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Set MTSS FOUNDATION for
preparing students, family members, &
educators for smooth return to
classrooms & enhancing academic,
social, & behavioral progress.

How can MTSS
framework facilitate What should be
student considered in
i i ENGAGEMENT & developing &
Zigztnlt?avflgtirse‘slgs RELATIONSHIP implementing MTSS-
: development, & based ACTION

»mw O U I C T

academic, social, & PLAN &
behavioral success SCHEDULE?
E for all students?
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My Objectives

RATIONALE for MTSS framework for
current & future planning

Coaches &
Coordinators

Work as

MTSS > Present working GUIDELINES to

enhance eﬁectivepess, efﬁqiency,
Team & relevance of action planning

for utilizing specialized session

Provide common WORKING BASE
content
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TWO ESSENTIAL OUTCOME CONSIDERATIONS ‘

‘ 1. Continuum of Support for ALL 2. Outcomes x Data x Practices x Systems

Supporting Important Culturally
Equitable Academic & Social
Behavior Competence

Inte F‘v 1If 'yDu
remember

nothing else....

Targeted Some
Supporting Supporting
Culturally Culturally Valid
Knowledgeable Decision Making
Staff Behavior
PRACTICES
ersal

Supporting Culturally Relevant
Evidence-based Interventions
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"New
Norma

.

Covid-19 BEFORE During After @
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BASELINE PHASE

On-going supports for fidelity ; L

implementation of evidence- PHASE CHANGE

Rassdpiacices Covid-19 pandemic:
illness, death, disruption &
trauma

Unemployment
Homelessness
Hunger & poverty

CONTEXT FORACTION

“NEW NORMAL” PHASE
Re-calibration & renovation
of school organization &
functioning

Achievement & opportunity gaps
Reactive discipline
Discrimination by race, ethnicity,
disability, etc

Bullying & harassment
Antisocial behavior Mental & physical illness
School, family, & community gun Discrimination &

violence harassment

Domestic violence & child

EDUCATION
Employment
Business & commerce

+ Non-scientific decision making

+ Negative classroom & school abuse J « Family structure &
climate + Family disruption & chang functioning
. Mental illness + Achievemen Recreation leisure

- Substance abuse & addiction ' urn on Housing & transportation
+ Organizational inefficiency Can light edical & mental health care
proken 1€ Public assistance

. Federal & state leadersh
switch ip
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.. Trauma-Informed Approach

(% SPLC Teaching Tolerance Project (Strauss, 26 Mar WashPost)

« Establish predictable ROUTINES & clear

proach 10 communications

A \mumﬂ»h\(m‘mnd approz

(eaching through coronte =

- students everywhere: 0!
nol 7

for

af s

—

g positive connections, optimism,
/ ENGAGEMENTS, & RELATIONSHIPS

i + Actively (RE)ENGAGE to establish
* RELATIONSHIP & well-being
J * Maintain sense of SAFETY through
Consider ALL (students & family & school
members) from MTSS perspective
www.Tolerance.org
+ MODEL, prompt, & REINFORCE all above
wessscioon || 6 ps

@® Cperl UCONN o

Getting Back to Schoolafter Disruptions:
Resources for Making Your School
Year Safer, More Predictable, and
More Positive

CREATING A PBIS
BEHAVIOR TEACHING
MATRIX FOR REMOTE
INSTRUCTION

RESPONDING TO THE

SUPPORTING NOVEL CORONAVIRUS
FAMILIES WITH (COVID-19) OUTBREAK
PBIS AT HOME THROUGH PBIS

NEAGSCHOOL | 6 g e
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Nurmfure
. Effect |

| ”HOW the Science of
| Uman Behayjgo,
| 4,uulmpr0vc

| Our Livcs/—Our\\hrld

|
AN
| '\IH\ON’V BIGLAN, PHD [
,)’\\Vyl“\ EN C. HAYEs, PHD |
|
|

2015

NEAG SCHOOL | 6 pgg e
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Risk & Protective Factors:

MTSS & Prevention

NEAGSCHOOL | 6 pgg
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Implementation Consideration Implementation Consideration REsPoneE
INEFFECTIVE
RESPONSE T informed
; ) . decision making
Risk Protective 'ﬁif‘;"g";mem Risk P'[_otectlve Provention based
actors . 'revention-base
Factors | vs | Factors . Exueon Enhancers behavioral siences
segregation, + Trauma . « Tiered support { Y
; E Academic isolation . Negati Academic systems
I . gative x
[ Mentliness J . { CHTEAEED + Train & hope i a { S } - Data-based decision-
i m i making teaming
b - Non-evidence-
i i + Family, school, Healthy habits
[ — J q {Hsamyhab'w] based practices i | { } + Continuous coached
- Subjective disruption 0 Interpersonal professional
[ } : [ } deciion making ' . s development
+ Discrimination « High fidelity
implementation

Interpersonal
Substance Use skills
— « Low quality
Antisocial Self-management : y
behavior e implementation
of evidence- + Proactive,
based practices competent, informed
leadersh
« 1-time training ia
events .
S— e MTSS &Trauma-informed
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Schools - one of our most structured, predictable, safe,
preventive, continuous social support systems

5
D

success

Social,
Positive emotional, &
adults behavioral

modeling

success

12+ Y15 1%0
ST
d?\¥s.lday

MTSS: Working Definition &

Neighborhood
availability

Caring,
professional
adults

Essential Features

Positive
classroom &
school climate

Specialized

supports

® Cper UCONN ies

oreovcation | &
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Positive Behavioral Interventions & Supports

MTSS is....

validated and by
practices Academic

Continuum || & behavior
outcomes

-
o MTSS
Y @ All
% - ! ET — students

® Caerl UCONN |5sscne ©res

OF EDUCATION

MTss
ltr.ltegl;ation ofa numper of multiple.
lered systems j -

strategical]y combi,:m ovstom oot

ed system
address mulipie prie. Meant to
areas in educa

NS or content
tion”
Melntosh & Gaodman, 2015, 5

“Blueprint for SCROUTTTPTOVS, SYStormwwractures and supports across the district,
school, and classroom to meet afid non-academic needs of all students” (MA Exec
Office of Ed. 2018).

“An evidence-based model of schooling that uses data-based problem-solving to integrate academic
and behavioral instruction and intervention” (FL MTSS, n.d., p.2).

s> @ Cperl UCONN | tftsscinon | © s
15 16

Integrate Initiatives

around Important
SHARE
Teach & Arrange OUTCOMES Align, Integrate, & Sequence
f Learning EVIDENCE-based Practices &
ENVIRONMENT for Systems w/in CONTINUUM
Success -
HTSS All Variations of
y K s Use DATA to Make MTSS ?::;e Develop Locgl Content
SRBI  PBL [ g5, WSS Big Decisions ~ Func Expertise
pBgy ©SSS s Migg, [/ Coordingt
oordinate
RY Rtl-A RS SCREEN Regularty, Implementation w/ TEAM
- Early, & Universally
Swegs 1ss-A  SBs
w Continuously Monitor Student
PROGRESS &
IMPLEMENTATION Fidelity
@ Cper UCONN sichal ©rs > @ Cper (UCONN oresicmon ® ros =
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Supporting Important Culturally
Equitable Academic & Social
Behavior Competence

Supporting Supporting
Culturally Culturally Valid
Knowledgeable Decision Making
Staff Behavior
PRACTICES
PBIS Center,
Supporting Culturally Relevant 1996; Vincent,
Evidence-based Interventions etal., 2011
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Tertiary Prevention:
Specialized
Individualized
Systems for Students
with High-Risk Behavior

Tiered Prevention

Continuum Logic

Secondary Prevention:

Specialized Group
Systems for Students
with At-Risk Behavior

Primary Prevention:
School-/Classroom-
Wide Systems for
All Students,
Staff, & Settings

“0 @ Cper UCONNIGicha @ s
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Continuum of Support
Logic for ALL

Some

Dec 7, 2007

= @ Cper |UCONN | isscios ©

r
Mal nent

| Basic Continuum Logic ‘ p A
FBA-BIP
| Blended Continuum Logic‘ Check In
Te Check Out .
| Student Outcome ‘ 5;7,:.9;;:‘,5

| Classroom Continuum ‘ Ass

| School-wide Continuum |

i @ oo UCONNIs52s5 @ =
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% of Students V. % of Contributions
(Horner, 2011)

o  — -]

904

13
804

16% of
students
engage in
79% of
challenging
behavior

70

606

506

406

306

206

106

%Studants %Effort

2979 ES 889 MS 390 HS
i @ CoEr |UCONN | sriscctmant & ros ===

Continuum Logic & Key PBIS Working Elements

|outcomes | [ Data I Practices Jf | systems |

INCREASED N
EFFORT

Intensity
+ Frequency

+ Duration

-+ Specialization
« Differentiation
Teaming

Responsiveness-
to-Practice

@ Coer UCONN st
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substance use

bullying

f truanc
* Tier 3 practices are Y trauma y
o= ) —
aiclalized social withdrawal self-injury

Tier 2 practices
components shared
across students w/
common needs

cooperative play self-management
stress/anxiety anger/conflict
management management

Practices across
tiers are aligned &
share features, but
vary by intensity,
duration, frequency,

location, immediacy,
N\ etc. A
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M responsibility

Teaming, Action Planning,

lmplementation
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1. Organize practices, systems, & data for Review
efficient IMPLEMENTATION 'mp'eL";Z?C‘a"m

s

2. Actively, positively, directly, purposefully
ENGAGE student

3. Establish respectful, responsible, safe
RELATIONSHIP

4. Implement w/ FIDELITY aligned evidence-
o than based PRACTICE

“Train &
Hope” 5. Enhance academic & social
COMPETENCE

@ |Coerl UCONN | isscino | © ==

Maximizing IMPLEMENTATION FIDELITY
Student Benefit 0 High T
+./. * +/-
) Empirically- Empiricall
i Validated supported & mpirically-
&) good supported byt
5 execution poor execution
g e
hloos execuct)iZn but Wi crapatitesilly
supported P
i @ Coerl |UCONN | resiimon | © ros Fixsen & Blase, 2009
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Scheduling Considerations for Action,Planning

(]

(4

: g‘gf""ore - Students - Al

. Durin * Educators * Some
9 « Families » Few

* After

@ Carr UCONN srissction @ ros =

{% MTSS PLANNING MATRIX

TIERS
SCHEDULE LGS
Group Universal — ALL Targeted - SOME Intensive - FEW
Students
Now Families
Educators
Students
1 Month m
Families
Before
Educators
Students
1 Week m
Families
Before
Educators
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= SCHEDULE

<

Increase engagement

— TARGET

TIER

g

v Differentiate intensity of
ENGAGEMENT across
tiers

¥ STUDENTS: display v Differentiate intensity of
ﬁ:—:ﬁgf‘s& AFTER expected behaviors TEACHING (modeling,
v FAMILIES: model, prompt, ‘;';;"g;g;?é’:x"s
4 ?dl“s‘ ENGAGEMENT by supervise, & reinforce SUPERVISION, & "
By expected child behavior !
REINFORCEMENT across
7 PRECGRRREET @ v EDUCATORS: model, tiers
predictable situations supervise, teach, & ' Adjust DATA collection &
v Consider reinforce expected child &

IMPLEMENTATION PHASE

family member behavior

frequency of decision
making on STUDENT

RESPONSIVENESS &
IMPLEMENTATION
FIDELITY

@ Cser UCONN|zsicns @ s

1

IMPLEMENTATION PHASES
Adapted from Fixsen & Blase, 2005

<

Fstallaﬁon
Fniﬁa!
FPUM

Sustained,
adapted, &
scaled

+ 36 months

+ Establish search team, define & measure
based practice, secure agreement & priorit

need & solton
o Why it

+3-12 months

+ Develop implementation team, evaluation system, & PD

Get ready for it

+18-24 months

+ Implement across organization & measure implementati

- Tost, coach, evaluate small scale implementation & adju
implementation Try it
+6-12 months

Go forit

+36-48 months

+ Streamline & adapt for durability, fidelity

Spread it

~ @ Cper UCONN|Sine @ s
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Implementation Drivers & Capacity Development
www.pbis.org

Stakeholder Policy & Workforce
e Funding Systems ety
Alignment

|- I I |

]

Executive Functions

LEADERSHIP TEAMING
Implementation
Functions

Evaluation &
Behavioral
Training Coaching Performance
Expertise
Feedback

Local Implementation Demonstrations.

-

Schools as Effective Organizations

L

“Organizations are groups of individuals
whose collective behaviors are directed

toward a common goal & maintained by a

common outcome”

(Skinner, 1953, Science of Human Behavior)

Common

Common
VISION & LANGUAGE
objectives

School Climate

Common
EXPERIENCES

& ROUTINES coaching

Quality
LEADERSHIP &

@ Cerl UCONN [ssine] @ s @ Cprrl UCONN M55 6 s
Team Action Planning Suggestions PREVENTION Emphasis on BEFORE, During, & After
BEFORE DURING AFTER
1. Work as TEAM w/ common vision, values, language, & routines + Add prompts, models, | Directly teach . Add
i i i i * ARRANGE examples, etc. for alternative & new
2. Use DATA on risk-screening, student outcome progress, & implementation N N desired
S ’ e . environment desired behaviors recognition
fidelity to guide decision making & ADDITIONS . 9 .
i engagements - Add precorrect for + Add opportunities for reinforcers for
3. Consider ALL students (all, some, few) for success predictable problem :;ir;ietr:er;rifecsce of gis:\a){s of desired
i i e situations ehaviors
4. Commit to small number of measurable, achievable, observable student * Vary intensity st behaviors
OUTCOMES for each group by TIER
+ TEACH by + Remove
5. Prioritize selection of PRACTICES that are (a) evidence-validated/-based & modeling, + Remove prompts, + Remove models, acknowledgements,
conceptually defendable (b) aligned with important outcomes prompling, REMOVALS | Models, ste
prgct/crqg, for un-desired examples, etc. of un- reinforcers for
6. Develop durable, doable, & competent SYSTEMS SUPPORTS for accurate, reinforcing behaviors desired behaviors displays of un-desired
fluent, & sustainable implementation behaviors

@ Cser UCONN|zsicns | ©ms
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MTSS Practice Example

A

Maximize ENGAGEMENT with ALL

REVIEW: Students,
family members,
educators, etC:

TEACH by modeling, prompting, practicing, & reinforcing

[ PRECORRECT for predictable opportunities

[ Adapt practice based on RESPONSIVENESS & NEED }

Integrate into typical ROUTINES

Consider LEARNING phase (acquisition, fluency-building,
maintenance, generalization)

0 @ Cperl UCONN [ oFisicion | @ s s
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I Develop Full MTSS

INCREASED
Effort

Intensity
- Frequency

- Duration

+  Specialization
«  Differentiation
Teaming

Responsiveness-
to-Practice

* @) Coer UCONN sschol © =

3. Precorrect

2. Supervise 4. Maximize

Academic Success

Actively

REVIEW:

Effective
Classroom
5. Teach
i & School- 5 q
1. Reinforce wide PBIS Prosocial Skills

Positively Practices

Simonsen, Myers, Freeman, Scott, et al.

' ® Carrl UCONN ssins @ =
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‘POSITIVE GREETING AT DOOR”

v

PGD = INCREASE in
academic engagement
upon entering
classroom
“Rssults rsvealed that the PGD stratégy proww p:
in ic engaged T e Pesimeneon
time and rsducl\ons in disruptive behavior.
Moreover, results from a social validity
questionnaire indicated that teachers found the
PGD strategy to be feasible, reasonable—a=
acceptable” PGD = DECREASE in
disruptive behavior
upon entering
classroom

Cook et al. (2018). Positive greetings at
high-yield proacive classroom manage
Behavior Intervention, 20(3),149-159.

hitps:/doi-org.ezproxy.ib.uconn.edu/10.1177/1098
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‘ HOMEWORK: “Positive Greeting at Door”

1. 3.

2.
Personal Greeting & P T Positive
Interaction recorrective Tas Reinforcement

Specific verbal praise,

Name, fistbump, high-5, Tell me, show me, do for !
etc. me, ete. gesture, authentic
v social, etc.

WHEN & WHERE: Every major transition... year, it inning of year,
grading period, return from breaks, Mondays, etc.

EXAMPLES: i building, , sporting event,

library, office, bus,

0 @ Cperl UCONN [ oFisicion | @ s s
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Alignment of
DATA-based Evidence-based
Decision Making PRACTICE to
Outcome

Benefit to Student 3 Fmﬂﬁ %2{5 MS
{ Implementation

<;ONC\-UD‘NG
WNTS .
CONTINUM: All, MAIN PO ALL: Students &

Family & School
Some, Few Members

B UCONN I3:iies ©

(‘ TWO ESSENTIAL CONSIDERATIONS

1. Work w/in Continuum of Support for ALL 2. Out x Data x P

Supporting Important Culturally
If you Equitable Academic & Social
- Behavior Competence

nothing else....

upporting
Culturally Valid
Decision Making

Supporting Culturally Relevant
Evidence-based Interventions
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