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“Everyone believes that to 
be a good teacher all you 
need is to love to teach, 
but no one believes that to 
be a good surgeon all 
you need is to love to 
cut.”
- Adam Urbanski, AFT

Thank you…



Want to learn more about PBIS?
https://pbismissouri.org/tier-1-courses/

Name 2 things…(in chat)

 Name one thing you know about PBIS and equity   
(end your comment with !)

 Name one thing you want to know about PBIS and 
equity (end your comment with ?)

Handouts: https://bit.ly/DEEquity2022

1. Describe effects of PBIS on equity in school discipline
2. Introduce an equity-centered PBIS approach
3. Talk about MTSS teaming with students
4. Share some promising classroom strategies
5. Answer questions throughout

Overview of Today’s Session

Handouts: https://bit.ly/DEEquity2022

 OPTIONS…
Use your own classroom 
Work as a team regarding one school
Work as a district team
Follow along with another team

How do I complete activities and action 
planning?

Handouts: https://bit.ly/DEEquity2022



Your Own Action Plan!
p. 1

 Chat with me throughout
 Speak your truth
 Make no assumptions 

but good intentions
 Get comfortable with 

discomfort

Ground Rules

(Adapted from Singleton, 2015)

Disproportionality in School Discipline Where in the world?



Statistically Significant Outcomes of PBIS
Reduced
Use of exclusionary discipline

(Bradshaw et al., 2010, 2021; Elrod et al., 2022; Flannery et 
al., 2014; Freeman et al., 2015; Gage et al., 2018; Grasley-
Boy et al., 2022; Horner et al., 2005; Metzler et al., 2001; 
Nelson, 1996; Nelson et al., 2002; Solomon et al., 2012)

Racial inequities in discipline
(Fox et al., 2021; Gion et al., 2022; McIntosh et al., 2018; 
McIntosh et al., 2021a; McIntosh et al., 2021b; Muldrew & 
Miller, 2021; Payno-Simmons, 2021; Swain-Bradway et al., 
2019)

Bullying and exclusion
(Waasdorp et al., 2012)

Teacher burnout and stress
(Kelm & McIntosh, 2012; Ross & Horner, 2006;                
Ross et al., 2012)

Improved
Prosocial behavior

(Metzler, Biglan, Rusby, & Sprague, 2001; Nelson et al., 2002)

Emotional regulation
(Bradshaw et al., 2012)

Academic achievement
(Angus & Nelson, 2021; Horner et al., 2009;                     
Lassen, Steele, & Sailor, 2006; Nelson et al., 2002)

Teacher-student relationships
(Condliffe et al., 2022)

School climate & school safety
(Elrod et al., 2022; Horner et al., 2009; McIntosh et al., 2021)

Organizational health
(Bradshaw et al., 2008)

Statistically Significant Outcomes of PBIS       
in High Schools
Reduced
Use of exclusionary discipline

(Bradshaw et al., 2021; Elrod et al., 2022; 
Flannery et al., 2014; Freeman et al., 2015a)

Alcohol and other drug use
(Bastable et al., 2015)

Improved
Attendance

(Flannery et al., 2020; Freeman et al., 2015b)

Student engagement
(Flannery et al., 2020)

School climate
(Elrod et al., 2022)

“If you ran a 
hospital, but you 

were only known for 
serving people who 

are healthy,    
well, then you 

wouldn’t be a very 
good hospital.”

- Pedro Noguera

How well are 
we serving     
all students?



Equity is a    
Tier 1 issue.

Effects of PBIS 
on Equity in 
School Discipline

https://www.pbis.org/topics/equity

Effects of PBIS on Racial Equity in School 
Discipline

 Significant predictors of decreased disproportionality:
Regular use of data for decision making

(Tobin & Vincent, 2011)
 Implementation of classroom PBIS systems 

(Tobin & Vincent, 2011)
Use of formal reward systems 

(Barclay et al., 2022; Tobin & Vincent, 2011)

Which PBIS features are most predictive of 
racial equity in school discipline? 



“Find the good. It's all 
around you. Find it, 
showcase it and you'll 
start believing in it.”

Jesse Owens

A 5-point 
Intervention 
Approach to 
Enhance 
Equity in 
School 
Discipline
https://www.pbis.org/topics/equity

1. Collect, use, and report disaggregated discipline data 
2. Implement a behavior framework that is preventive,    

multi-tiered, and culturally responsive
3. Use engaging academic instruction to reduce the 

opportunity (achievement) gap
4. Develop policies with accountability for disciplinary equity 
5. Teach strategies to neutralize implicit bias

5-point Intervention Approach

https://www.pbis.org/topics/equity

Disaggregate
All Data by 

Student Group

Adapt
Practices 
to Meet
Needs 

and Values

Support Educators
through Equity-focused PD

PBIS
Elements

High Expectations
for Each Student

OUTCOMES

SYSTEMS

EQUITY



 Fox et al., 2021
 Gion et al., 2022
 McIntosh et al., 2018
 McIntosh et al., 2021a
 McIntosh et al., 2021b
 Muldrew & Miller, 2021
 Payno-Simmons, 2021
 Swain-Bradway et al., 2019

Effects of Equity-centered PBIS on Racial 
Equity in School Discipline

Effects of PBIS on Out of School Susps
(WI Schools Implementing PBIS; Swain-Bradway et al., 2019)

Project ReACT:  
A Multicomponent Approach for 
Improving Racial Equity in School 
Discipline

 Funding
3-year Institute of Education Sciences (IES) Development 

Grant
 Aim
Develop and test a school intervention to reduce 

racial/ethnic disproportionality in school discipline 
 Intervention
Professional development to achieve Racial equity, through

 Assessing data to identify vulnerable decision points
 Culturally responsive behavior strategies
 Teaching about implicit bias and strategies to neutralize it

Project ReACT



 PI and Co-PI
 Kent McIntosh
 Erik Girvan

 Methodologist
 Keith Smolkowski

 Trainers/Developers
 Eoin Bastable
 Sarah Falcon
 Sara McDaniel
 Rhonda Nese
Maria Santiago-Rosario

 Intervention Advisors
 Ambra Green
 Ruth Payno-Simmons

 Research Assistants
 Sean Austin
 John Gallo
 Cody Gion
 Sara Izzard
 Sheila Lopez
 Stephanie St. Joseph
 Lauren Witherspoon

Project ReACT Team ReACT RCT Outcomes
(McIntosh et al., 2021)

ReACT RCT Outcomes
(McIntosh et al., 2021)

1. Collect, use, and report disaggregated discipline data 
2. Implement a behavior framework that is preventive,  

multi-tiered, and culturally responsive
3. Use engaging academic instruction to reduce the 

opportunity (achievement) gap
4. Develop policies with accountability for disciplinary equity 
5. Teach strategies to neutralize implicit bias

5-point Intervention Approach

https://www.pbis.org/topics/equity



PBIS Cultural 
Responsiveness 
Field Guide
(Leverson et al., 2021)

 Three sections:
1. Identity awareness
2. TFI Cultural Responsiveness 

Companion
3. Appendices

https://www.pbis.org/topics/equity

Guide for Discussing 
Race, Racism, and 
Current Events in the 
Classroom

https://www.pbis.org/resource/
discussing-race-racism-and-
important-current-events-with-
students-a-guide-with-lesson-
plans-and-resources

Tiered Fidelity Inventory (TFI)
https://www.pbisapps.org/products/tfi

 On your school MTSS/PBIS 
teams…
Are students and families         

at the table?
And do they have a menu?

Quick question…



Student Equity Advisory Board

 Purposes
Empower students to participate in creating safe, positive, and 

predictable school environments
 Intentional selection to add voice to marginalized youth    

(e.g., group most exposed to exclusionary discipline)
 Common functions
Liaisons between School PBIS team and students
Help select and tailor equity strategies
Lead activities (e.g., teach neutralizing routines)

Cogenerative dialogue:
CoGen (Emdin, 2016)
 A group of students + teacher who cogenerate 

ideas, dialogue, & goals for their own classroom
 Inspired by hip-hop culture                          

(“cypher” or “culture circle”)
 Impromptu (or scheduled)
Structured (but loose)
Circles of creative communication

 Rapping
 Dance
 The numbers

Members may or may not know each other

Student Equity Advisory Board:
Steps for Implementation
1. WHO will facilitate the group?
2. WHO do we invite?
3. HOW do we invite?
4. The SET-UP 
5. The GUIDELINES
6. The FIRST MEETING
7. Build FLUENCY
8. CHANGE board membership
 Planning form



1. WHO will facilitate?

 MTSS team member
 Good relationships with a wide range of students (esp. 

from group of interest)

2. WHO do we invite?

 Select a diverse cross-section of the class 
Varied…

 academic proficiencies
 race/ethnicities
 social cliques

Emphasize those from group most exposed to exclusionary 
discipline

3. HOW do we invite?

 Expect skepticism
What would make student feel comfortable?

 Sample invite script:
“Can I talk to you at the end of class for 2-3 minutes…And no 

you are not in trouble…I just wanted to get your thoughts on a 
few things”

3. HOW do we invite?

 Possible invitation details
Purpose: input on some things about the school. A chance to 

get feedback and ideas on how it could function a bit better
Not a traditional school group or meeting
 I think we would really benefit from your voice
Membership is optional (no pressure)
Ask preferences for meeting time (lunch or after school) and 

snacks



4. The SET-UP

 Seats in a CIRCLE
Everyone can see each other, no front/back

 MUSIC playing in the background
 SPACE is empty
No other people coming in/out

 Plan the board around food  
Provide a snack to “compensate” them for their time

5. The GUIDELINES

 While eating…begin discussion of guidelines so board will 
be successful
Facilitator follows guidelines too

 Possible guidelines: 
No voice is privileged over another “Everybody Eats, 

Everybody Speaks”
One person speaks at a time (one mic)
Result is a plan of action to improve school climate

 Make guidelines visible (e.g., handout, poster)

5. The GUIDELINES

 Tell students they are part of an important advisory board
Example: Principal gave students a certificate when they 

arrived for their first meeting denoting they were board 
members, shook their hands, then left the room

Students can name/rename the board

6. The FIRST MEETING

 Students will eventually lead the board, but facilitator takes the lead 
at first

 Present a SIMPLE issue/problem the team could tackle together
 Examples

 Identify a positive practice staff could do more often
 Review and help tailor proposed ReACT strategies
 Brainstorm ways to help all students feel more welcome
 Identify expectations booster lessons to teach

 Between meetings
 Facilitator and/or board explicitly engage in plan of action
 Board can assist in checking fidelity of plan



7. Build FLUENCY

 Meet regularly (e.g., monthly), with students taking on 
more leadership

 Sample meeting agenda:
Review implementation of plan of action
Discuss and select another issue
Create a new plan of action

 Continue this cycle until the group is fluent (3 times for an 
established ritual/routine)

8. CHANGE Membership

 OPTIONAL: After board process is established, 
membership can rotate

 Sample process:
After every 3 meetings, one member of the board invites a new 

person
The inviting member will “opt out” and take on a supporting role 

in the school

Student Equity Advisory Board Activity

 Review the planning form

 Identify a team that needs an advisory board

 Debrief:
How would you use this group?
What barriers do you foresee?

p. 5 schoolwide expectations (i.e., social competencies)1. DEFINE

expectations2. TEACH & PRACTICE

prosocial behavior3. ACKNOWLEDGE

to unwanted behavior4. RESPOND INSTRUCTIONALLY

for decision making5. USE DATA

CORE PRACTICES of Tier 1 PBIS



schoolwide expectations (i.e., social competencies)1. DEFINE

expectations2. TEACH & PRACTICE

prosocial behavior3. ACKNOWLEDGE

to unwanted behavior4. RESPOND INSTRUCTIONALLY

for decision making5. USE DATA

CORE PRACTICES of Tier 1 PBIS

schoolwide 
expectations 
(i.e., social 
competencies)

1. DEFINE

CORE PRACTICES of Tier 1 PBIS

Social Discipline Window (adapted from Wachtel, 2000)
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schoolwide 
expectations 
(i.e., social 
competencies)

1. DEFINE

CORE PRACTICES of Tier 1 PBIS
CRITICAL FEATURES of 
EFFECTIVE
schoolwide 
EXPECTATIONS

• Small number (2-5)

• Memorable

• Broad (Cover all expected 
behaviors)

• Positively stated

• Culturally relevant



schoolwide 
expectations 
(i.e., social 
competencies)

1. DEFINE

CORE PRACTICES of Tier 1 PBIS

ALTERNATIVES to 
“EXPECTATIONS”

You might prefer to 
call them…

• Values
• Agreements
• The Thunderbird 

Way

schoolwide 
expectations 
(i.e., social 
competencies)

1. DEFINE

CORE PRACTICES of Tier 1 PBIS

ALTERNATIVES to 
“EXPECTATIONS”

The important parts:

They have all of the 
critical features:
• 2-5 
• Memorable
• Broad
• Positively stated
• Culturally relevant

Adults use the words 
regularly

Expectations and Matrix Review
School Leadership Team Activity
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Now…

● Taking our learnings from the 
day so far…

● Let’s investigate our own 
school matrix
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Low-tech “Poll”

● How involved were students and families in 
determining your schoolwide expectations?
1. Not at all/don’t have/don’t care
2. Provided approval after creation
3. Provided formative input before selection
4. Provide yearly input into expectations
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Resources and Examples

Cultural Responsiveness 
Field Guide – Appendix Dbit.ly/ExpsandMatrixReview
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pp. 3 - 4

The matrix was created by our PBIS team six years ago. Only 
school staff provided input. 85% of staff is new since we created 
it.

Be Safe

Be Respectful

Be Responsible

Follow Adult Directions

Ellison Elementary Oct. 8, 2021
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Consider changing “Be...” to “We are…”?

Is “Follow Adult Directions” a universal  core life skill?
Staff and students value inclusion –add “Include others”?

X
X
X
X

X
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Bernard Elementary
Chilliwack School District
Positive Behaviour Support Program
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Common PBIS Activity: 
Schoolwide Teaching Matrix
● Why do it?
□ Clarify what is expected for students
□ Create consistency among staff
□ Reduce miscommunication
□ Make hidden curriculum visible 
□ Focus on prosocial behavior
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Activity: Matrix Evaluation

● Review the expectations matrix for the secondary 
school in the handout. Identify aspects that:
□ May reflect hidden biases
□ Could be rewritten in more student-friendly language
□ Could be made more student-centered
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Students say language is 
outdated (e.g., no mention of 
cell phones)

Need to focus more on goal 
setting, problem-solving, 
conflict resolution?

Want to tie more to student home 
languages – add in Spanish?
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Activity: Chat

● What kinds of families are our schools MOST LIKELY 
to hear from (end your comment with !)?

● What kinds of families are our schools LEAST LIKELY 
to hear from (end your comment with ?)?
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Back to School/Curriculum Night
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Informal Opportunities

□ Provide food and time to chat
□ Schedule at/before/after dropoff or pickup
□ Share strategies
□ Get input
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Rules Gallery Walk

1. Students walk around the school and document 
(e.g., photograph) any “rules” 

2. Post rules on the walls of the gym with a set of 
questions on flipchart paper:
 Is the rule positively stated?
 What is the purpose of the rule?
 What is the underlying value that this rule promotes?
 Is this rule necessary?
 Does this rule fit within any of our school-wide expectations (if they exist)?

3. Use results to revise expectations and rules
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schoolwide expectations (i.e., social competencies)1. DEFINE

expectations2. TEACH & PRACTICE

CORE PRACTICES of Tier 1 PBIS

expectations2. TEACH & 
PRACTICE

CORE PRACTICES of Tier 1 PBIS
PLAN to TEACH 
EXPECTATIONS

Create a schedule and 
lesson plans for:

 Start of the year
 Booster sessions 

Teach the expectations in 
the actual settings

Teach the:
 Words
 Rationale
 Actions
 Discrimination 

Student-taught Schoolwide Expectations 
Lessons 
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The Personal Matrix
A ReACT Teaching Strategy

http://bit.ly/PM-overview
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Personal Matrix

● A whole-class student activity similar to the existing 
schoolwide behavior matrix

● The tweak:
□ Take school expectations and have students…
 Add examples at home
 Add examples in community
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Expectation
At SCHOOL
it looks like…

At HOME
it looks like…

With my FRIENDS
it looks like…

We are 
Safe

• Keep hands and feet to 
self

• Tell an adult if there is a 
problem

We are 
Respectful

• Treat others how you 
want to be treated

• Include others
• Listen to adults

We are 
Responsible

• Do my own work
• Personal best 
• Follow directions
• Clean up messes
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1. Ask students about the purpose of expectations.
2. Review the schoolwide expectations and specific 

examples with students.
3. Ask students to fill in multiple examples of following each 

of the expectations at home. 
4. Ask students to write down multiple examples of how 

their friends expect them to behave. 
5. Ask students to share similarities and differences in 

expectations across settings.
6. Have students turn in matrices for review. 
7. Return the matrices to students for their personal 

reference.

Personal Matrix:
Lesson Plan
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Expectation
At SCHOOL
it looks like…

At HOME
it looks like…

With my FRIENDS
it looks like…

We are 
Safe

• Keep hands and feet to 
self

• Tell an adult if there is a 
problem

We are 
Respectful

• Treat others how you 
want to be treated

• Include others
• Listen to adults

We are 
Responsible

• Do my own work
• Personal best 
• Follow directions
• Clean up messes
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Expectation
At SCHOOL
it looks like…

At HOME
it looks like…

With my FRIENDS
it looks like…

We are 
Safe

• Keep hands and feet to 
self

• Tell an adult if there is a 
problem

• Protect your friends 
and family

• Don’t talk back

• Stick up for your 
friends

• Don’t back down

• Look the other way

We are 
Respectful

• Treat others how you 
want to be treated

• Include others
• Listen to adults

• Do exactly what adults 
tell you to do

• Don’t stand out

• Don’t bring shame

• Text back within 30 
seconds

• Be nice to friends’ 
parents

• Share food

We are 
Responsible

• Do my own work
• Personal best 
• Follow directions
• Clean up messes

• Help your family out 
first

• Own your mistakes

• Share credit for 
successes

• Have each other’s backs

• Own your mistakes

• Check in about what to 
do
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● Use as a one-on-one interview
● Share in small groups
● Have students draw expectations

Personal Matrix:
Lesson Plan Variations
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1. Add the school-wide expectations and “AT SCHOOL” 
examples for your school

2. Complete the “AT HOME” column with examples for 
each expectation for you personally

3. Complete the “WITH MY FRIENDS” column the same 
way

● How clear are you on this task?

Activity: Complete Your Own
Personal Matrix
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p. 9
● What if students can’t complete it?
□ Introduce the day before you do the activity
 So they can take home and sketch out ideas

□ Prime a student to share some examples
□ Include guiding questions
 For responsibility at home…
 What chores do you have?
 Who do you take care of?

□ Share your own from when you were in that grade

Personal Matrix:
Tips for Success

1. D
EFIN

E
2. TEAC

H
 & 

PR
AC

TIC
E

3. AC
KN

O
W

LED
G

E
4. R

ESPO
N

D
 

IN
STR

U
C

TIO
N

ALLY
5. U

SE D
ATA



● What do you think you might see on students’ personal 
matrices?
□ What might be similar or different from school:
 at home
 in their community

Discussion Question
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http://bit.ly/PM-overview
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Personal Matrix:
Resources

Positive Family Sayings
A ReACT Teaching Strategy

http://bit.ly/PFS-overview
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Zaretta Hammond



Positive Family Sayings:
What is it?
● Defined
□ A lesson to connect behavior expectations at school to 

language from home
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Positive Family Sayings:
Activity
● Share a positive family saying you remember that 

guided your behavior when you were growing up.
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http://bit.ly/PFS-overview

Positive Family Sayings:
Resources
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● What are some other strategies that you use to 
increase voice in teaching and practicing schoolwide 
and classroom expectations?

Share Out!
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schoolwide expectations (i.e., social competencies)1. DEFINE

expectations2. TEACH & PRACTICE

prosocial behavior3. ACKNOWLEDGE

CORE PRACTICES of Tier 1 PBIS

prosocial 
behavior3. ACKNOWLEDGE

CORE PRACTICES of Tier 1 PBIS

ON-GOING 
ACKNOWLEDGEMENT 
of PROSOCIAL 
BEHAVIOR

Every faculty and staff 
member acknowledges 
PROSOCIAL behavior

5:1
+ / -

● John Gottman
□ University of Washington
□ Relationship research

Where did that 5:1 positive to negative 
ratio come from?
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1. List the 5 students with whom you have the 
“best/easiest relationships.”

2. List the 5 students with whom you have the            
“most challenging relationships.” 

3. Note what patterns you see in the groups.
□ Similar to each other?
□ Different from you?

Thought Experiment
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● Is this effective practice used equitably with 
all student groups?
□ Black students receive lower                          

rates of praise and higher rates                         
of reprimands (Gion et al., 2022;                                Knochel
Knochel et al., 2022; Scott et al., 2019)

□ Coaching can increase equity                            
in praise and reprimands                                   
(Gion et al., 2022; Knochel et al., 
2022)

Increasing Equity in Praise:
Assessing equity in use of praise
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Teacher Rates of BSP (Scott et al., 2018)

Teacher Rates of Corrections (Scott et al., 2018)
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● Android:
□ https://play.google.com/store/app

s/details?id=edu.uoregon.ember
ex_bpositive

● iOS:
□ https://apps.apple.com/us/app/be

-be-positive/id1500031427?ls=1

Get Positive!
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Praise Preference 
Assessment

http://bit.ly/PPA_Overview
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Praise Preference Assessment: 
Why do it?

• Think of a time when 
you received praise:
• You liked (+)
• You didn’t like (-)

• What was it?
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● A way to identify what type(s) 
of acknowledgements 
students like or dislike
receiving for showing  
desired behaviors

● Could be in survey or 
interview formats
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Praise Preference Assessment: 
What is it?

1. Create assessment form
2. Ask students to rate the options
3. Review results to improve practices

Praise Preference Assessment:
Steps for implementation:
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● Add space for student’s name
● Create menu of acceptable acknowledgment options
□ Public praise
□ Non-verbal signal
□ schoolwide ticket
□ Classroom points                                              systems

Praise Preference Assessment:
1. Create assessment form
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● https://bit.ly/PPAexamples

Praise Preference Assessment:
Resources

Customize student options 
based on your existing (or 
acceptable) acknowledgment 
options
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● Could circle/cross out, rate from 1-5, etc.

Praise Preference Assessment: 
2. Ask students to rate the options
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● REVIEW individual responses to tailor praise
● REVIEW class-wide responses to adjust                 

schoolwide/ classroom systems

Praise Preference Assessment:
3. Review results to improve

How does he like to be 
praised?
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● Students like and dislike different types of praise (just like 
adults!)

● Use to improve your relationships with students and 
classroom acknowledgement systems

Praise Preference Assessment: 
Big Ideas
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https://bit.ly/PPA_Overview
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Praise Preference Assessment: 
Resources

Planned Praise
A ReACT Strategy
Acknowledge

http://bit.ly/PP-overview
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● A strategy for acknowledging a student or group of 
students for whom student-adult relationships could be 
improved

● Brainstorming a set of possible praise statements ahead 
of time to increase positive interactions

Planned Praise:
What is it?
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● Praise is a powerful tool for improving behavior
● Because it is so effective, it is important to: 
□ Use it with all students
□ Identify students who need more positive interactions
□ Use specific strategies to increase positive feedback

Planned Praise:
Why do it?
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● Steps
1. Identify a group that could benefit from more praise and 

specific students from that group
2. Create a glossary of strengths to praise
3. Plan effective and culturally/developmentally appropriate 

praise statements
4. Pick a time when to use them
5. Do it!

Planned Praise:
How do we do it?
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1. Group
□ With high rates of ODRs (or disproportionate ODRs)

2. Students
□ With high rates of ODRs
□ With few positive relationships with adults in school

Planned Praise:
1. Identify a group and students
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Planned Praise:
Example Praise Plan

Student Unwanted 
Behavior

Strength Praise Statement Planned Timing

Andre

DeShawn

Finley
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● Expected behaviors you know they do regularly
● Unwanted behaviors that could be reframed as talents or 

strengths at other times (e.g., class clown behaviors)
● Characteristics that may be viewed by society as 

negative cultural stereotypes (i.e., microaffirmations)

Planned Praise:
2. Create a glossary of strengths
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Planned Praise:
Example Praise Plan

Student Unwanted 
Behavior

Strength Praise Statement Planned Timing

Andre none Transitions 
quickly

DeShawn Argues 
with adults 
about 
fairness

Looks out for 
others

Finley Talkative, 
loud

A good friend
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● Ensure they:
□ Have the elements of behavior-specific praise (contingent, 

immediate, specific, and genuine)
□ Are tailored to student praise preferences (e.g., public vs. 

private)
□ Are paired with schoolwide acknowledgment systems (e.g., 

ticket) if adult praise may currently be aversive

Planned Praise:
3. Plan praise statements
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Planned Praise:
Example Praise Plan

Student Unwanted 
Behavior

Strength Praise Statement Planned Timing

Andre none Transitions 
quickly

Public praise (e.g., 
“Thank you Andre 
for showing us the 
way”)

DeShawn Argues 
with adults 
about 
fairness

Looks out for 
others

Quiet praise with 
ticket (e.g., head nod)

Finley Talkative, 
loud

A good friend Quiet 
microaffirmation
(e.g., “you’re a good 
friend”)
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● Select times when:
□ Students are most likely to show their strengths
□ Students might need additional encouragement (e.g., before 

difficult activity)
□ It is easy to remember to provide praise statements (e.g., 

beginning of lesson)

Planned Praise:
4. Pick a time to use them
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Planned Praise:
Example Praise Plan

Student Unwanted 
Behavior

Strength Praise Statement Planned Timing

Andre none Transitions 
quickly

Public praise (e.g., 
“Thank you Andre 
for showing us the 
way”)

Transition into 
1st period 
Math

DeShawn Argues 
with adults 
about 
fairness

Looks out for 
others

Quiet praise with 
ticket (e.g., head nod)

After whole-
group teacher 
instructions

Finley Talkative, 
loud

A good friend Quiet 
microaffirmation
(e.g., “you’re a good 
friend”)

Small group 
work
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● Use the praise statements consistently, especially at first 
to build the relationship (e.g., at least once a day for 10 
days)

● Vary as needed to expand the range of desired behaviors

Planned Praise:
5. Do it!
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● Tailoring for your students
□ To build the glossary, ask students’ family members for 

strengths they would like to be encouraged
□ Use a praise preference assessment to identify preferred 

praise statements (e.g., public vs. private)

Planned Praise:
Tips for Success
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● Use a system to help prompt you to use it consistently
□ Phone reminder
 Be+ app: https://www.pbis.org/announcements/track-positive-reinforcement-with-our-

be-app
□ Visual signal
 Poster
 Sticker
Note in lesson plan

Planned Praise:
Tips for Success
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1. Pick 1 to 3 students for planned praise
2. Complete the form
3. Discuss as a team
4. Share out

Planned Praise:
Worksheet
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p. 10

● Give teachers a stamped, 
pre-addressed postcard 
for each student in their 
classrooms at the start of 
the year

● GOAL: send a quick, 
positive note home for 
each student in the school

“Positive Family Postcards”

1. D
EFIN

E
2. TEAC

H
 & 

PR
AC

TIC
E

3. AC
KN

O
W

LED
G

E
4. R

ESPO
N

D
 

IN
STR

U
C

TIO
N

ALLY
5. U

SE D
ATA

● Basic Steps:
1. Purchase or print one postcard for each student in 

the school
2. Add stamps and address labels for each student’s 

home address
3. Provide the postcards to classroom teachers
4. Ask teachers to send home a positive note about the 

student’s behavior to each family by the end of the 
year (or term)

“Positive Family Postcards”
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● What are some other strategies that you use to 
increase equity in acknowledging positive behaviors?

Share Out!
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school-wide expectations (i.e., social competencies)1. DEFINE

expectations2. TEACH & PRACTICE

prosocial behavior3. ACKNOWLEDGE

to unwanted behavior4. RESPOND INSTRUCTIONALLY

CORE PRACTICES of Tier 1 PBIS

● What are some effective strategies that you use to 
respond instructionally to unwanted behavior?

Share Out!
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“Point Positive”
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● What is your most common don’t/stop/quit/no 
direction? 
□ (e.g., “Don’t run in the hallway!”)

● What could be a “point positive” direction instead?
□ (e.g., “Please walk in the hallway!”)

● Respond in the chat with both:
□ (e.g., “Don’t run” – “Please walk in the halls”)

Think and share out!
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Praise can be public…
corrections should be private
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https://www.pbis.org/resource/ditch-the-clip-why-clip-charts-are-
not-a-pbis-practice-and-what-to-do-instead

Resources 
for Ditching 
the Clip!
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● Very brief responses to student behavior in the middle 
of instruction that:
□ Show empathy for students
□ Signal that instruction will continue anyways

Quick Redirects

I understand.
Probably so.

I hear you.

You might be 
right.

Yes, this is hard.
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schoolwide expectations (i.e., social competencies)1. DEFINE

expectations2. TEACH & PRACTICE

prosocial behavior3. ACKNOWLEDGE

to unwanted behavior4. RESPOND INSTRUCTIONALLY

for decision making5. USE DATA

CORE PRACTICES of Tier 1 PBIS



● A suite of surveys to get input, 
feedback, and suggestions for 
implementation from:
□ Students
□ Families
□ School Personnel 

● Administer and view reports (for 
free) at PBISApps.org

https://www.pbisapps.org/resource/
feedback-input-surveys-fis-manual

Feedback and Input 
Survey
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Feedback 
and Input
Surveys:
Students
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Feedback 
and Input
Surveys:
Students
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Feedback 
and Input
Surveys:
Students
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Feedback 
and Input
Surveys:
Families
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Feedback 
and Input
Surveys:
Families
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Feedback 
and Input
Surveys:
Families

● What are some other strategies that you use to 
increase equity through data?

Share Out!
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Share one 
strategy you’ll 
use to increase 
equity in school 
discipline this 
fall.

Q & A

Handouts: https://bit.ly/DEEquity2022

 Kent McIntosh
Special Education Program
University of Oregon
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