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Abstract

Integrating trauma-informed practices (TIP) within

an existing PBIS framework is a process that can be

challenging, but can provide schools with additional
opportunities to further support students, staff, and

families in meaningful ways. This poster provides
tools and sample activities to engage in this process
at the state, district, and school-level which were
developed over a 2 year period by the Delaware
Positive Behavior Support Project (DE-PBS).

Expanding TIP Partnerships

DE-PBS Project’s Initial Exposure: Exposure to the
research related to adverse childhood experiences
(ACES) and TIP began in 2015 when the project was
invited to attend meetings related to the text
Compassionate Schools: The Heart of Teaching and
Learning (Washington State Office of Superintendent
of Public Instruction, 2009) that was brought to six
middle schools in Delaware via a Casey Foundation
Grant.

DE-PBS Project’s TIP Partnerships 2016-2017: A
more formal partnership between the project and
the following programs in Delaware began in
September 2016: Office of the Child Advocate,
Children and Family First, Family Court. This
participant began via a collaborative capstone
project for the Center for Juvenile Justice Reform’s
School-Justice Partnerships Certificate Program.
Project focused on one school district.

DE-PBS Project’s TIP Partnerships Since 2017:
Additional partners and districts are being added to
this work including the: Delaware State Education
Society, United Way of Delaware, Delaware
Department of Services for Children, Youth and Their
Families, and Rodel Foundation.

The Delaware Context

Adverse Childhood Experiences are above average
in Delaware and there is a strong interest in the
needs of Wilmington children and communities
specifically. Multiple local social and educational
agencies are involved in multiple collaborative TIP-
related projects.
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On the Same Page: Navigating the Integration

of Trauma-Informed Practices within the PBIS Framework
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THEMES and HELPFUL TOOLS

Theme 1: Partners Don’t Know What They Don’t Know
TIP: Share your existing tools, resources and workshops with your
partners and help them see the links.

“Your existing MTSS teams can
The Framework for Positive Behavior Supports and Interventions* determine the implementation of
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Sl Developing Self Discipline
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Referrals Self-Discipline
* Support Use of Strong Classroom * Social Emotional Learning (free standing or

Management Technigues integrated within Curriculum)
* Systematic Response to Behavior Includes * Students Active in Decision-making
Problem-Solving

Theme 2: Visuals Help Define Understandings Among
Partners

TIP: Work to develop visual representations of integration early
as this work sparks important, needed conversations.

mathematical

PBS and Trauma-Informed Practices equation
Compliment Each Other

Multi-tiered Supports + Data +

Staff Self-Care + Champions =
A COMPASSIONATE SCHOOL

Hirst and Olson 2016

Theme 3: New Shared Materials Need to Be Developed

TIP: Create tools that schools that interact with multiple partners can
use to make sense of integration effort, this reinforces school buy-in.
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Theme 4: Educators and Administrators Are Exposed
to New Strategies and Need Selection & Integration

Support
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Theme 5: Schools are Looking to Measure

the Impact of Being Trauma-Informed

Hexagon Tool
(2018) National
Implementation
Research
Network

Example Data: Social-Emotional Competencies

Delaware

Demonstrated by Students

School

STUDENTS

c 1 =disagree a lot; 2 = disagree; 3 = agree; 4 = agree a lot
Climate

Percent who Agreed or Agreed a lot

Elementary
(N=15194)

Middle
(N=11582)

High

(N=7606)

3. Students are taught to feel respon

sible for how they act.

91.0

82.3

76.0

85.1

63.3

511

Surve s 20 1 8 6. Students are taught to understand how others think and feel.
y 9. Student:

s are taught that they can

control their own behavior.

89.9

81.9

76.7

Use of SEL Techniques | 12. Students are taught how to solve

conflicts with others.

87.1

64.3

49.5

D e I a Wa re P B S 15. Students are taught they should care about how others feel.

89.7

70.0

57.7

school.

16. Students are often asked to help decide what is best for the class or

68.2

51.8

46.8

Project

1 = Not like me at all; 2 = Not much like me; 3 = Somewhat like me;
4 = Very much like me

much like them

Percent who indicated this was somewhat or very

Elementary
(N=15194)

Middle
(N=11582)

High
(N=7606)

1. | feel responsible for how | act.

95.2

94.8

96.3

5. 1 am good at deciding right from wrong.

89.5

90.0

94.4

Responsible Decision Making
9. I make good decisions.

92.0

90.3

91.8

13. 1 think about the consequences of what | do.

89.5

85.3

88.4

2.1think about how others feel.

92.5

88.6

89.5

Understanding how others
think and feel/Social

6. | care about how others feel.

93.5

88.1

87.0

10. | respect what others think.
Awareness

93.2

89.4

90.3

14.1 try to understand how others think and feel.

92.2

87.1

88.8

3. | can control how | behave.

92.2

92.2

94.8

7. 1 think before | act.

85.8

81.2

87.1

11.1 can control my anger.

82.3

80.6

85.2

15. | can calm myself when upset.

83.8

79.6

82.9

4.1 am good at solving conflicts with others.

80.9

77.6

85.5

8. I get along well with others.

90.8

88.3

90.4

12.1 am kind to others.

96.0

93.9

94.5

16. | help others.

95.6

90.7

91.2

Attitudes Related to Trauma-Informed Care

(ARTIC, 2015) Traumatic Stress Institute

»fJ
“PO TRAUMATIC STRESS
INSEETREIERV T E

Connections Screening

Connections Screening

Theme 6: Educators and Administrators Are
Increasingly Looking for More Resources Related to

Mindfulness and Self-Care

Frequently Asked Questions to Consider when Implementing
Mindfulness Based Interventions in Schools

The concept of mindfulness has become increasingly popular across a variety of contexts related to
school climate (e.g. educator self-care, discipline) and student wellbeing (e.g. coping with stress and
anxiety). As popularity grows, it becomes increasingly important for school teams to evaluate
mindfulness based interventions in the context of their school community and consider how
mindfulness fits with current school initiatives. The following frequently asked questions will assist
educators as they consider adopting mindfulness based interventions for their schools.

What is the definition of mindfulness?

Mindfulness is most often defined as “paying attention in a particular way: on purpose, in the present
moment, and non-judgmentally” (Kabat-Zinn, 1994, p. 4) or as the process of noticing new things and
drawing novel distinctions which keeps us situated in the present (Langer, 1989). Both definitions
include two key features: self-regulation of attention and an attitude of acceptance to the current
experience (Felver et al., 2013).

FAQ: Implementing Mindfulness Based
Interventions in School (2018) Delaware
PBS Project

(2010) Kim Pristawa

Relating in the Classroom:
Educator Emotional Self-Care
(2018) Tia Barnes & DE-PBS

Project

Relating in the Classroom:
Educator Emotional Self-Care

Tia Navelene,Barnes, Ph.D.




