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PreventTeachReinforce (PTR) Is a resealtdsed FBA/BIP

process. This session will describe the PTR process and the

job-embedded coaching method used statede to build
capacity.

Objectives:
A ldentify key components of the PTR model

A Describe process for jebmbedded coaching

A Select outcome measures

I TATEhttps://new.apbs.org/sites/default/files/conference
2016/presentations/hfovannone christiansen romer

apbs2015.pdf
A ldentify considerations for implementation



https://new.apbs.org/sites/default/files/conference-2016/presentations/h7-iovannone_christiansen_romer-apbs2015.pdf
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Special Thanks to
Dr. Rosg@éovannone

Materials are used and adapted from
Dr. lovannonewith permission




Reflection

In your role, how do you support the delivery
of Tier 3 behavioral services for your
school/district/state?
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PTR in Delaware

A Initially piloted through DEPBS Project

A Expanded through Delaware Department of
ORdzOF GA2YyQa {GFGS t SN
Grant

A DEPBS Project Coaches use PTR process,
Delaware adaptations
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School-Wide Systems for Student Success
Multi-tiered System of Support

Academic Systems Behavioral Systems

Tier 3/Tertiary Interventions
Andividual students
A ssessmeihiased
Antense, durable procedures

Tier 3/Tertiary Interventions  1-5%
Andividual students

Mssessmeiased

Aigh intensity

515% Tier 2/Secondary Interventions
ASome students-(ik)

Aigh efficiency

ARapid response

Amall group interventions
ASome individualizing

Tier 2/Secondary Interventions -15%
ASome students-(k)
Aigh efficiency

ARapid response

Amall group interventions
ASome individualizing

8090% Tier 1/Universal Intervention:
Al settings, all students
Areventive, proactive

Tier 1/Universal Interventions-9800
Al students
APreventive, proactive

Illinois PBIS Network, Revised May 15, 2008.
Adapted from oWwhdei PBS268006
Technical Assistance Center on Positive

Behavioral Interventions and Supports.

Accessed at http://pbis.org/schoolwide.htm



3-Tiered System of Support
Necessary Conversations (Teams)

School-wide | _ | Tier 2 Team .
Team )
Plans SW & System Problem Solving Uses Process data;
Class-wide Conversations Conversations determines overall
SUppOI’tS Uses process data; Matches students to interyention
evaluates overall interventions and effectiveness
effectiveness; does not monitors progress,
involve discussion of making adjustments as
individual students needed
\ 4
Universal
Support CICO
through SW . :
g Group interventions
Program

Group w. individual
features

=

Adapted from the lllinois PBIS Network
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FBA AND BIPWHAT? WHO? WHERE?
IN MTSS

Wraparound based
Functional Behaviora

Assessment

Multiple levels of tier 3
Not a onesize fits all

Team Based (PTR)

Consultant Based
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Tier 3 Continuum of Supports

Wraparound based
Functional Behaviora
Assessment

Team Based PTR

Brief PTR

Wrap-Around
Longstanding, extremely intense behaviors, mental
health concerns, complex life events
Multiple services, agencies or institutions

Team Based PTR
More intensive FBA/BIP process
Multiple meetings (24) or one long meeting (>2 hours)
Best for chronic, durable, intense behaviors

Brief PTR (consultant based)
FBA/BIP developed in one meeting (~60 minutes)
Best for high frequency/low intensity behaviors
Noncompliance, minor disruptions

Functional thinking at all levels
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Successful FBA and BIP ProcedXires
Acrossall Levels

Team formed, includes those who have knowledge of student
Systematigroblem solving process foundation

Target behaviors identified and defined

Antecedents (predictors) of problem behavior occurrence
Consequences/responses of others following problem behavior
Hypothesis generated by data

Functionbasedunderstanding of behavior

Multi-component intervention plan built and linked with hypothesis
Progress monitoring plan established

Fidelity measurement of intervention implementation developed and
scheduled

Followup meeting to make dathased decisions
Courtesy of Dr. Rodevannone
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Common Challenges with the FBA/B

http://today.io/1xmN8



http://today.io/1xmN8
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What Is PrevenffeachReinforce (PTR)"

Research project funded by U.S. Department of Education,
Institute of Education Sciences in partnership with:

University of South Florida
Three central Florida school districts

University of Colorado, Denver
Two Colorado school districts
Purposes:
A Answer the call for rigorous research
A9@l fdz2r S STFFSOUALBSYySaa 27
randomized controlled trial
A9Q@lI fdz2r S STFFSOUAOWSYSaa 27

Courtesy of Dr. Rodevannone
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Results of Study

A Shown to be efficacious through a randomized controlled
trial with more than 200 students in gradesSsKlovannone
GreenbaumWang, Kincaid, Dunlap, & Strain, 2009 )

I Improved behavioral outcomes
I Majority of teachers were able to implement plans with fidelity

I Teachers reported liking the procedures and willingness to carry
out plans on Social Validity measures

Courtesy of Dr. Rodevannone
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Overview of PTR Process

A Teacher, parent anttam driven
A Prescriptivemanualizedorocess
A Foukrstep teambased process
A Optional prestep regarding teaming
A Every intervention plan includes 3 components
I Prevent
I Teach
I Reinforce

A Plans are task analyzed
A Attention to supports for teacher/team to implement interventions

Courtesy of Dr. Rodevannone
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Prevent Teach Reinforce (PTR)

Four step process for completing BBA/BIRaligned with
problem solving process):

1

3.

. Goal Setting (Identification of Problem)
. Functional Assessment (Problem Analysis)

Intervention (Behavior Support Plan Implementation)
Includes Coaching of plan and fidelity check

. Evaluation (Progress Monitoring and Social Validity)

Courtesy of Dr. Rodevannone
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How Is PTR Different?

A Collaborative approach
I Facilitated by person with expertise in ABA principles and FBA/BIPs
A Input systematically gathered from all team members

A Behavior interventions selected from menu with facilitator ensuring
link to hypothesis

A Behavior interventions task analyzed and matched to teacher
feasibility and skill

A Coaching teacher to implement support plan part of process
A Fidelity measures developed and collected
A Problemsolving/decisioamaking based on data guidelines

Courtesy of Dr. Rodevannone
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Collaborative Faclilitation is Key

A Take off the expert hat

A Avoid direct confrontation orfixing issues

I Purpose is for team to recognize potential issues that enhance
and inhibit problem solving process

A Less talk, more listening and facilitating
A Provide visual summary while facilitatingllow reflection
and discussion by team
I Ask them to review the results and reflect
I Ask for their ideas, reactions, input
I Faclilitate the discussion
I Guide them to usescience in making decisions

Courtesy of Dr. Rodevannone



PTR Model

| Step 1Develop

S e g | and use a daily

define, and
prioritize progress
behaviors monitoring system

D,

Step 4Within 3
weeks, examine

Step 2Analyzethe
problem by

the progress
monitoring data
and fidelity data
and make next

step decisions

StudentCentered Team
A Facilitator
A Member(s) who know

student
A Member(s) who know
school/district

Step 3Coach the
teacher to
implement the
plan and measure
fidelity

Step 3Selectand
develop a mul
| component
intervention plan
linked to the
hypothesis

conducting an FBA
on each target
problem behavior

Step 2Develop a

hypothesisfrom
synthesized
information

Courtesy of Dr. Rodevannone



Goal Setting—Version 2 Modified: Step 2

Student Name:

BEHAVIORS TO DECREASE

Target Behavior: Operational Definition:

BEHAVIORS TO INCREASE

Target Behavior: Operational Definition:




Case Study: Jamémal Setting

BEHAVIORS TO DECREASE

TargetBehavior:
A Disruptive Behavior

Operational Definition:
throws materials, makes negative statements (é.gi KA & A & 3
bangs on his desk, repeatedly asks for teacher assistance by calling

BEHAVIORS TO INCREASE

Target Behavior:
A Identify a feeling and
choose a coping strategy

Operational Definition:
Jamegp Af £ OK22aS | OFfY R2gy G221
K2¢g KS Aa FSStAy3a 2y KAA aL TS
his hand (and waiting for teacher response) to alert the teacher he ig
going to take a walk, use a fidget, visit the counselor, or put his heag
the desk.

0 dzLJA R 0O

FTNRY KAa
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Data Collection

Student:

KEY:



Case Study: James BehaWating Scale

Q
=
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(@]

Target Behavior

o

20 91-100% of the day 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5

=y é 61-90% of the day 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4

2 c 31-60% of the day 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3

23 1-30% of the day 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2

a 0% of the day 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1

>

O o 91-100% of opportunities 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5

£o 61-90% of opportunities | 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4

% © 31-60% of opportunities | 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3

O h 1-30% of opportunities | = 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2
0%of opporfunities | =9+ 1 | 2 1|21/ 1, 21/| 1,212 1,1 1|1 1|1 1|1 11

KEY:

Problem Behavior Disruptive Behaviar

Definition: throws materials, makes negative statements, bangs on hisddéskpeatedlgsks for teacher assistance by calling out

Time/Routine X_All day [ Specific Time/Routine:

5 =Terrible day  91-100% of the day

4 = Typical bad day 61-80% of the day

3 = Soso day 31-60% of the day

2 = Good day 1-30% of the day

1 = Fantastic day 0% of the day

Replacement/Alternate Desired Behaviortdentify a feeling and choose a coping strategy

Definition: Rate your perception of the percentage of opportunigeses was ablemmh oose a calm down tool from his fAtoolboxd by i ndi casihgihis

hand to alert the teacher heeds to take a walk, use a fidget, visit the counselor, or put his head on the desk.

Time/Routine X_All day [ Specific Time/Routine:

5 =Fantastic day

- 91-100% of the day
4 = Good day 61-90% of the day
3 = Seso day 31-60% of the day
2 =Typical badday 1-30% of the day
1 =Terribleday 0% of the day
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Step 2: PTR Assessment (FBA) Probl

Analysis

A PTR Assessment (FBA)
I Prevent: Antecedents/triggers of problem behavior

I Teach: Function(s) of problem behavior, possible replacement
behaviors

I Reinforce: Consequences associated with problem behavior, possible
reinforcers

A Assessment form completed by each team member

A Facilitator summarizes input on Assessment Summary Table and
develops draft hypothesis

A Team reachesonsensus

A Facilitator has conducted at lea®NE direct observationf student
and contextprior to this step




Student Rezponder Behavior

FTR Functional Behavior Assessment: Prevent Component

la. Are there fimes of the school day when problem behavior is mest likely 1o ccour? I yes, what are they?

__ Moming ___ Beforemeals  Duringmeals  Aftermeals  Amrival
Afternoon — Dismissal
Other:

Ib. Are there times of the school day when problem behavior is very unlikely to oceur? If yes, what are
they?

___ Moming ___ Beforemeals  Duringmeals  Aftermeals  Amival
Afternoon —— Dismissal
Other:

2a. Are there specific activities when problem behavior is very likely to oceur? If yes, what are they?

__ Reading/LA ___ Writdng ___ Math ___ Science

__ Independent work  _ Small group work _ Large group work  _ Riding the bus
One-on-one _ Computer _ Recess _ Lunch

__ Freetime ___ Peer/cooperative  Centers __ Discussions/Q&cA

__ Worksheets, work __ Specials (specify)  Transitions (specify)
seatwork

Other:

2b. Are there specific activities in which preblem behavier is very prilikely 1o ccour? What are they?

__ Reading/LA ___ Writdng ___ Marth ___ Science

_ Independent work ~ Small group work  Large group work Riding the bus
One-on-one _ Computer _ Recess _ Lunch

__ Freetime __ Peer/cooperative  Centers __ Discussions/Qd&cA

__ Worksheets, work __ Specials (specify) _ Transitions (specify)
seatwork

Other:

3a. Are there specific classmates or adults whose proximity is associated with a high likelifood of problem
behavior? If so, who are they?

_ Peers Specify: ___ Bus driver

__ Teacher(s) Specify: __ Parent

___ Paraprofessional(s) Specify: _ Other family member
_ (Other school staff Specify (Specify)

Oither:




Student Responder Benhavior

PTR Functional Behavior Assessment: Teach Component

1. Does the problem behavior seem to be exhibited in order to gain attention from peers?

_ Yes List the specific peers:
_ MNo

2. Does the problem behavior seem to be exhibited in crder to gain aitention from adulis? 1f so, are there
particular adults whose attention is solicited?

_ Yes List the specific adults:

_ No

3. Does the problem behavior seem to be exhibited in order to obtain ifems or specific activities (toys or
games, materials, food) from peers or adults?

_ Yes List the specific items/activities:
_ No

4. Does the problem behavior seem to be exhibited in order to delay a transition from a preferred activity to
a non-preferred activity?

_ Yes List the specific transitions:
Mo

5. Does the problem behavior seem to be exhibited in order to terminate or delay a non-preferred (difficult,
boring, repetitive) task or activity?

_ Yes List the specific non-preferred tasks or activities

_ No

6. Does the problem behavior seem to be exhibited in order to ger away from a non-preferred classmate or
adult?

_ Yes List the specific peers or adults
Mo

Additional comments not addressed above in the Teach Component.




Student Responder Behavior

FTR Functional Behavior Assessment: Reinforce Component

. What responses (consequences) typically occur after the student engages in the problem behavior?
Identify the top 3-5 responses that adults or peers almost always do immediately after the student does the
problem behavior.

__ Sent to time-out __ Gave personal space __ Verbal reprimand
___ Chair ime-out ____ Sent o behavior specialist/counselor __ Stared rules
____ Head down __ Assistance piven ___ Physical prompt
___ Sent o office __ Verbal redirect __ Peer reaction
___ Sent home _ Delay in activiry ____ Physical restraint
_ Calming/soothing  Activity changed __ Removal of reinforcers
_ Activity terminated __ Matural consequences (Specify)
Other:

2. Does the student erjoy praise from teachers and other school staff? Does the smdent enjoy praise from
some teachers more than others?

__ Yes List specific people
— Mo

3. Whar is the likelihood of the student’s apprapriare befavior (2.g., on-task behavior; cooperation;
successfil performance) resulting in acknowledgment or praise from teachers or other school staff?

_ Wery likely ___ Sometimes ____ Seldom __ Mever

4. What is the likelihood of the student’s problem behavior resulting in acknowledgment (e.g., reprimands,
corrections) from teachers or other school staff?
_ Wery likely ___ Sometimes ____ Seldom ___ Mewver

3. What school-related items and activities are mosf enfopable to the student? What items or activities could
serve as special rewards?

_ Social interaction with adults ~ Music _Amacuviry

___ Social interaction with peers _ Puzzles __ Computer

____ Playing a game ___ (oing outside ___ Video games

____ Helping teacher ___ Going forawalk _ Warching TWV/video
___ Line leader ___ Reading __ Ohbjects (5 pecify]'
_ Going to media center _ Extra PE time

___ Sensory activity (specify) _ Extrafrestime  Food (Specify)
Orther(s):

Additional comments not addressed above in the Reinforce Component.




Case Study Jame&ssessment Summary Table

Antecedent (Prevent Data)

Function (Teach) Data

Consequences (Reinforce) Data

Basedn teacher behaviatings,
observations areportsJamess more
likely to demonstrate disruptive beh
during academic instructionpredarre
activities and under specific
circumstances (see below)

Nonpreferred academic instruction
reading, writing andth

Nonpreferred activitieart, centers,
small groumdependent/seatwork

Specific circumstanceq1) when the
teacher is attending to other studen
during difficult or long acadesks
(independent woakd (3) when giver
corrective feedback

J a mdehavr is typically
displayed in an attetogain

adult attention (classroom

teacher)ando avoid or delay ¢
nonpreferred task or activity

(especially independent work
areas of math and reading)

The team fedie might benefit
from some self regulation stra
or general coping strategies s
as asking for a break or askin
help.

J a mdehaver is typically
reinforced with the following
consequences: personal spac
verbal redirections,
calming/soothing words and b
sent to thECT.

Itis very likely his problem beh
is acknowledged
(reprimands/corrections from 9

staff).




Case Study Jameésummary Statement

Possible Hypotheses

Wher .

He/shewillé ..

Asaresult,he/shet é

Problem Behavior

Jamess required to engage in academic t3
that he perceives as difficbthrimg
(independentork in reading, writing and mj
without adult assistance (especially if the t
is attending to other students) OR when h
given corrective feedback from adults

| 8lecome Disruptivighrows materials,
makes negative statements, bangs (
htlesk, pretends not to know how to
complete work, screams, elopes frof
classroom and into the hallway, repsg
asks for teachassistance).

(1) Gains adult attention
(2) Delays/avoids beginning ar
completing ngmeferred tasks

Replacement Behavior

James is required to engage in academic
that he perceives as difficult or boring
(independentork in reading, writing and m
without adult assistance (especially if the 1
is attending to other students) OR when h
given corrective feedback from adults

Jamesill choose a calm down tool f
his Atool boxod by

thn his Al feel &
and raising his hand (and waiting for
teacher response) to alert the teach
going to take a walk, use a fidget, vi
counselor, or put his head on the de

@) Gains adult attention
(2) Delays/avoids beginning ar
completing nqueferred tasks




Step 3: PTR Intervention Checklist/Elementary

Student: School: Date: Completed by:
Hypothesis:
Prevention Teaching Reinforcement
Interventions Interventions Interventions
(] Providing Choices **Replacement Behavior (What **Reinforce Replacement Behavior (Trite

appropriate behavior will be taught?)
("] Functional Equivalent
(] Alternate Skill (desired)

in the_function of the problem behavior from
the hypothesis)
[] ** Function
[1 Additional

(] Transition Supports

[ ] Specific Academic Skills

** | Discontinue Reinforcement of Problem
Behavior

|_] Environmental Supports

[_] Problem Solving Strategies

[_] Group Contingencies (peer, teacher)

[_] Curricular Modification (eliminating triggers)

[ ] General Coping Strategies

[ ] Increase Ratio of + to — Responses

|_] Stay Close (positive caring, comments)

(] Specific Social Skills

[_] Home to School Reinforcement System

(] Classroom Management

[_] Teacher Pleasing Behaviors

[ ] Delayed Gratification

[ ] Increase Non-Contingent Reinforcement

[ ] Learning Skills Strategies

[_] Setting Event Modification

[ ] Self-Management (self-monitoring)

|| Opportunity for Pro-Social Behavior
(peer support)

(] Independent Responding

[_] Peer Modeling or Peer Reinforcement

(] Increased Engaged Time

Does the severity or intensity of the student’s problem behavior pose a threat to self or others? [ Yes [] No
If yes, is a crisis intervention plan needed? [ Yes [ | No

**All asterisked interventions need to be selected and included in the student’s PTR Intervention Plan







