student.

Step 4:
Provide practice in the application of the strategy in controlled materials (e.g. reading materials at the instructional level of the student).

Step 5: 
Provide advanced practice in the application of the strategy in content materials (e.g., the science textbook) and provide feedback. Also, refer to Specific Academic Skills, T-2; Curricular Modifications, P-4; and Problem-Solving Strategies, T-3 for additional information.

Examples of Learning Strategies

· When teaching new vocabulary words, match the words to pictures to help the students understand the meaning of the word. 
· Teach spelling words in context. 
· Use each word in a simple sentence and highlight the words when found in text.
· Make sure to integrate new concepts into different content areas. For example, if working on animals:
· Have the student learn the vocabulary (language arts), 
· count animals (math), 
· draw/color pictures of animal representations (art) and,
· play with the farm materials with a peer (social)
· Teach visual format strategies. Visual formats, like graphic organizers, assist students to activate, retrieve, and build on their existing knowledge and to learn the meanings of and relationships among new words and between new and familiar words (Schoenbrodt, Kumin, & Sloan, 1997).  
· Example of a graphic organizer: The multiple meaning tree, which helps the student visualize various meanings for words in content areas. To begin, the content concept is written in a rectangle portraying the center of the tree. Then various meanings of the word are written on the branches. Once the tree is completed, the student generates sentences for each meaning.
Self-Management (Self-Monitoring)

Steps for Implementation:

Step 1:  Identify the behavior(s) and/or academic concerns the student will be monitoring.    

             State the behavior in observable, positive terms

Step 2:  Identify reinforcers for the student.  Initially, the student may earn points toward a

               powerful reinforcer.  As the student becomes consistent in monitoring and meeting

              his/her goals, gradually fade the external reinforcers.

Step 3:  Determine how often the student will self-monitor.  Initially, have the student self

              monitor more frequently to keep his/her awareness level high.  Intervals should be

             gradually lengthened with student accuracy and consistency in monitoring.
             Suggestion:  Subdivide academic periods into equal intervals.

Note:  When determining time intervals, a variable rate is often best.  For example, if a period is 60 minutes, and it is determined that the student will monitor his/her behavior every 5 minutes, the time interval sheet might be divided into 12.  However, rather than having exact intervals of 5 minutes each, the tones to signal self-monitoring should be varied.  For example, the first tone may go off at 4 minutes 30 seconds; the next tone may go off at 5 minutes, 10 seconds; and the following tone may go off at 3 minutes, 50 seconds.  Variable times strengthen the student’s self-monitoring vigilance since he/she can not predict when the tone will occur to record behavior.

Step 4:  Develop the student’s self-monitoring sheet and tone-tape
·   Describe target behaviors 
·   List appropriate goals and rate of performance
·   Note scoring system/method for earning points toward reinforcer
·   Consider student’s age 
·   Select tones on tape preferred by student

Step 5:  Teacher rates the student using the self-monitoring sheet to:
·   Determine whether the sheet works adequately and effectively
·   Provide baseline data 
·   Determine the criteria for goals

Note: Initially, set the criteria at a level that guarantees student success.  For example, if the student’s average baseline indicates task engagement time to be 50%, set the initial goal between 50-60%.  Raise the goal as the student meets the criteria.  Suggestion: To encourage the student to surpass the goal, develop a system for earning bonus points.

Step 6:  Meet with the student to teach him/her how to use the self-monitoring program

· Describe the behaviors that will be monitored
· Provide examples and non-examples of the target behavior
· Model both types of behavior examples for clarity
· Explain the rationale for monitoring the behaviors 
· Inform the student of the teacher’s previous ratings 
· Describe the self-monitoring procedure/process
· Allow practice opportunities for teacher/student rating agreement
· With the student, determine the reinforcers and criteria to meet his/her goal
· If desired, allow the student to choose the type of auditory monitoring system
     to be used (earphones, Walkman, tape recorder on desk, etc)

Step 7:  Begin using the intervention

· Ask the student to rate his/her own behavior at the end of each interval, using

     the auditory system chosen by the student

· For example:  “I am completing my work right now… so I’ll mark ‘yes’ 

     on my index card because I was on task when the tape beeped.”

· As a check, the teacher continues to rate the student’s behavior in conjunction with the student’s self-monitoring
· Compare student and teacher ratings

· If the student’s rating is within 1 point of the teacher’s rating, he/she
     earns the points and the rating is considered adequate
· If the student’s rating is more than 1 point away from the teacher’s rating, review the procedures and re-teach self-monitoring

· If there is exact agreement between the student’s and the teacher’s ratings, he/she earns the points, PLUS bonus point(s)

· Teacher ratings are always the accepted standard.

Step 8:  Provide reinforcers when earned, as determined within the plan

Step 9:  Gradually fade to student self-monitoring 

· Fade the frequency of comparison ratings between the teacher and student as

     his/her accuracy in recording increases, and he/she exhibits positive behavior 
     change
· Lengthen the rating time interval

· Fade the frequency with which the student receives backup reinforcement

· Lengthen the time period between when points are earned and when

     points are exchanged for rewards

· Implement “surprise match” rating periods

Step 10:  Move the student to complete self-monitoring

· Remove the rating system comparisons

· Remove subsequent backup rewards

· Gradually fade self-evaluation procedures

· student provides oral ratings at specified intervals

· oral ratings faded 

Objectives of a Student Self-Monitoring System
· To increase the student’s awareness of his/her challenging behavior(s)

· To allow the student to observe and track his/her own performance

· To increase the student’s awareness of changes in his/her performance of specific behavior(s) both positive and challenging

· To allow the student to take responsibility for his/her own behavior and control reinforcement delivery

Delayed Gratification

Steps for Implementation:

Step 1:
Based on the data, identify the situations or events in which the student engages in excessive behavioral response rates or requires constant reinforcement to demonstrate appropriate behavior.

Step 2: 
Determine a situation-specific intervention plan to address the student’s area of difficulty.  

· Excessive responding example: If the student raises his hand to ask a question (appropriate behavior), but does so, on average, 10 times every 15 minutes (excessive rate of response), develop a system in which the student is given a certain number of ‘Asking Questions’ (AQ) passes to use each day.  The student must turn in an AQ pass each time he/she wants to ask a question. Once the passes are gone, the student will not be allowed to ask any more questions that day.   

· Increase task-engagement/Decrease reinforcement example:  If the student consistently engages in on-task behavior (appropriate) for 10 minutes before earning a reinforcer, gradually increase the amount of time the student must demonstrate task-engagement before receiving the reinforcer

Step 3:
Develop any necessary materials to be used with the intervention, such as the AQ passes, work-check sheets, self-monitoring charts, etc. (See Environmental Support, P-3; Replacement Behaviors, T-1; Self-Management, T-8 for additional information)
Step 4:
In conjunction with the student, determine reinforcers to use with the intervention plan.  Remember, the external reinforcers will be gradually faded as the student demonstrates progress toward the intervention goal. 

Step 5:  
Meet with the student to:

· Describe the target behavior for change

· Discuss when the target behavior occurs  

· Review the intervention plan

· Demonstrate how the plan will be implemented through direct instruction, modeling, and/or role play

· Check for understanding and answer questions

· Practice using the intervention plan with the student

· Provide the student with positive, specific feedback about the practice session(s) 

Step 6:
Implement the intervention plan  

· Establish cues to prompt the student during the initial implementation (visual, sign, symbol, etc)

· Reinforce when student successfully uses the intervention

· Fade cues and external reinforcers
Examples of Delay Gratification Strategies

	Student Behavior
	Intervention Strategy

	Raises hand excessively to ask questions during academic instruction


	Specific number of daily ‘Ask Question’ passes

	Repeatedly requests teacher-assistance in an appropriate manner
	Gradually increase teacher-response time when responding to request for assistance



	5-minute task engagement with consistent reinforcer


	Gradually increase time required on-task before earning reinforcer

	Repeated requests for ‘work-checks’


	Gradually require increased amounts of an assignment to be completed prior to receiving a work-check




Independent Responding

Steps for Implementation:

Step 1:  Based upon the data, determine if the problem behavior occurred 
             when a request was made of the student, which required an independent response.

Step 2:  Determine the skills the student needs to acquire in order to independently respond to    

             academic questions or situations in an appropriate and effective manner. 

Step 3:  Develop/obtain the necessary materials to assist the student in responding
             independently, such as visual supports, signals, or scripts. (See Environmental
              Supports, P-3 for additional information) 

Step 4:  Teach the student how to use the pre-determined strategies.
· Describe the strategies and skills you will be teaching.
· Explain to the student why these skills are important and how the strategies will 
          assist him/her in functioning more independently within the classroom
· Discuss when the student would use the new strategies in place of his/her

        previous behavioral responses 
· Demonstrate the strategies through direct instruction, modeling or role play 
· Check for understanding and answer all questions
· Practice using the new strategy with the student
· Provide feedback about the practice session(s) using positive, supportive and specific language

· If necessary, determine cues/prompts to be used with the student during the initial implementation of the new strategies
· Provide praise and reinforcement when the student uses the strategy instead of the previously disruptive behavior
· Fade prompts, but continue to provide reinforcement when the new skills are demonstrated

· Re-teach any step, as needed and revise interventions, as necessary

· The new skills are monitored as they are acquired and generalized 

Examples of Independent Responding Strategies

Response Cards: 

· Preprinted one or two word answer cards such as yes/no, true/false, colors, numbers, letters, animals, objects, etc.  The student holds up the appropriate card in response to the teacher’s question.  

· ‘Write-on’ cards - When presented with a question, the student writes the correct response on the card (Examples: blank index card, hand-held dry erase or chalk board)
· Moveable-parts cards – The student points to or changes items on the card (Examples: Clock faces with moveable hands, felt-boards with removable pieces)

· Choice Board: The student chooses from several items on the board in response to teacher questions.  The student points to or removes the correct response

Scripts:

· Provide the student with an outline or ‘script’ of the lesson/activity.  Highlight words on the script which will answer teacher questions during review or discussion. The student follows along using the outline, and the highlighted portions prompt the student for correct responses. 

· When teaching the student how to respond independently, scripts can also be incorporated into social situations.

Signals:

· Any visual (raised finger, flipping a card, holding up a red pencil, etc) or auditory cue which prompts the student that it is the appropriate time to answer a question.  It might be beneficial to allow the student to choose the type of cue or prompt to be utilized. (See Providing Choices, P-1 for additional information).  

Increased Engagement Time

Steps for Implementation:
Step 1:
Determine which parts of the day the student is least engaged. Also, try to identify times of the day the student is most engaged.

Step 2:
Identify what is motivating for the student through reinforcer assessments completed by staff and parents and/or observation of the student’s interests.

Step 3:
Identify the student’s learning style and compare that with your teaching style. You may need to alter your presentation.

Step 4:
Information gathered in the first three steps must be analyzed to determine ways to increase motivation. This is most successful when brainstorming occurs as a team.

Step 5: 
Begin by rewarding small steps and use time frames that promote success for the child.

Examples of Increasing Engagement Times

· Offer the student a variety of classroom practical choices for reinforcement (e.g. time on computer, homework pass, time in library area, etc.). Take note of first picks and use those as reinforcers.

· Ask parents to provide a list of favorite home activities, books, toys, etc. 

· Think about using these selections for Home-School Reinforcement (see Fact Sheet R-7- Home-School reinforcement).

· Record student’s preferred and non-preferred classroom activities. 

· Use the preferred activities as reinforcement for completing small intervals of non-preferred activities. 

· Break non-preferred activities into smaller components to ensure student success (e.g., If the student doesn’t like to write the answers to reading comprehension questions have him/her complete a portion of the questions and offer access to the preferred activities after completion of each part.

· Add more visual supports to enhance your teaching strategies (e.g., visual work schedules for the child, using props and concrete materials)

· Use visual supports like a clock, stop-watch, or timer to help student understand how long an activity will last or when the next “break” is.

Reinforce Intervention Fact Sheets

Reinforce Communicative Function Replacement Behavior

Situations for considering use:
This ‘Reinforce’ strategy should be used whenever the student engages in the designated replacement behavior, selected during the ‘Teach’ component of the PTR Intervention process, as an alternative to engaging in the problem behavior.  The replacement behavior serves the same function (obtain/escape) and is as equally effective in obtaining the desired outcome (reinforcer) as the problem behavior.  However, it is a socially valid response, which is more efficient for the student to use and likely to be reinforced by other people in the student’s life.

Steps for Implementation:
Step 1:
Based upon the data, prompt or cue the student to use the replacement strategy, prior to engaging in the problem behavior.

Step 2:
Student engages in the designated replacement behavior.  For example, the student is taught to request assistance when presented with a difficult task by turning a card on his/her desk to yellow vs. throwing a pencil.
Step 3:
Adult responds to the student’s request (yellow card) immediately, or with as minimal a delay as possible.  Remember:  the requested response must be reinforcing to the student, but should be less desirable than the reinforcer given to the student if he/she demonstrated a desired, pro-social behavior.

Step 4:
Student gains access to the reinforcer, which in the case above would be adult assistance.  Other response reinforcers might include access to a break, obtaining a desired item, rejecting a non-preferred activity or item, requesting an alternative activity or object, or gaining attention. 

Step 5:
Access to the requested response should be individualized to meet the needs of the student.  For example, adult assistance may entail answering only one question before disengaging from the student or it may consist of helping the student read a passage in a book over a three-minute time period.

Step 6:   
As the student becomes more proficient in using the replacement behavior, fade prompts or cues, but continue to provide the desired response/reinforcer.

Step 7:
Once the student is consistently engaging in the replacement behavior, consider increasing the amount of time allowed between the student’s behavior and him/her obtaining the reinforcing response. (See Delayed Gratification, T-9; for additional information.)
Reinforce Physically Incompatible Replacement Behavior

Situations for considering use:
This ‘Reinforce’ strategy should be used whenever the student engages in the designated incompatible replacement behavior, selected during the ‘Teach’ component of the PTR Intervention process, as an alternative to engaging in the problem behavior.  The replacement behavior is one that is incompatible with the problem behavior and is one that is likely to be performed by other students in the class.  The performance of the incompatible behavior should be reinforced by the same function or outcome that follows problem behavior (e.g., obtain/escape); however, the function is now only obtained when the student performs the targeted appropriate behavior rather than the problem behavior. 

Examples of common incompatible behaviors that may be selected by teams include: (a) academic engaged time for students who show off task behavior; (b) raising hand for students who call out; (c) making appropriate social comments for students who may engage in inappropriate social interaction skills with peers, (d) transitioning with quiet voice and quiet body from point A to point B, etc.
Steps for Implementation:
Step 1:
Based upon the data, prompt or cue the student to use the appropriate incompatible replacement behavior at the point in time immediately prior to engaging in the problem behavior. (See Teach Replacement Behavior fact sheet). For example, the student is taught to circle problems she doesn’t know instead of throwing her materials on the floor to escape the task.
Step 2:
Determine the amount of performance of the new behavior the student should perform to get the functional outcome (e.g., escape).  For example, the student gets to have brief escape after circling 3 problems by being allowed to stop working, raise her hand, get the teacher’s attention, and wait until the teacher comes by to assist and provides positive comment/praise for using new behavior.

Step 3:
Determine the amount of performance the student needs to perform to earn a more powerful version of the function.  For example, after completing a specified amount of work and circling problems to get help rather than escaping, the teacher reinforces the student by releasing her to 5 extra minutes of free time in which the student gets to select a preferred activity in place of doing another work task.
Step 4:
Consider the amount of time problem behavior got responses (e.g. escape/attention) from others.  Make sure that performance of the new behavior gets reinforced as quickly or more quickly than the problem behavior.
Step 5:
Access to the requested response should be individualized to meet the needs of the student.  For example, adult assistance may entail answering only one question before disengaging from the student or it may consist of helping the student read a passage in a book over a three-minute time period.

Step 6:   
As the student becomes more proficient in using the incompatible replacement behavior, fade prompts or cues, but continue to provide the reinforcement.

Step 7:
Once the student is consistently engaging in the incompatible replacement behavior, consider increasing the amount of time allowed between the student’s behavior and him/her obtaining the outcome. (See Delayed Gratification, T-9; for additional information).

Increase Non-Contingent Reinforcement

Steps for Implementation:

Step 1:  Determine the people, activities, and items that are reinforcing to the student.  For

              example, teacher attention or praise, interaction with certain peers, preferred activities
             such as computer, P.E., free time, helping the teacher, one-on-one time with a

             particular staff, or decreased time in a non-preferred task.  

Step 2:  Collect data to determine when (time of day, specific activity or event) and/or with

               whom (specific person, classmate, or staff) the student’s problem behavior occurs

              most often.

Step 3:  Based upon the data, determine a schedule for positively reinforcing or interacting
              with the student.  The schedule can be time- or situation-specific.  

· For example, a time-specific schedule would be to check the student’s behavior

     every 15 minutes and provide attention or reinforcement, as long as the 
     student is not engaging in any problem behavior.  

· A situation-specific example would be when the student demonstrates problem 
     behavior due to an encounter with a specific individual or during a certain
     activity.  During those times, staff would increase their positive interactions
     and/or administer reinforcers throughout the activity, as long as the student is
     not engaging in any problem behavior. 

Step 4:  If needed, develop personal cues/prompts to ensure that the student is reinforced

              according to the pre-determined schedule, whether time- or situation-specific.

Step 5:  Over time, increase the length of time between the distribution of attention and/or

               reinforcers or move to an intermittent reinforcement schedule.
Examples of Non-Contingent Reinforcement

Reinforcement is provided whenever the student is not engaging in problem behavior.

	Student Behavior
	Non-contingent Reinforcement



	Sits at desk
	Time on preferred activity

	Stands in line
	Free time

	Comes into class
	Acknowledgement/attention

	Works at desk
	Decrease required time spent on non-preferred task

	Raises hand
	Praise/positive attention

	Puts away materials 
	Teacher helper/aide

	Waiting 
	Time with preferred peer


NOTE:  The distribution of reinforcement, whether it is access to attention, a desired activity or ‘escape’ from a less desired task, is not contingent upon the student engaging in pro-social behavior or a replacement behavior. 
Discontinue Reinforcement of Problem Behavior

Steps for Implementation:

Step 1:
Using the PTR assessment materials identify the maintaining consequence of the inappropriate behavior.

Step 2:  
Change the adult behavior so that you are no longer providing the desired outcome following a problem behavior.  If the problem behavior no longer “pays off” for the student, the occurrence of the problem behavior will lessen.

Step 3:
Maintain consistency across all adults in the classroom every time the behavior occurs.

Step 4:
Understand that discontinuing what had been reinforcing the behavior may initially cause the problem behavior to increase in frequency and/or intensity.

Step 5:
Understand that it may be very difficult to no longer respond to the student’s behavior.

Examples of Discontinuing Reinforcement of Problem Behavior

· If the behavior is maintained by adult attention

· Discontinue giving the child any attention when they engage in the behavior.  Give the student no verbal contact, no physical contact and no eye contact.  Completely ignore the child’s behavior.
· If the behavior is maintained by escape or avoiding the task:

· Matter-of-factly provide the student assistance to complete the task
· Ensure that the student completes the task, (i.e., they aren’t allowed to get out of doing it)
· If the behavior is maintained by the student getting a desired item/activity:

· Make sure the student does not get access to the desired item/activity by engaging in the inappropriate behavior.

· Teach the child the appropriate skills necessary to access the desired item/activity (See Teaching Replacement Behaviors T-1)
Group Contingencies
Steps for Implementation: 
	Step 1:
	Determine target behavior/contingency to be achieved.  Make sure that the student is capable of performing the target behavior.


	Step 2:
	Set the criterion.  It should be in measurable terms (e.g., amount of time student is engaged, number of tasks completed within a specific time period, percentage of problems completed, number of times student follows directions without arguing, amount of elapsed time between giving a direction and the student complying, etc.)

· The Behavior Rating Scales may assist in determining the criterion to be set.  For example, if the student averages a ‘5’ in calls out indicating that they occur at a rate of at least 20 times during the observational period, the initial criterion should be set at approximately half of the baseline.  In this case, the criterion could be set at 10 call-outs a period. 



	Step 3:
	Select the reinforcement that will be earned by the group contingent upon the student reaching his/her criterion.  The student and/or the group can select the reinforcer.  A back-up reinforcer should always be available.  A reinforcement menu can be used for selection.  In addition, consider the information on the ‘teach’ part of the PTR Assessment when offering reinforcement options.  Examples of reinforces could be a party at the end of the week, a video, extra recess time, extra computer time, playing a favorite game, dropping class homework assignments, etc.  

· Consider offering a bonus reinforcement if the student exceeds the goal.  This will help in those cases where the student reaches the criterion several days before the reinforcement is scheduled to be delivered to the class.

· Offering a ‘Mystery Motivator’ in which the students do not know which reinforcer will be delivered during the week is one way of maintaining momentum with the group contingency.  



	Step 4:
	Introduce the plan to the student and to the class.



	Step 5:
	Provide a visual method of giving feedback to the class so that the student and peers can determine their progress toward achieving the reinforcer.  Some examples include marks on the board, marbles in a jar, coloring in selection of blocks on a tower each time criterion is met, etc.



	Step 6:
	Consider embedding a functional reinforcer for the student.  For example, if the student is engaging in behaviors to get peer attention, provide opportunities throughout the day to have peers provide the student with positive attention for helping them reach the goal and the reinforcer.  If the student is seeking teacher attention, schedule times or embed a procedure in which the student obtains teacher praise for progressing toward the class goal.



	Step 7:
	Gradually increase the criteria of the goal.  For example, if the original goal was to be engaged 50% of academic time, increase the goal in small increments (e.g., 55% the next week, 60% the following week, etc.).  Provide the student and class with rationale and motivation to achieve the new standard.  



	Comments:
	Peer pressure considerations:  

Peer pressure is very powerful and can quickly become negative if the student does not meet the targeted goal on which the reinforcement is contingent.  To prevent this unwanted side-effect, always make sure that the following conditions are present:

· Make sure the student can do the targeted behavior

· Be realistic in setting the goal.  Initially, the goal should be set low enough so that the student is able to reach it and assist the group in obtaining the reinforcer.  The goal can be raised gradually once the student meets the criteria with ease.

· Determine whether some students may find it reinforcing to sabotage the student’s efforts.  For example, some students may ridicule the student, which will result in the student displaying problem behavior.  If this is a condition that may occur, be prepared with a back-up plan to prevent it from happening and a way to respond if it does happen.


Example:

Kyle had difficulties staying engaged when he worked on group projects.  He displayed disruptive behaviors such as poking kids, taking other kids’ materials away from them, blowing papers off the desks with his mouth, and excessive talking.  The PTR Assessment identified that his behavior was mainly to get peer attention and some teacher attention.  The teacher implemented a group contingency plan.  The specific behaviors of staying on task and being kind to others were expected of all students.  When the teacher would catch a student performing the behavior, a point would be visually marked on a chart. The points would go toward the weekly reinforcer selected by the class.  The students would need to reach the point total set each week to receive the reinforcement.  

Kyle was given more intensive instruction on the two specific behaviors and a method for keeping track of his adherence to the behaviors.  The teacher set benchmarks (e.g., after every 3 points earned) so that Kyle could recruit teacher attention and praise several times throughout the day when he met the benchmarks.  If Kyle met his daily goal, his points would be worth double and would allow the class to get closer to their weekly reinforcement.  If Kyle surpassed his goal, the class would earn a ‘bonus’ reinforcement.  This plan allowed Kyle to receive positive peer attention that was contingent upon his appropriate behaviors.
Increase Ratio of Positive Responses to

Negative Responses

Steps for Implementation:

Step 1:
Take data on the numbers of negative responses to inappropriate behavior versus positive responses to appropriate behavior.

Step 2:  
Share the data with the team working with the student. Come to an agreement that the student is not being adequately reinforced or acknowledged for engaging in desired classroom behaviors.

Step 3:
Plan to offer at least 4 positive responses to appropriate behavior for every 1 negative response to inappropriate behavior.

Step 4:
Periodically take data on how well this is being implemented. With time, this strategy should become routine for most people.

Step 5:
Share with team the data and any questions or concerns they may have. Provide support for those people who continue to focus on the student’s inappropriate behavior.

Examples of Using an Increased Ratio of Positive to 

Negative Responses

· The student is sitting at their desk appropriately engaged in the classroom activity.  The adult walks by and provides the child with a positive praise statement (e.g., “You are working very hard”) and additional reinforcement (if necessary).

· The student is slowly transitioning to the next activity and is somewhat distracted.  Instead of telling the child he needs to focus and, “Hurry up.”, the teacher walks next to the student, and when they reach the student’s desk and the child has taken his seat, the adult praises the child for finding his desk and sitting down and provides additional reinforcement (if necessary)

· In general, remember to catch the student being good.

Home-School Reinforcement

Steps for Implementation:

Step 1:
Establish effective communication between family/caregivers and school staff (back and forth book, informal conversation, etc.).

Step 2:
Prioritize most important needs and define a specific target behavior. If possible, involve parents in this process.

Step 3:
Create a reinforcement system to be utilized consistently at school with clear expectations and defined opportunities to earn rewards. The rewareds should be presented at home by the family/caregivers. Home-School reinforcement systems can be very specific with verbal scripting for adults and should utilize reinforcers that are easily and reliably accessible in the home environment.

Step 4:
Teach and coach parents how to implement the reinforcement system. Explain the contingencies for delivering or not delivering specified reinforcer.  

Step 5:
Periodically reassess reinforcement preferences with the family/caregivers. Material or food reinforcers should always be paired with verbal praise. If reinforcers lose effectiveness, find new reinforcers as a team.

Examples of Home-School Reinforcement Strategies

· For a student who may not be able to handle the long time delay, set up a daily reinforcement system where the student earns points for engaging in the target behavior throughout the school day.  The student is then able to cash-out his/her points for selected primary reinforcers every day upon arriving at home.

· The value of each reinforcer is specified and agreed upon by the student, family caregivers, and school teacher.

· For a student who can handle a long time delay for reinforcement, you could set up a weekly reinforcement system where the student earns daily points, stickers, or tokens at school for using targeted skills. 

· At the end of the week, the points are counted and exchanged for a primary reinforcer at home. This could be a special activity, a toy, access to computer time after dinner, a trip to McDonalds, one on one time with mom/dad/sibling, etc. 

· The number of points, stickers, or tokens needed for each reinforcer are clearly specified and agreed upon by the student, family/caregivers, and school teacher.

· Daily reinforcement systems should be taught first. After the student clearly understands the contingencies, then you can teach the weekly reinforcement system.

Crisis Intervention Plan

Situations for considering use:
Whenever circumstances arises within the school environment that endanger the physical safety of a student, group of students or staff member, or might result in the destruction of property of significant value, as determined by the school’s administrator, a crisis intervention plan should be implemented.

Steps for Implementation:

Step 1:
Clearly identify and define what types of situations will be considered a crisis

Step 2:  
Develop a crisis intervention plan, or ensure one already exists within the school.  The plan should include methods to ensure everyone’s safety, remove the harm for potential danger, and return the environment to a stable, calm state. Consider the function of the problem behavior and attempt to develop a plan in which the function is minimized.  For example, if the student performs problem behavior for the purpose of getting attention, and in previous crisis plans, several adults descend upon the classroom with walkie-talkies and talk to and/or restrain the student, the student is obtaining a high amount of intensive attention.  The new crisis plan will describe how to minimize attention (e.g., only a specific number of adults will respond to a help call, they will enter the room calmly, flat affect/monotone will be used, minimal eye contact, other peers will move to another classroom so that peer attention is minimized, etc.).
Step 3:
Identify team members who will be responsible for implementing the crisis intervention plan and designate a team leader to coordinate the program.

Step 4:
Properly train all identified staff to ensure implementation occurs in an effective and efficient manner.

Step 5:
Rehearse the plan during non-crisis times to ensure minimum disruption to others within the classroom or school environment.

Step 6:
Implement plan, as needed

Step 7:
After the crisis has been resolved, prepare for the possibility of increased problem behaviors from other students and increase the rate of reinforcement for appropriate behaviors

Step 8: 
Provide verbal reminders of classroom expectations and reassure students that they are safe.

Step 9: 
Depending upon the age of the students and the crisis situation, process or debrief with those students who witnessed the event.

Note:  A crisis intervention plan does not prevent or decrease the possibility that the student will engage in dangerous behavior in the future.  Nor does it teach the student alternative methods for responding in future, problematic situations.  It simply removes the student and/or others from immediate danger.

Basic Crisis Intervention Strategies

Things To Do: 

· Use the name of the student who is exhibiting the ‘crisis’ behavior

· Remove any ‘audience’ from the area

· Remain calm

· Speak in a slow, steady voice

· Listen

· Double your distance, as long as everyone’s safety is ensured

· Minimize discussion

Things Not To Do:

· Don’t touch the student, unless absolutely necessary

· Don’t raise your voice

· Do not threaten the student with consequences

· Don’t point at or crowd the student 

· Don’t over-react

