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“Everyone believes that to be a 
good teacher all you need is 
to love to teach, 

but no one believes that to be a 
good surgeon all you need is to 
love to cut.”

- Adam Urbanski, AFT

Thank you…



But some 
students and 
families thrived. 

Why do you 
think that was 
the case?



And some 
schools were 
more able to 
manage than 
others.
What do you 
think made the 
difference?



Superheroes and Systems



 How many of you…
1. Work primarily with students and their 

families?
2. Work primarily as school administrators?
3. Work primarily at the district level?
4. Work primarily at the state level?

“That’s me!”



 How many of you…
1. Work primarily in early childhood?
2. Work primarily in elementary schools?
3. Work primarily in middle schools?
4. Work primarily in high schools?

“That’s me!”



1. Share effects of PBIS on disciplinary equity
2. Introduce an equity-focused PBIS approach
3. Share strategies for making school-wide behavior 

support systems more culturally responsive

Overview of Today’s Session

Handouts: http://www.pbis.org

http://www.pbis.org/


 OPTIONS…
Use your own classroom 
Work as a team regarding one school
Work as a district team
Follow along with another team

How do I complete activities and action 
planning?



Your Own Action Plan!
p. 1



 Chat with me 
throughout

 Speak what is true to 
you

 Make no assumptions 
except good intentions

 Get comfortable with 
discomfort

Ground Rules

(Adapted from Singleton, 2015)



Disproportionality in School Discipline



U.S. Schools Using PBIS
August 2020

29,083 Schools Using PBIS

16,286,480 Students

>30% of all Schools



 Reduced use of exclusionary discipline
(Bradshaw, Mitchell, & Leaf, 2010; Flannery et al., 2014; Gage et al., 2018; Horner et al., 2005; Metzler et al., 2001; Nelson,
1996; Nelson et al., 2002; Solomon et al., 2012)

 Increased prosocial behavior
(Metzler, Biglan, Rusby, & Sprague, 2001; Nelson et al., 2002)

 Improved emotional regulation
(Bradshaw et al., 2012)

 Improved academic achievement
(Horner et al., 2009; Lassen, Steele, & Sailor, 2006; Nelson et al., 2002)

 Improved perceptions of school safety
(Horner et al., 2009)

 Improved organizational health
(Bradshaw et al., 2008)

Statistically Significant Outcomes of PBIS



 Reduced use of exclusionary discipline
(Bradshaw et al., in press; Flannery et al., 2014; Freeman et al., 2015a)

 Reduced alcohol and other drug use
(Bastable et al., 2015)

 Improved attendance
(Flannery et al., 2020; Freeman et al., 2015b)

 Improved student engagement
(Flannery et al., 2020)

Statistically Significant Outcomes               
of High School PBIS



“If you ran a 
hospital, but you 
were only known 

for serving people 
who are healthy, 

well, then you 
wouldn’t be a very 
good hospital.”

- Pedro Noguera



How well are 
we serving     
all students?



Equity is a    
Tier 1 issue.



Effects of PBIS on 
Equity in School 
Discipline

https://www.pbis.org/topics/equity

https://www.pbis.org/topics/equity


Effects of PBIS on Racial Equity in School 
Discipline



 Significant predictors of decreased disproportionality:
Regular use of data for decision making  

(Tobin & Vincent, 2011)
 Implementation of classroom PBIS systems 

(Tobin & Vincent, 2011)
Use of formal reward systems 

(Barclay, Castillo, & Kincaid, in press; Tobin & Vincent, 2011)

Which PBIS features are most predictive of 
racial equity in school discipline? 



“as much as I 
could, I tried 
to find the 
good, and 
praise it.”

Alex Haley



A 5-point 
Intervention 
Approach to 
Enhance Equity 
in School 
Discipline

https://www.pbis.org/topics/equity

https://www.pbis.org/topics/equity


1. Collect, use, and report disaggregated discipline data 
2. Implement a behavior framework that is preventive,     

multi-tiered, and culturally responsive
3. Use engaging academic instruction to reduce the 

opportunity (achievement) gap
4. Develop policies with accountability for disciplinary equity 
5. Teach strategies to neutralize implicit bias

5-point Intervention Approach

https://www.pbis.org/topics/equity

https://www.pbis.org/topics/equity


 Fox et al., 2021
 Gion et al., 2020
 McIntosh et al., 2018
 McIntosh et al., 2021
 McIntosh et al., in press
 Muldrew & Miller, 2021
 Payno-Simmons, 2021
 Swain-Bradway et al., 2019

Effects of Equity-focused PBIS on      
Racial Equity in School Discipline



Effects of PBIS on Out of School Susps
(WI Schools Implementing PBIS; Swain-Bradway et al., 2019)



Equity-focused PBIS RCT Outcomes



1. Collect, use, and report disaggregated discipline data 
2. Implement a behavior framework that is preventive,     

multi-tiered, and culturally responsive
3. Use engaging academic instruction to reduce the 

opportunity (achievement) gap
4. Develop policies with accountability for disciplinary equity 
5. Teach strategies to neutralize implicit bias

5-point Intervention Approach

https://www.pbis.org/topics/equity

https://www.pbis.org/topics/equity


 What 1 to 3 words would you use to describe

Cultural Responsiveness?

Ask the Audience



2
3

“Using the cultural knowledge, 
prior experiences, frames of 
reference, and performance styles 
of ethnically diverse students to 
make learning encounters more 
relevant to and effective for them. 
It teaches to and through the 
strengths of these students.” 

Cultural Responsiveness
according to Geneva Gay



Disaggregate
All Data by 

Student Group

Adapt
Practices 
to Meet
Needs 

and Values

Support Educators
through Equity-focused PD

PBIS
Elements

High Expectations
for Each Student

OUTCOMES

SYSTEMS

EQUITY



 Needs
Representative membership
Administrator support
Regular meeting times
Roles, schedules, agenda

 Options
Equity Team
MTSS/PBIS Team
School Climate Team
School/District Leadership Team

Start with a Team…



PBIS Cultural 
Responsiveness 
Field Guide
(Leverson et al., 2021)

 Three sections:
1. Identity awareness
2. TFI Cultural Responsiveness 

Companion
3. Appendices

https://www.pbis.org/topics/equity

https://www.pbis.org/topics/equity


school-wide expectations (i.e., social competencies)1. DEFINE

expectations2. TEACH & PRACTICE

prosocial behavior3. ACKNOWLEDGE

to unwanted behavior4. RESPOND INSTRUCTIONALLY

based on data5. MAKE DECISIONS

CORE PRACTICES of school-wide PBIS



Coercive Cycle of Inequities

Setting event Antecedent Behavior Consequence
Few positive 
interactions 
with adults

School less 
relevant

Negative 
interactions, 
perceived 
slights, 
conflict with 
adults

Student 
engages in 
unwanted 
or 
unexpected 
behavior

Student sent 
to the office 
(escapes 
social 
interaction)

5. Use Data



Constructive Cycle of Increasing Equity

Setting event Antecedent Behavior Consequence
Many positive 
interactions 
with adults

School more 
relevant

Fewer 
experiences of 
academic 
failure, conflict 
with adults

Student 
uses desired 
and 
functional 
social skills

Adult 
responds 
instructionally 
to student 
behavior



school-wide expectations (i.e., social competencies)1. DEFINE

expectations2. TEACH & PRACTICE

prosocial behavior3. ACKNOWLEDGE

to unwanted behavior4. RESPOND INSTRUCTIONALLY

based on data5. MAKE DECISIONS

CORE PRACTICES of school-wide PBIS



school-wide 
expectations (i.e., 
social competencies)

1. DEFINE

CORE PRACTICES of school-wide PBIS
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school-wide 
expectations 
(i.e., social 
competencies)

1. DEFINE

CORE PRACTICES of school-wide PBIS



school-wide 
expectations 
(i.e., social 
competencies)

1. DEFINE

CORE PRACTICES of school-wide PBIS
CRITICAL FEATURES of 
EFFECTIVE
SCHOOL-WIDE 
EXPECTATIONS

• Small number (2-5)

• Memorable

• Broad (Cover all expected 
behaviors)

• Positively stated

• Culturally relevant



school-wide 
expectations 
(i.e., social 
competencies)

1. DEFINE

CORE PRACTICES of school-wide PBIS

ALTERNATIVES to 
“EXPECTATIONS”

You might prefer to 
call them…

• Values
• Agreements
• The Thunderbird 

Way
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school-wide 
expectations 
(i.e., social 
competencies)

1. DEFINE

CORE PRACTICES of school-wide PBIS

ALTERNATIVES to 
“EXPECTATIONS”

The important parts:

They have all of the 
critical features:
• 2-5 
• Memorable
• Broad
• Positively stated
• Culturally relevant

Adults use the words 
regularly



Ensure expectations are 
helpful beyond school!
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school-wide 
expectations 
(i.e., social 
competencies)

1. DEFINE

CORE PRACTICES of school-wide PBIS
MENU OF ADAPTATIONS

Build staff identity awareness   
(p. 52)

Examine expectations and 
matrices for fit (p. 39)

Obtain student input
- Surveys (e.g., FIS)
- Blank matrix (p. 40)
- Rules gallery walk (p. 40)
- Equity advisory board

Obtain family input
- Use school events
- Surveys (e.g., FIS)
- Family focus groups

https://fieldtest.pbisassessment.org/
https://fieldtest.pbisassessment.org/


Elements of 
Culture
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Staff PD Activity
• 25-30 min.
• Reflect on norms (unwritten 

rules or customs for 
behavior of groups)



Elements of 
Culture My norms 

growing up My norms now Our school 
norms

How my 
students & 
families might 
be different

How these 
differences 
might create 
conflict

Use of 
profanity 
(example)

No swearing, 
especially around 
adults

OK with friends 
outside of work, 
none at work or 
with family

Swearing in general 
= warning, swearing 
at someone = ODR

Swearing might be 
acceptable to convey 
strong emotion

Students and 
families may be 
viewed as 
disrespectful when 
they have strong 
feelings

Appropriate 
personal 
space

Appropriate 
voice level

Appropriate 
dress

Appropriate 
response to 
insults
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Elements of 
Culture My norms 

growing up
My norms in 
2019

My norms in 
COVID-19

How my 
students and 
families might 
be different

How these 
differences 
might create 
conflict

Use of 
profanity 
(example)

No swearing, 
especially around 
adults

OK with friends 
outside of work, 
none at work or 
with family

Swearing is the least 
of our problems

Swearing might be 
acceptable to convey 
strong emotion

Students and 
families may be 
viewed as 
disrespectful when 
they have strong 
feelings

Appropriate 
dress

Appropriate 
voice level

Appropriate 
personal 
space
Appropriate 
response to 
insults
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1. Complete all 4 elements (rows) on your own (10 min.)
2. Discuss your responses (in chat)

1. Share a row
2. Discuss a personal “a-ha”
3. Discuss how you might use information from this activity

 How clear are you on the directions?

Activity:
Think-Pair-Share
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p. 2



Elements of 
Culture My norms 

growing up
My norms in 
2019

My norms in 
COVID-19

How my 
students and 
families might 
be different

How these 
differences 
might create 
conflict

Use of 
profanity 
(example)

No swearing, 
especially around 
adults

OK with friends 
outside of work, 
none at work or 
with family

Swearing is the least 
of our problems

Swearing might be 
acceptable to convey 
strong emotion

Students and 
families may be 
viewed as 
disrespectful when 
they have strong 
feelings

Appropriate 
dress

Appropriate 
voice level

Appropriate 
personal 
space
Appropriate 
learning 
space
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 What has changed in your norms over time?
 How might your norms differ from those of your students?
 How do we identify what the school norms are?

Discussion Points
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school-wide 
expectations 
(i.e., social 
competencies)

1. DEFINE

CORE PRACTICES of school-wide PBIS
MENU OF ADAPTATIONS

Build staff identity awareness (p. 
52)

Examine expectations and 
matrices for fit (p. 39)

Obtain student input
- Surveys (e.g., FIS)
- Blank matrix (p. 40)
- Rules gallery walk (p. 40)
- Equity advisory board

Obtain family input
- Use school events
- Surveys (e.g., FIS)
- Family focus groups

https://fieldtest.pbisassessment.org/
https://fieldtest.pbisassessment.org/


Expectations and 
Matrix Review
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School Leadership Team Activity



1. How involved were students and families in determining 
your school-wide expectations?
1. Not at all/don’t have/don’t care
2. Provided approval after creation
3. Provided formative input before selection
4. Provide yearly input into expectations

Low-tech “Poll”
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Resources and Examples

Cultural Responsiveness 
Field Guide – Appendix Dbit.ly/ExpsandMatrixReview
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https://assets-global.website-files.com/5d3725188825e071f1670246/5d70468ef10ca28bb416e7b0_pbis%20cultural%20responsiveness%20field%20guide.pdf
https://assets-global.website-files.com/5d3725188825e071f1670246/5d70468ef10ca28bb416e7b0_pbis%20cultural%20responsiveness%20field%20guide.pdf
https://assets-global.website-files.com/5d3725188825e071f1670246/5d70468ef10ca28bb416e7b0_pbis%20cultural%20responsiveness%20field%20guide.pdf
http://bit.ly/ExpsandMatrixReview
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pp. 3 - 4



The matrix was created by our PBIS team six years ago. Only 
school staff provided input. 85% of staff is new since we created 
it.

Be Safe

Be Respectful

Be Responsible

Follow Adult Directions

Ellison Elementary Oct. 8, 2021
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Consider changing “Be...” to “We are…”?

Is “Follow Adult Directions” a universal  core life skill?
Staff and students value inclusion –add “Include others”?

X
X
X
X

X
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Bernard Elementary
Chilliwack School District
Positive Behaviour Support Program
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 Review the expectations matrix for the high school in the 
handout. Identify aspects that:
May reflect hidden biases
Could be rewritten in more student-friendly language
Could be made more student-centered

Activity: Matrix Evaluation
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Students say language is 
outdated (e.g., no mention of 
cell phones)

Need to focus more on goal 
setting, problem-solving, 
conflict resolution?

Want to tie more to student home 
languages – add in Spanish?
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school-wide expectations (i.e., social competencies)1. DEFINE

expectations2. TEACH & PRACTICE

CORE PRACTICES of school-wide PBIS



expectations2. TEACH & 
PRACTICE

CORE PRACTICES of school-wide PBIS

PLAN to TEACH 
EXPECTATIONS

Create a schedule and 
lesson plans for:

 Start of the year
 Booster sessions 

Teach the expectations in 
the actual settings

Teach the:
 Words
 Rationale
 Actions
 Discrimination 
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expectations2. TEACH & 
PRACTICE

CORE PRACTICES of school-wide PBIS

MENU OF ADAPTATIONS

Personal matrix (p. 47)

Include students in 
planning/teaching lessons

Teach equity and social 
justice skills

Class-wide reset lessons



The Personal
Matrix
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Classroom Activity



 A whole-class student activity similar to the 
existing school-wide behavior matrix

 The tweak:
Take school expectations and have students…

 Add examples at home
 Add examples in community

Personal Matrix
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Expectation
At SCHOOL
it looks like…

At HOME
it looks like…

With my FRIENDS
it looks like…

Safe
• Keep hands and feet to 

self
• Tell an adult if there is a 

problem

Respectful
• Treat others how you 

want to be treated
• Include others

• Listen to adults

Responsible
• Do my own work
• Personal best 

• Follow directions

• Clean up messes
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1. Ask students about the purpose of expectations.
2. Review the school-wide expectations and specific examples with 

students.
3. Ask students to fill in multiple examples of following each of the 

expectations at home. 
4. Ask students to write down multiple examples of how their friends 

expect them to behave. 
5. Ask students to share similarities and differences in expectations 

across settings.
6. Have students turn in matrices for review. 
7. Return the matrices to students for their personal reference.

Personal Matrix:
Lesson Plan
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Expectation
At SCHOOL
it looks like…

At HOME
it looks like…

With my FRIENDS
it looks like…

Safe
• Keep hands and feet to 

self
• Tell an adult if there is a 

problem

• Protect your friends 
and family

• Don’t talk back

• Stick up for your 
friends

• Don’t back down

• Look the other way

Respectful
• Treat others how you 

want to be treated
• Include others

• Listen to adults

• Do exactly what adults 
tell you to do

• Don’t stand out

• Don’t bring shame

• Text back within 30 
seconds

• Be nice to friends’ 
parents

• Share food

Responsible
• Do my own work
• Personal best 

• Follow directions

• Clean up messes

• Help your family out 
first

• Own your mistakes

• Share credit for 
successes

• Have each other’s backs

• Own your mistakes

• Check in about what to 
do
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 Use as a one-on-one interview
 Share in small groups
 Have students draw expectations

Personal Matrix:
Lesson Plan Variations
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1. Add the school-wide expectations and “AT SCHOOL” 
examples for your school

2. Complete the “AT HOME” column with examples for 
each expectation for you personally

3. Complete the “WITH MY FRIENDS” column the same 
way

 How clear are you on this task?

Activity: Complete Your Own
Personal Matrix
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 What do you think you might see on students’ personal 
matrices?
What might be similar or different from school:

 at home
 in their community

Discussion Question
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 What was consistent with what you expected?
 What was surprising?
 What was something positive you saw?

Review your Matrices
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 Where are there similarities across school and 
home/neighborhood?

 Where are there differences?

Personal Matrix:
Interpreting the Personal Matrix
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 For the differences between school and other settings:
1. Are the “different” school rules necessary for positive 

student development?
 NO: Change the rules to align more with home and 

neighborhood
 YES: Acknowledge explicitly and provide additional teaching, 

practice, and acknowledgment
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Personal Matrix:
Interpreting the Personal Matrix



http://bit.ly/PersonalMatrixResources

Cultural Responsiveness Field Guide
(Appendix G: Personal Matrix)

Resources

1. D
EFIN

E
2. TEA

C
H

 &
 

PR
A

C
TIC

E
3. A

C
K

N
O

W
LED

G
E

4. R
ESPO

N
D

 
IN

STR
U

C
TIO

N
A

LLY
5. M

A
K

E 
D

EC
ISIO

N
S

http://bit.ly/PersonalMatrixResources
https://assets-global.website-files.com/5d3725188825e071f1670246/5d70468ef10ca28bb416e7b0_pbis%20cultural%20responsiveness%20field%20guide.pdf


school-wide expectations (i.e., social competencies)1. DEFINE

expectations2. TEACH & PRACTICE

prosocial behavior3. ACKNOWLEDGE

CORE PRACTICES of school-wide PBIS



prosocial 
behavior3. ACKNOWLEDGE

CORE PRACTICES of school-wide PBIS

ON-GOING 
ACKNOWLEDGEMENT 
of PROSOCIAL 
BEHAVIOR

Every faculty and staff 
member acknowledges 
PROSOCIAL behavior

5:1
+ / -



“as much as I 
could, I tried 
to find the 
good, and 
praise it.”

Alex Haley
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When we look for the behavior we want to see, 
we will see it more often.
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1. List the 5 students with whom you have the 
“best/easiest relationships.”

2. List the 5 students with whom you have the 
“most challenging relationships.” 

3. Note what patterns you see in the groups.
 Similar to each other?
 Different from you?

Thought Experiment
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 Is this effective practice used equitably with 
all student groups?
Black students receive lower                          

rates of praise and higher rates                         
of reprimands (Gion et al., in press;                                
Knochel et al., in press; Scott et al., 2019)

Coaching can increase equity                            
in praise and reprimands                                   
(Gion et al., in press; Knochel et al., in press)

Increasing Equity in Praise:
Assessing equity in use of praise
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prosocial 
behavior3. ACKNOWLEDGE

CORE PRACTICES of school-wide PBIS

MENU OF ADAPTATIONS

Increase contingent praise
- Assess equitable use
- Praise preference 
assessments
- Planned praise

Increase non-contingent 
praise
- Greet at the door

Get to know students
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 Android:
https://play.google.com/store/apps

/details?id=edu.uoregon.emberex
_bpositive

 iOS:
https://apps.apple.com/us/app/be-

be-positive/id1500031427?ls=1

Get Positive!
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https://play.google.com/store/apps/details?id=edu.uoregon.emberex_bpositive
https://apps.apple.com/us/app/be-be-positive/id1500031427?ls=1


prosocial 
behavior3. ACKNOWLEDGE

CORE PRACTICES of school-wide PBIS

MENU OF ADAPTATIONS

Increase contingent praise
- Assess equitable use
- Praise preference 
assessments
- Planned praise

Increase non-contingent 
praise
- Greet at the door

Get to know students



Praise Preference Assessment: 
Why do it?

• Think of a time when 
you received praise:
• You liked
• You didn’t like

• What was it?
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 A way to identify what type(s) 
of acknowledgements 
students like or dislike
receiving for showing  
desired behaviors

 Could be in survey or 
interview formats

Praise Preference Assessment:
What is it?
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1. Create assessment form
2. Ask students to rate the options
3. Review results to improve practices

Praise Preference Assessment:
Steps for implementation:
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 Add space for student’s name
 Create menu of acceptable acknowledgment options
Public praise
Non-verbal signal
School-wide ticket
Classroom points                                              systems

Praise Preference Assessment:
1. Create assessment form
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 https://bit.ly/PPAexamples

Praise Preference Assessment:
Resources

Customize student options 
based on your existing (or 
acceptable) acknowledgment 
options
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 Could circle/cross out, rate from 1-5, etc.

Praise Preference Assessment: 
2. Ask students to rate the options
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 REVIEW individual responses to tailor praise
 REVIEW class-wide responses to adjust                 

school-wide/ classroom systems

Praise Preference Assessment:
3. Review results to improve

How does he like to be 
praised?
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 Students like and dislike different types of praise 
(just like adults!)

 Use to improve your relationships with students and 
classroom acknowledgement systems

Praise Preference Assessment: 
Big Ideas
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https://bit.ly/PPA-overview

Praise Preference Assessment:
Resources
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prosocial 
behavior3. ACKNOWLEDGE

CORE PRACTICES of school-wide PBIS

MENU OF ADAPTATIONS

Increase contingent praise
- Assess equitable use
- Praise preference 
assessments
- Planned praise

Increase non-contingent 
praise
- Greet at the door

Get to know students



Planned Praise

A ReACT Strategy
Acknowledgment

http://bit.ly/PP-overview
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 A strategy for acknowledging a student or group of 
students for whom student-adult relationships could be 
improved

 Brainstorming a set of possible praise statements ahead 
of time to increase positive interactions

Planned Praise:
What is it?
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 Praise is a powerful tool for improving behavior
 Because it is so effective, it is important to: 
Use it with all students
 Identify students who need more positive interactions
Use specific strategies to increase positive feedback

Planned Praise:
Why do it?
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 Steps
 Identify a group that could benefit from more praise and 

specific students from that group
Create a glossary of strengths to praise
Plan effective and culturally/developmentally appropriate 

praise statements
Pick a time when to use them
Do it!

Planned Praise:
How do we do it?
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1. Group
With high rates of ODRs (or disproportionate ODRs)

2. Students
With high rates of ODRs
With few positive relationships with adults in school

Planned Praise:
1. Identify a group and students
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Planned Praise:
Example Praise Plan

Student Unwanted 
Behavior

Strength Praise Statement Planned Timing

Andre

DeShawn

Finley
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 Expected behaviors you know they do regularly
 Unwanted behaviors that could be reframed as talents or 

strengths at other times (e.g., class clown behaviors)
 Characteristics that may be viewed by society as negative 

cultural stereotypes (i.e., microaffirmations)

Planned Praise:
2. Create a glossary of strengths
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Planned Praise:
Example Praise Plan

Student Unwanted 
Behavior

Strength Praise Statement Planned Timing

Andre none Transitions 
quickly

DeShawn Argues 
with adults 
about 
fairness

Looks out for 
others

Finley Talkative, 
loud

A good friend

1. D
EFIN

E
2. TEA

C
H

 &
 

PR
A

C
TIC

E
3. A

C
K

N
O

W
LED

G
E

4. R
ESPO

N
D

 
IN

STR
U

C
TIO

N
A

LLY
5. M

A
K

E 
D

EC
ISIO

N
S



 Ensure they:
Have the elements of behavior-specific praise (contingent, 

immediate, specific, and genuine)
Are tailored to student praise preferences (e.g., public vs. 

private)
Are paired with school-wide acknowledgment systems (e.g., 

ticket) if adult praise may currently be aversive

Planned Praise:
3. Plan praise statements
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Planned Praise:
Example Praise Plan

Student Unwanted 
Behavior

Strength Praise Statement Planned Timing

Andre none Transitions 
quickly

Public praise (e.g., 
“Thank you Andre 
for showing us the 
way”)

DeShawn Argues 
with adults 
about 
fairness

Looks out for 
others

Quiet praise with 
ticket (e.g., head nod)

Finley Talkative, 
loud

A good friend Quiet 
microaffirmation 
(e.g., “you’re a good 
friend”)
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 Select times when:
Students are most likely to show their strengths
Students might need additional encouragement (e.g., before 

difficult activity)
 It is easy to remember to provide praise statements (e.g., 

beginning of lesson)

Planned Praise:
4. Pick a Time to Use Them
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Planned Praise:
Example Praise Plan

Student Unwanted 
Behavior

Strength Praise Statement Planned Timing

Andre none Transitions 
quickly

Public praise (e.g., 
“Thank you Andre 
for showing us the 
way”)

Transition into 
1st period 
Math

DeShawn Argues 
with adults 
about 
fairness

Looks out for 
others

Quiet praise with 
ticket (e.g., head nod)

After whole-
group teacher 
instructions

Finley Talkative, 
loud

A good friend Quiet 
microaffirmation 
(e.g., “you’re a good 
friend”)

Small group 
work
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 Use the praise statements consistently, especially at first 
to build the relationship (e.g., at least once a day for 10 
days)

 Vary as needed to expand the range of desired behaviors

Planned Praise:
5. Do it!
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 Tailoring for your students
To build the glossary, ask students’ family members for 

strengths they would like to be encouraged
Use a praise preference assessment to identify preferred praise 

statements (e.g., public vs. private)

Planned Praise:
Tips for Success
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 Use a system to help prompt you to use it consistently
Phone reminder

 Be+ app: https://www.pbis.org/announcements/track-positive-
reinforcement-with-our-be-app

Visual signal
 Poster
 Sticker
 Note in lesson plan

Planned Praise:
Tips for Success
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1. Pick 1 to 3 students for planned praise
2. Complete the form
3. Discuss as a team
4. Share out

Planned Praise:
Worksheet
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school-wide expectations (i.e., social competencies)1. DEFINE

expectations2. TEACH & PRACTICE

prosocial behavior3. ACKNOWLEDGE

to unwanted behavior4. RESPOND INSTRUCTIONALLY

CORE PRACTICES of school-wide PBIS



 What are some effective strategies that you use to 
respond instructionally to unwanted behavior?

Share Out!
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 What is your most common don’t/stop/quit/no direction? 
(e.g., “Don’t run in the hallway!”)

 What could be a “point positive” direction instead?
(e.g., “Please walk in the hallway!”)

 Respond in the chat with both:
(e.g., “Don’t run” – “Please walk in the halls”)

Think and share out!
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Praise can be public…
corrections should be private
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https://www.pbis.org/resource/ditch-the-clip-why-clip-charts-are-
not-a-pbis-practice-and-what-to-do-instead

Resources 
for Ditching 
the Clip!
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CORE PRACTICES of school-wide PBIS

MENU OF ADAPTATIONS

Quick redirects

Nonverbal redirects

Wise Feedback

Use neutralizing routines

VABB (p. 54)

to 
unwanted 
behavior

4. RESPOND 
INSTRUCTIONALLY



 Very brief responses to student behavior in the middle of 
instruction that:
Show empathy for students
Signal that instruction will continue anyways

Quick Redirects

I understand.
Probably so.

I hear you.

You might be 
right.

Yes, this is hard.
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CORE PRACTICES of school-wide PBIS

MENU OF ADAPTATIONS

Quick redirects

Nonverbal redirects

Wise Feedback

Use neutralizing routines

VABB (p. 54)

to 
unwanted 
behavior

4. RESPOND 
INSTRUCTIONALLY



 Defined
An instructional response to unwanted behavior to use instead 

of a harsh response during times of increased stress

Neutralizing Routine:
What is it?
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 Helps us pause before responding, so we can proceed in 
a way that…
 Increases positive behavior 
Decreases unwanted behavior 

(Cook et al., 2018) 

Neutralizing Routine:
Why do it?
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 5 critical features
 If-then statement
Brief
Clear steps
Doable
 Interrupts the chain of events 

Neutralizing Routine:
What is it?
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x Something that is done to us
Having a privilege taken away

x A gentler way to exclude students
Cross-class timeout

x A long procedure
Stop class for a restorative circle
Running a lap around the field

Neutralizing Routine:
What is it NOT?
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Make it an action you can do

Keep students in instruction

Keep it brief – a quick pause 
and back into the game

NOW



 When you see unwanted behavior, stop and ask yourself:
1. Can I respond in line with my values? 

 My hot-button triggers
 My decision state

2. If so, use an agreed-upon alternative response 
(the neutralizing routine)

Neutralizing Routine:
How do we do it?
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 When I see unwanted behavior… 
Delay decision until I can think clearly

 “See me after class/at the next break”
 Ask the student to reflect on their behavior/feelings
 Am I acting in line with my values?

Reframe the situation
 “I love you, but that behavior is not ok”
 “How do we do that at school?”
 Picture this student as a future doctor/lawyer
 Assume student’s best effort at getting needs met
 Respond as if the student was physically injured

Take care of yourself
 Take two deep breaths
 Recognize my upset feelings and let them go
 Model school-wide “reset” strategy

Neutralizing Routine: Examples
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 TRY
Take a deep breath
Reflect on your emotions
Youth’s best interest

 “Let’s TRY that again.”
 “Let’s TRY it a different way.”
 “Let’s TRY to have a positive outcome.”

Neutralizing Routine:
School-wide example
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 TRY for students
Take three deep breaths
Reflect on your feelings
You got this!

 Social-emotional Theme
Mistakes are part of the learning process
We won’t always do it right the first time
We can’t succeed unless we TRY 

https://bit.ly/studentlessonplan

Neutralizing Routine:
School-wide “Reset”
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Turtle Technique

Recognize

that you 

feel angry.

“Think” 

Stop.

Go into shell.  
Take 3 deep 
breaths.  
And think 
calm, 
coping 
thoughts.

Come out of 
shell when 

calm and 
thinking of 
a solution.
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 How many of you already have and use a neutralizing 
routine?

 If so, what is it?

Question
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 Peer testimonials
 Self-assessments
 Visual prompts

Neutralizing Routine:
How do we do it well?
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 1-page overview
 Editable materials
 Narrated voice-over ppt videos

Neutralizing Routine:
Self-guided Resources

https://bit.ly/Neutralizingroutine
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school-wide expectations (i.e., social competencies)1. DEFINE

expectations2. TEACH & PRACTICE

prosocial behavior3. ACKNOWLEDGE

to unwanted behavior4. RESPOND INSTRUCTIONALLY

based on data5. MAKE DECISIONS

CORE PRACTICES of school-wide PBIS



CORE PRACTICES of school-wide PBIS

Collect it,
use it (for  
decision making),
share it! 

based on data5. MAKE 
DECISIONS



School Equity Report
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CORE PRACTICES of school-wide PBIS

MENU OF ADAPTATIONS

Data reports

Student surveys

Quick student activities

Student/family focus 
groups

based on data5. MAKE 
DECISIONS



Formative 
Input
Surveys

Ask your local PBIS 
Assessment coordinator 

for access 
(it’s on our FieldTest site)
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Formative 
Input
Surveys

Ask your local PBIS 
Assessment coordinator for 

access 
(it’s on our FieldTest site)

1. D
EFIN

E
2. TEA

C
H

 &
 

PR
A

C
TIC

E
3. A

C
K

N
O

W
LED

G
E

4. R
ESPO

N
D

 
IN

STR
U

C
TIO

N
A

LLY
5. M

A
K

E 
D

EC
ISIO

N
S

https://fieldtest.pbisassessment.org/


Formative 
Input
Surveys

Ask your local PBIS 
Assessment coordinator for 

access 
(it’s on our FieldTest site)
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school-wide expectations (i.e., social competencies)1. DEFINE

expectations2. TEACH & PRACTICE

prosocial behavior3. ACKNOWLEDGE

to unwanted behavior4. RESPOND INSTRUCTIONALLY

based on data5. MAKE DECISIONS

CORE PRACTICES of school-wide PBIS



Share one 
strategy you’ll 
use to increase 
equity in school 
discipline this 
fall.
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