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DE-PBS Project
is on going collaboration between the 

Delaware Department of Education and the 
UD Center for Disabilities Studies



Prevent-Teach-Reinforce (PTR) is a research-based FBA/BIP 
process. This session will describe the PTR process and the 
job-embedded coaching method used state-wide to build 

capacity.

Objectives:
ÅIdentify key components of the PTR model 
ÅDescribe process for job-embedded coaching 
ÅSelect outcome measures
ïTATE https://new.apbs.org/sites/default/files/conference-

2016/presentations/h7-iovannone_christiansen_romer-
apbs2015.pdf

ÅIdentify considerations for implementation

https://new.apbs.org/sites/default/files/conference-2016/presentations/h7-iovannone_christiansen_romer-apbs2015.pdf


Special Thanks to 
Dr. Rose Iovannone

Materials are used and adapted from 

Dr. Iovannonewith permission



Reflection

In your role, how do you support the delivery 
of Tier 3 behavioral services for your 

school/district/state? 



PTR in Delaware

ÅInitially piloted through DE-PBS Project

ÅExpanded through Delaware Department of 
9ŘǳŎŀǘƛƻƴΩǎ {ǘŀǘŜ tŜǊǎƻƴƴŜƭ 5ŜǾŜƭƻǇƳŜƴǘ 
Grant

ÅDE-PBS Project Coaches use PTR process, 
Delaware adaptations



Tier 3/Tertiary Interventions 1-5%
ÅIndividual students

ÅAssessment-based

ÅHigh intensity

1-5% Tier 3/Tertiary Interventions
ÅIndividual students

ÅAssessment-based

ÅIntense, durable procedures

Tier 2/Secondary Interventions        5-15%
ÅSome students (at-risk)

ÅHigh efficiency

ÅRapid response

ÅSmall group interventions

ÅSome individualizing

5-15% Tier 2/Secondary Interventions
ÅSome students (at-risk)

ÅHigh efficiency

ÅRapid response

ÅSmall group interventions

ÅSome individualizing

Tier 1/Universal Interventions   80-90%
ÅAll students

ÅPreventive, proactive

80-90% Tier 1/Universal Interventions
ÅAll settings, all students

ÅPreventive, proactive

School-Wide Systems for Student Success
Multi-tiered System of Support

Academic Systems Behavioral Systems

Illinois PBIS Network, Revised May 15, 2008. 
Adapted from òWhat is school-wide PBS?ó OSEP 
Technical Assistance Center on Positive 
Behavioral Interventions and Supports.  
Accessed at http://pbis.org/schoolwide.htm



3-Tiered System of Support 

Necessary Conversations (Teams)

CICO

Group interventions

Group w. individual

features

FBA/BIP(Team 

Based)

Tier 3 TeamTier 2 Team

Plans SW & 

Class-wide 

supports

System 

Conversations

Uses process data; 

evaluates overall 

effectiveness; does not 

involve discussion of 

individual students

Problem Solving 

Conversations

Matches students to 

interventions and 

monitors progress, 

making adjustments as 

needed

Uses Process data; 

determines overall 

intervention 

effectiveness

School-wide

Team

Universal 

Support 

through SW 

Program

Adapted from the Illinois PBIS Network 

Brief FBA/BIP 

(Consultant 

Based)

FBA/BIP (Wrap 

Around Based)



FBA AND BIP:  WHAT? WHO? WHERE? 
IN MTSS

Wraparound based 
Functional Behavioral 

Assessment

Team Based (PTR)

Consultant Based 
(PTR)

Multiple levels of tier 3
Not a one-size fits all



Tier 3 Continuum of Supports

Wrap-Around 
Long-standing, extremely intense behaviors, mental 
health concerns, complex life events
Multiple services, agencies or institutions 

Wraparound based 
Functional Behavioral 

Assessment

Team Based PTR

Brief PTR

Team Based PTR
More intensive FBA/BIP process
Multiple meetings (2-4) or one long meeting (>2 hours)
Best for chronic, durable, intense behaviors

Brief PTR (consultant based)
FBA/BIP developed in one meeting (~60 minutes)
Best for high frequency/low intensity behaviors

Noncompliance, minor disruptions

Functional thinking at all levels



Successful FBA and BIP ProceduresΧ
Across all Levels

Å Team formed, includes those who have knowledge of student

Å Systematic problem solving process is foundation

Å Target behaviors identified and defined

Å Antecedents (predictors) of problem behavior occurrence

Å Consequences/responses of others following problem behavior

Å Hypothesis generated by data

Å Function-based understanding of behavior

Å Multi-component intervention plan built and linked with hypothesis

Å Progress monitoring plan established

Å Fidelity measurement of intervention implementation developed and 
scheduled

Å Follow-up meeting to make data-based decisions

Courtesy of Dr. Rose Iovannone



Common Challenges with the FBA/BIP

http://today.io/1xmN8

http://today.io/1xmN8


What is Prevent-Teach-Reinforce (PTR)? 

Research project funded by U.S. Department of Education, 
Institute of Education Sciences in partnership with:

University of South Florida
Three central Florida school districts 

University of Colorado, Denver 

Two Colorado school districts 

Purposes: 

ÅAnswer the call for rigorous research 

Å9ǾŀƭǳŀǘŜ ŜŦŦŜŎǘƛǾŜƴŜǎǎ ƻŦ t¢w ǾǎΦ άǎŜǊǾƛŎŜǎ ŀǎ ǳǎǳŀƭέ ǳǎƛƴƎ 
randomized controlled trial 

Å9ǾŀƭǳŀǘŜ ŜŦŦŜŎǘƛǾŜƴŜǎǎ ƻŦ άǎǘŀƴŘŀǊŘƛȊŜŘ ά ŀǇǇǊƻŀŎƘ 

Courtesy of Dr. Rose Iovannone



Results of Study

ÅShown to be efficacious through a randomized controlled 
trial with more than 200 students in grades K-8 (Iovannone, 
Greenbaum, Wang, Kincaid, Dunlap, & Strain, 2009 )

ïImproved behavioral outcomes

ïMajority of teachers were able to implement plans with fidelity

ïTeachers reported liking the procedures and willingness to carry 
out plans on Social Validity measures 

Courtesy of Dr. Rose Iovannone



Overview of PTR Process

Å Teacher, parent and team driven 
Å Prescriptive/manualizedprocess
Å Four-step team-based process 
ÅOptional pre-step regarding teaming

Å Every intervention plan includes 3 components
ïPrevent
ïTeach
ïReinforce

Å Plans are task analyzed
Å Attention to supports for teacher/team to implement interventions

Courtesy of Dr. Rose Iovannone



Prevent Teach Reinforce (PTR)

Four step process for completing an FBA/BIP (aligned with 
problem solving process):

1. Goal Setting (Identification of Problem)

2. Functional Assessment (Problem Analysis)

3. Intervention (Behavior Support Plan Implementation)
includes Coaching of plan and fidelity check

4. Evaluation (Progress Monitoring and Social Validity)

Courtesy of Dr. Rose Iovannone



How is PTR Different?

Å Collaborative approach
ïFacilitated by person with expertise in ABA principles and FBA/BIPs

Å Input systematically gathered from all team members
Å Behavior interventions selected from menu with facilitator ensuring 

link to hypothesis
Å Behavior interventions task analyzed and matched to teacher 

feasibility and skill
Å Coaching teacher to implement support plan part of process
Å Fidelity measures developed and collected
Å Problem-solving/decision-making based on data guidelines 

Courtesy of Dr. Rose Iovannone



Collaborative Facilitation is Key

ÅTake off the expert hat
ÅAvoid direct confrontation or fixing issues
ïPurpose is for team to recognize potential issues that enhance 

and inhibit problem solving process
ÅLess talk, more listening and facilitating
ÅProvide visual summary while facilitatingτallow reflection 

and discussion by team
ïAsk them to review the results and reflect
ïAsk for their ideas, reactions, input
ïFacilitate the discussion
ïGuide them to use science in making decisions

Courtesy of Dr. Rose Iovannone



PTR Model
Step 1-Develop 
and use a daily 

progress 
monitoring system

Step 2-Analyzethe 
problem by 

conducting an FBA 
on each target 

problem behavior

Step 2-Develop a 
hypothesisfrom 

synthesized 
information

Step 3-Selectand 
develop a multi-

component 
intervention plan 

linked to the 
hypothesis

Step 3-Coach the 
teacher to 

implement the 
plan and measure 

fidelity

Step 4-Within 3 
weeks, examine 

the progress 
monitoring data 
and fidelity data 
and make next-
step decisions

Step 1-identify, 
define, and 
prioritize 
behaviors

Student-Centered Team
Å Facilitator

Å Member(s) who know 
student

Å Member(s) who know 
school/district

Courtesy of Dr. Rose Iovannone





Case Study:  James Goal Setting
BEHAVIORS TO DECREASE

TargetBehavior:
Å Disruptive Behavior

Operational Definition:
throws materials, makes negative statements (e.g.άǘƘƛǎ ƛǎ ǎǘǳǇƛŘέύ, 
bangs on his desk, repeatedly asks for teacher assistance by calling out

BEHAVIORS TO INCREASE

Target Behavior:
Å Identify a feeling and 

choose a coping strategy

Operational Definition:
Jamesǿƛƭƭ ŎƘƻƻǎŜ ŀ ŎŀƭƳ Řƻǿƴ ǘƻƻƭ ŦǊƻƳ Ƙƛǎ άǘƻƻƭōƻȄέ ōȅ ƛƴŘƛŎŀǘƛƴƎ 
Ƙƻǿ ƘŜ ƛǎ ŦŜŜƭƛƴƎ ƻƴ Ƙƛǎ άL ŦŜŜƭ ϧ L ƴŜŜŘέ ōƻŀǊŘ ǿƛǘƘ ŀ ǇƛŎǘǳǊŜ ŀƴŘ ǊŀƛǎƛƴƎ 
his hand (and waiting for teacher response) to alert the teacher he is 
going to take a walk, use a fidget, visit the counselor, or put his head on 
the desk.



Data Collection:  Individualized Behavior Rating 
Scale Tool (IBRST)



Case Study:  James Behavior Rating Scale
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KEY:   
Problem Behavior Disruptive Behavior:   

Definition: throws materials, makes negative statements, bangs on his desk, and repeatedly asks for teacher assistance by calling out.  

Time/Routine  X  All day  Specific Time/Routine:         

5 = Terrible day    

4 = Typical bad day         
3 = So-so day              

2 = Good day             

1 = Fantastic day     
 

 

Replacement/Alternate Desired Behavior; Identify a feeling and choose a coping strategy 

Definition: Rate your perception of the percentage of opportunities James was able to choose a calm down tool from his ñtoolboxò by indicating how he is feeling on his ñI feel & I needò board with a picture and raising his 

hand to alert the teacher he needs to take a walk, use a fidget, visit the counselor, or put his head on the desk.  

Time/Routine  X  All day  Specific Time/Routine:       

5 = Fantastic day    

4 = Good day  

3 = So-so day              

2 = Typical bad day     

1 = Terrible day   



Step 2: PTR Assessment (FBA) Problem 
Analysis

Å PTR Assessment (FBA) 
ïPrevent:  Antecedents/triggers of problem behavior
ïTeach: Function(s) of problem behavior, possible replacement 

behaviors
ïReinforce: Consequences associated with problem behavior, possible 

reinforcers

Å Assessment form completed by each team member 
Å Facilitator summarizes input on Assessment Summary Table and 

develops draft hypothesis
Å Team reaches consensus
Å Facilitator has conducted at least ONE direct observation of student 

and context prior to this step 

24









Case Study James: Assessment Summary Table
Antecedent (Prevent Data) Function (Teach) Data Consequences (Reinforce) Data

Based on teacher behavior ratings,

observations and reports, James is more 

likely to demonstrate disruptive behavior 

during academic instruction, non-preferred 

activities and under specific 

circumstances (see below)

Non-preferred academic instruction: 

reading, writing and math

Non-preferred activities: art, centers, 

small group, independent/seatwork

Specific circumstances:  (1) when the 

teacher is attending to other students, (2) 

during difficult or long academic tasks 

(independent work) and (3) when given 

corrective feedback 

Jamesôs behavior is typically 

displayed in an attempt to gain 

adult attention (classroom 

teacher), and to avoid or delay a 

non-preferred task or activity

(especially independent work in the 

areas of math and reading)

The team feelshe might benefit 

from some self regulation strategies 

or general coping strategies such 

as asking for a break or asking for 

help.

Jamesôs behavior is typically 

reinforced with the following 

consequences:  personal space, 

verbal redirections, 

calming/soothing words and being 

sent to the FCT.  

It is very likely his problem behavior 

is acknowledged 

(reprimands/corrections from school 

staff).



Case Study James: Summary Statement

Possible Hypotheses

Whené. He/shewillé.. Asaresult,he/sheéé

P
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m
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v
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r

James is required to engage in academic tasks 

that he perceives as difficult or boring 

(independentwork in reading, writing and math)

without adult assistance (especially if the teacher 

is attending to other students) OR when he is 

given corrective feedback from adults

Become Disruptive(throws materials, 

makes negative statements, bangs on his 

desk, pretends not to know how to 

complete work, screams, elopes from the 

classroom and into the hallway, repeatedly 

asks for teacher assistance).

(1) Gains adult attention 

(2) Delays/avoids beginning and 

completing non-preferred tasks

R
e

p
la

c
e

m
e

n
t 

B
e
h

a
v
io

r James is required to engage in academic tasks 

that he perceives as difficult or boring 

(independentwork in reading, writing and math)

without adult assistance (especially if the teacher 

is attending to other students) OR when he is 

given corrective feedback from adults

Jameswill choose a calm down tool from 

his ñtoolboxò by indicating how he is feeling 

on his ñI feel & I needò board with a picture 

and raising his hand (and waiting for 

teacher response) to alert the teacher he is 

going to take a walk, use a fidget, visit the 

counselor, or put his head on the desk.

(1) Gains adult attention 

(2) Delays/avoids beginning and 

completing non-preferred tasks






