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Objectives
• Participants will:

• Provide at least one definition of coaching

• List coaching competencies

• Evaluate coaching competencies

• Explain the differences between systems level and content level coaching

• Discuss use of tools to assist coaching skills/content (FBA/BIP)

• Practice using the TATE to score a sample FBA/BIP

• Contribute to discussions on ethical dilemmas faced by coaches

• Describe at least one action step they can take to improve coaching practices in their 
setting



Advanced Organizer

• Overview of coaching

• Technical Adequacy Tool for Evaluation (TATE)

• Content coaching—FBA/BIPs

• Coaching of peers

• Coaching of teachers

• Coaching ethics



Who Is Here?

• Position/Role/Responsibilities

• Where are you in the coaching spectrum?

• Not a clue what a coach is or what a coach does and I’m now a coach!

• I am a coach but want more information on how and what to coach.

• My district/school is thinking about establishing coach positions, and I’m curious

• I am a coach and I’m fantastic. I’m just here because I couldn’t find anything else to go to.

• Other



What is coaching?

• No universal definition

• Generally is having someone with expertise and content knowledge in a role 
providing direct support to others to implement trained EBPs (Campell & 
Malkus)

• Interactive process of reflection and feedback used to support others to 
refine current practices, develop and implement new practices/skills, and 
promote self-assessment and learning (Definition from National Center for 
Quality Teaching and Learning-NCQTL)

• Many titles (implementation specialist, facilitator, coach)



Coaching versus Training

• Training is the presentation of material to develop new 
knowledge and /or skill

• Coaching is the ongoing support needed for 
implementation and sustained use of new knowledge 
and/or skills under authentic conditions.



Coaching Mantra

•We cannot control the behavior of others

•We can have an impact on behavior of others 
by
•Creating trusting and healthy relationships

•Working collaboratively toward shared goals



Practice-Based Coaching (PBC)

• Used to support teachers implementation of 
evidence-based practices-specifically pre-
school, early childhood teachers

• Practice-based coaching and collaborative 
partnerships-Cyclical process

• Coaching Cycle Components
• Establishing shared goals and action planning

• Engaged in focused observation

• Reflecting and receiving feedback about practices

• Embedded instruction
• Implementation of skills is within authentic 

practices or job responsibilities

Presenter
Presentation Notes
Explain the cycle of Practice-based coachingFirst bullet-it is a true collaborative partnership between the coach and the person being coachedSecond bullet-click 4x:The components of the coaching cycle (an iterative process) initiates with identifying the goals of the coaching with the coachee and beginning to develop activities to achieve the goalsActive coaching includes observations that are focused; that is, there is a structure and a purpose for every observation.  Several formats of observations can occur.  Early in the process, the coach may be modeling steps of the FBA/BIP process with a team. The coachee will be observing the coach and the coach will have provided the coachee with behaviors, skills, etc. that the coachee should be watching for. In some cases, the coachee can have a structured observation form/tool for observing.  The coach can then observe the coachee performing similar steps as the coachee feels more competent.At the end of each observation, there is time for reflection and feedback.  This reflection can occur immediately after the observation or when it is the best time for the coachee to talk with the coach.  This can be done face-to-face or using technology if the follow-up meeting occurs on a day that the coach is not on-site.



Behavior Skills Training (BST; Reid & Parsons, 
1995)

• Procedure built upon ABA principles

• Method for teaching new skills

• Four components

Presenter
Presentation Notes
Bullet 1:  BST is a process used in behavioral analysis for teaching new skillsBullets 2 & 3:  It is systematic and includes 4 componentsClick for the figure:The iterative process or cycle includes 4 steps.  Instruction, modeling, rehearsal, and feedback.  The process repeats until the skill is mastered.



Coaching Systems and Content
• Systems-focus on organizational support and change

• Examples

• Facilitating teams in developing systems that guide all district educators in implementing 
and sustaining Tier 3 Supports for all students needing individualized supports

• Content-Coaching educators to implement evidence-based individualized 
behavioral supports
• Examples

• Building capacity of others to implement technically adequate FBA/BIPs

• Coaching teachers and others to select, develop, and implement behavior interventions

• Prefer to use term “active coaching”
• Incorporates cyclical process of practice-based coaching and reflection while providing 

structure and sequence of BST



What are Characteristics of Effective 
Coaches?



Four Features of Effective Content Coaching 
(McCamish, Reynolds, Algozzine, & Cusumano, 

2015)
• Holding knowledge and expertise in content area of focus

• Creating opportunities for practicing targeted skills and providing 
performance feedback

• Shaping skills from acquisition to fluency using ongoing practice and 
performance feedback

• Delivering and providing high-quality professional development and on-
going technical assistance to build skill capacity



Characteristics of Effective Coaches (The National 
Center on Quality Teaching and Learning)

• Positive working relationships

• Approachability

• Respect

• Genuine caring

• Positive outlook

• Performance feedback 

• Strength-based approach

• Competent facilitating groups
• Organization-scope and 

sequence
• Atmosphere of trust
• Constructive reflection
• Opportunity for open 

discussion
• Establishing processes for 

reaching consensus



Coaching for Content

•Purpose
• Building capacity of educators to implement 

evidence-based practices

• Example: Providing support for educators to 
implement high quality FBA/BIPs



Coaching Tools: Note

• Tools developed based on Prevent-Teach-Reinforce (PTR)-an FBA/BIP model 
subjected to two randomized controlled trials

• Manualized/standardized process, yet individualized

• Collaborative model with team guided by PTR Facilitator (Coach)

• All steps require input from team members and consensus

• BIPs are linked to hypotheses; interventions selected from menu; all strategies 
task analyzed

• Coaching component to train teacher to implement plan and to provide active 
support



Tools Used for Coaches to Improve FBA/BIP 
Facilitation (Training Coaches)

• Technical Adequacy Tool for Evaluation (TATE

• Innovation Configuration Map

• Coach/Coachee Pre-planning/Fidelity Form

• Product Review



TATE



Discussion

• Turn to your neighbor-preferably someone you don’t know

• Introduce yourself

• Discuss

• What makes an FBA/BIP technically adequate?

• Why is it do difficult for schools to have adequate FBA/BIPs?

• 5 minutes!



TATE-Development and 
Use of Tool



Purpose of  TATE

• Develop a “district/educator” friendly tool that could be used by 
practitioners to evaluate FBA/BIPs

• Determine the technical adequacy of FBA/BIPs and establish baseline 
for:
• District 

• Campus/School

• Individual

• Second step in requesting Tier 3 technical assistance from Florida 
PBS/RTI:B Project (Interview of Tier 3 process first step)

• Provide information to generate data to guide district action planning



Development of Tool
• Review of literature to identify essential components for adequate FBA/BIPs

• Original measure included 24 items (FBA/BIP)

• Edited to 20 items

• Sent out to three national experts (Terry Scott, Cindy Anderson, Glen 
Dunlap) to review
• Is the item essential?

• Is the item worded clearly?

• Final tool contains 18 items (9 FBA/9 BIP)

• Rubric provides scoring guidelines

• Scores range from 0-2 for each item.



Preliminary Findings-Interrater Reliability

• n = 151

• 13 Florida School Districts

• 3 Sources
• 35.1%  FL Department of Education

• 11.3% Volunteer

• 53.6% FL PBS Project Evaluation Project

• n = 38 (25.2%) evaluated by two trained raters



Inter-rater Reliability (n = 38)

1 2 3 4 5 6 7 8 9

Kappa 0.82 0.57 0.76 0.85 0.86 0.88 0.63 0.70 0.87

INDIVIDUAL ITEM SCORES-WEIGHTED COHEN’S 
KAPPA

FBA (Items 1-9)

BIP (Items 10-18)

10 11 12 13 14 15 16 17 18

Kappa 0.98 0.65 0.57 0.78 0.68 0.73 0.97 0.87 -0.03*

Total Scale Scores-
Intraclass Correlations (ICC)
** p < 0.001

ICC Lower Upper

FBA 0.92** 0.85 0.96

BIP 0.93** 0.86 0.96

TOTAL 0.94** 0.88 0.97

*BIP Item 9 (Fidelity)-no variability in data (e.g., almost 100% of BIPs scored 
0).



Validity

• Convergent Validity-degree to which two measures of theoretically related 
constructs are in fact related

• Behavior Support Plan Quality Evaluation (BSP-QE; Browning Wright, Mayer, Cook, 
Crews, Kraemer, & Gale, 2007) used as other measure

• Two graduate assistants, (School Psychology, Applied Behavior Analysis) were 
trained and reached IRR scoring BSP-QEs

• After achieving >80% IRR on BSP-QE, randomly selected 30 FBA/BIPs scored by 
the TATE to be evaluated with the BSP-QE

24



Validity Related Correlations 
Between TATE and BSP-QE 

Scales (n = 30)

1 2 3 4

1. TATE Mean Score 0.862** 0.868** 0.427*

2. TATE FBA Mean Score 0.507** 0.231  

3. TATE BIP Mean Score 0.491**

4. BS- QE Mean Score

Note. *p<.05, **p<.01; N = 30 TATE FBA = Technical Adequacy Tool for Evaluation-
Functional Behavior Assessment Scale; TATE BIP = Technical Adequacy Tool for 
Evaluation-Behavior Intervention Plan Scale; BSP QE = Behavior Support Plan 
Quality Evaluation
**Cohen’s scale for effect sizes: small = 0.10-0.23; medium = 0.24-0.36; large = 
>0.36



TATE Results from Florida FBA/BIPS-Overall

TATE Scale N Mean Standard Deviation

FBA Scale 143 52% .15

BIP Scale 135 41% .15

Total FBA/BIP 135 47% .12



TATE Results per Component: Florida FBAs
Component/Item Mean (0-2) Standard

Deviation

1. FBA Sources 1.47 .68

2. Operational Definition 1.49 .50

3. Baseline Data 0.95 .66

4. Setting Events 0.35 .56

5. Antecedents Problem Behavior 1.19 .60

6. Antecedents-Absence of Problem Behavior 0.49 .74

7. Consequences 0.79 .79

8. Hypothesis Statement 1.08 .51

9. Valid Function 1.48 .66



TATE Results per Component: Florida BIPs

Component Mean (0-2) Standard
Deviation

10. Timeline 1.54 .84

11. Hypothesis Match 1.33 .84

12. Prevent/Antecedent Strategy 0.72 .62

13. Teach (Replacement behavior) Strategy 0.84 .53

14. Reinforce Strategy 0.69 .56

15. Discontinue Reinforcement Problem Behavior Strategy 0.46 .66

16. Crisis Plan 0.88 .91

17. Progress Monitoring 0.85 .56

18. Fidelity 0.09 .31



Tate Components
Take out your scoring tool and rubric



Essential Components of FBA/BIPs

1. Input obtained from multiple sources

2. Problem behavior that is the focus of the FBA is identified and defined in measureable 
terms

3. Baseline data is provided on the identified problem behavior

4. Setting events are considered and identified if pattern of predictability is present

5. Antecedent events triggering problem behavior are identified and described adequately

6. Antecedent events present when no problem behavior occurs are identified and 
described adequately

7. Responses made by others following the problem behavior are identified and described 
adequately

8. Hypothesis statement is written and uses the information from the FBA

9. Function in hypothesis is valid (negative or positive reinforcement-i.e., 
escape/avoid/delay; access/obtain)
• Iovannone, R., Anderson, C., & Scott, T. (2013).  Power and control:  Useful functions or explanatory 

fictions? Beyond Behavior, 22, 3-6.



Essential Components of FBAs/BIPs

10. BIP is developed in timely manner after FBA

11. Hypothesis from FBA is included or referenced in BIP

12. A minimum of one antecedent strategy is described that links with the hypothesis and provides enough 
detail so that it would be implemented consistently each day by multiple people

13. A minimum of one teach (functionally equivalent replacement behavior/alternate skill) strategy is 
described that links with the hypothesis and provides enough detail so that it could be implemented 
consistently each day by multiple people

14. A minimum of one reinforcement strategy is described that links with the hypothesis (provides the 
function and provides enough detail so that it could be implemented consistently each day by multiple 
people

15. A minimum of one strategy that changes the response after problem behavior is present, is linked with 
the hypothesis and provides enough detail so that it could be implemented consistently each day by 
multiple people.

16. A crisis plan was considered and if necessary, is described in enough detail so that it could be 
implemented consistently each day by multiple people.

17. An evaluation plan for determining effectiveness is described

18. A plan for measuring fidelity is described



Practice Time



Structured Group Activity

• Take out your FBA/BIP that you brought with you to the training OR

• Take the FBA/BIP sample provided

• As a team or individually, use the TATE to score the FBA/BIP
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Scoring tips

• Scoring Tips

• Use rubric examples to guide your scoring

• Match your item with the closest example given on rubric

• If uncertain of score, decide on one of two strategies:

• Alternate scoring:  First time, give credit for higher score, second time-give credit for lower 
score

• or

• Always give credit for the higher score 

34



Debrief

• What did you like?

• What did you dislike?

• What was easy?

• What was difficult?

• What questions do you still have?



Looking at the FBA/BIP Example 
Modified to be Technically Adequate

Scoring of Technically Adequate FBA/BIP



Questions?
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Innovation 
Configuration 
Map (IC Map)

• Several purposes/uses

• Needs assessment

• Self-assessment

• Reflection

• Framework for setting 
goals and action plan 
steps

• Pre/post



Nevada PBIS Example-Linking IC Map to Total 
Performance System

• IC Map is used as an ongoing self-evaluation tool

• Coach identifies areas for improvement

• Coach and Coordinator identify specific behaviors to target 
areas for improvement

• Goal setting

39



On-Going Skill Self-Assessment

40



Weekly Targets
(List all targets discussed during meeting and add 
targets throughout the week as needed)

Coach
Competency

Start 
Date

Complete 
Date

Notes To the best of 
my control, I
completed this 
target (Y/N)

1) Collect meeting agendas and problem statement from 
school teams T 2 2/14 2/17 y

2) Write the monthly newsletter T 4 2/16 n

3) Attend Coaches Training #2 S 1 2/15 2/15 y

4) Facilitate Lyon County PBIS DLT D 3 2/18 2/18 y

5) Read Disproportionality Article S 9 2/14 McIntosh, 2014 n

6) Attend weekly coaches meeting S 1 2/17 2/17 Tele-conference y

7) Return emails S 2 2/15 2/15 y

8) Present Webinar to Internal Coaches C 2 2/18 2/18 y

9) Read at least one article on communicating behavioral 
principles effectively (e.g. Rolider, Axelrod & Van Houten, 
1998)

10) Create a script for explaining the steps of the 
intervention and have at least one non-BA person review 
for feedback

11)

12)

13)

14)

15)

Name: Bojenkins Smith Week of:2/14-2/18/2014 Percent Goals Met:
___6___ /___8____ = __75___%

A weekly target is a clear and measurable definition of an activity or action that you plan to complete this week (i.e., power point for training, 50 
slides completed).  Please complete discussed targets by the end of the week.  If additional targets arise throughout the week, add them to your list.  
Target sheets are due weekly.  All activities should be tied to the External Coach Expectation Competencies. 



Going through the IC Map-Activity

• First, self-assess your skills with the IC Map (10 minutes)

• Next get into groups (10-15 minutes)

• Discuss how the IC Map could be used for increasing skill 
capacity

• Identify components that you think most school 
psychologists or behavior analysts will have competency

• Identify components that you think might be challenges

• Be prepared to share



IC Map Activity 2

• Based on your self-assessment, develop one or two professional 
development action steps that you can do to further build competency.

• Use the action plan handout to write your goals

• How would you assist another peer/colleague with whom you were coaching  
to establish goals?

• Be prepared to share.



Coach-Coachee Pre-
Planning Form

• Multiple purposes
• Structured framework for 

modeling and role playing

• Pre-assignment for 
responsibilities and 
focused observation

• Reflection and feedback

• Quality and adherence 
components

• Fidelity/progress 
monitoring measure







Coach-Coachee
Product Review

• Provides framework 
for reviewing 
FBA/BIP completed 
products 

• Reflection/feedback

• Fidelity/progress 
monitoring





Coach-Coachee Planning Form Activity

• Find a partner

• Decide who will be the coach and who will be the coachee

• Decide whether Step 1 or Step 2 will be practices

• Coach-Provide one modeling session of the steps

• Coachee-Provide one role-play performing the steps after the model



Coaching Teachers to Implement 
Behavior Strategies



Before Coaching Teachers….

• ESTABLISH A RELATIONSHIP!







Coaching Sequence for Implementing 
Interventions



Coaching Interventions



Performance Feedback







BIP Fidelity Check









Coaching Teacher Example-Feedback on 
Setting up Schedule Intervention

• What would be the first thing you would say 
to the teacher? 

• What recommendations would you make? 

• How would you make the recommendations? 

• Listen to Rocky’s performance feedback.  
What strategies did he use?

• Videos





Coaching Activity—20 minutes
• Activity 1

• Get into groups

• Decide upon your role (teacher, consultant/coach)

• Using the Active Coaching Sequence, train the teacher to implement the Providing Choices 
intervention (See Providing Choices Intervention Plan and Coaching/Fidelity Checklist).

• Activity 2
• Switch roles

• The coach has observed the teacher implementing the Providing  Choices intervention with the 
student

• The teacher’s fidelity score for implementing the intervention was 50% (see implementation 
fidelity form)

• The teacher’s reflection form indicates that he/she finds it challenging to remember to present 
the choice immediately after presenting the writing assignment (the antecedent for the 
challenging behavior).  This results in the student starting to engage in problem behavior that 
leads the teacher to conclude that the intervention is ineffective. (see Teacher Reflection Form)

• Using the Providing Feedback sequence, work with the teacher to give performance feedback, 
problem-solve and make a decision



Coach Code of Ethics



Nevada PBIS Project Draft

• Adapted from BACB Ethical code





NASP Principles for Professional Ethics



APA Ethical Standards - Section 4: 
Privacy and Confidentiality



APA Ethical Standards - Section 4: 
Privacy and Confidentiality



Ethical Dilemma Activity
• A coach just finished facilitating a team to develop a hypothesis based on an FBA 

for a student who has an IEP for ED (emotional disturbance).  The coach used the 
restroom prior to leaving the building. While using the restroom, the coach left 
out the hard copy of documents and notes and his laptop with the student’s 
working forms, on the conference room table. When the coach returned, he saw 
another teacher, not part of the student’s team, looking at the laptop and 
documents.

• Response:  The coach discusses the student’s struggles with the teacher and asks 
the teacher not to say anything to other staff.

• Form a group. Each person determine whether he/she (a) strongly agrees, (b) 
agrees, (c) disagrees, or (d) strongly disagrees with the response?  Defend your 
answer.



QUESTIONS?



THANK YOU!
iovannone@usf.edu


	Practice-Based Coaching for Tier 3 Behavior Supports
	Objectives
	Advanced Organizer
	Who Is Here?
	What is coaching?
	Coaching versus Training
	Coaching Mantra
	Practice-Based Coaching (PBC)
	Behavior Skills Training (BST; Reid & Parsons, 1995)
	Coaching Systems and Content
	What are Characteristics of Effective Coaches?
	Four Features of Effective Content Coaching (McCamish, Reynolds, Algozzine, & Cusumano, 2015)
	Characteristics of Effective Coaches (The National Center on Quality Teaching and Learning)
	Coaching for Content
	Coaching Tools: Note
	Tools Used for Coaches to Improve FBA/BIP Facilitation (Training Coaches)
	TATE
	Discussion
	TATE-Development and Use of Tool
	Purpose of  TATE
	Development of Tool
	Preliminary Findings-Interrater Reliability
	Inter-rater Reliability (n = 38)
	Validity
	Validity Related Correlations Between TATE and BSP-QE Scales (n = 30)
	TATE Results from Florida FBA/BIPS-Overall
	TATE Results per Component: Florida FBAs
	TATE Results per Component: Florida BIPs
	Tate Components
	Essential Components of FBA/BIPs
	Essential Components of FBAs/BIPs
	Practice Time
	Structured Group Activity
	Scoring tips
	Debrief
	Looking at the FBA/BIP Example Modified to be Technically Adequate�Scoring of Technically Adequate FBA/BIP
	Questions?
	Slide Number 38
	Nevada PBIS Example-Linking IC Map to Total Performance System
	On-Going Skill Self-Assessment
	Slide Number 41
	Going through the IC Map-Activity
	IC Map Activity 2
	Coach-Coachee Pre-Planning Form
	Slide Number 45
	Slide Number 46
	Coach-Coachee Product Review
	Slide Number 48
	Coach-Coachee Planning Form Activity
	Coaching Teachers to Implement Behavior Strategies
	Before Coaching Teachers….
	Slide Number 52
	Slide Number 53
	Coaching Sequence for Implementing Interventions
	Coaching Interventions
	Performance Feedback
	Slide Number 57
	Slide Number 58
	BIP Fidelity Check
	Slide Number 60
	Slide Number 61
	Slide Number 62
	Coaching Teacher Example-Feedback on Setting up Schedule Intervention
	Slide Number 64
	Coaching Activity—20 minutes
	Coach Code of Ethics
	Nevada PBIS Project Draft
	Slide Number 68
	NASP Principles for Professional Ethics
	APA Ethical Standards - Section 4: �Privacy and Confidentiality
	APA Ethical Standards - Section 4: �Privacy and Confidentiality
	Ethical Dilemma Activity
	QUESTIONS?
	THANK YOU!

