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Thank you...

“Everyone believes that to
be a good teacher all you
need is to love to teach,

but no one believes that to
be a good surgeon all
you need is to love to
cut.”

- Adam Urbanski, AFT




Want to learn more about PBIS? Name 2 things...(in chat)

https://pbismissouri.org/tier-1-courses/

= Name one thing you know about PBIS and equity
(end your comment with /)

= Name one thing you want to know about PBIS and
equity (end your comment with ?)

ohe

Handouts: https://bit.ly/DEEquity2022 %ﬁ
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Overview of Today's Session How do | complete activities and action

planning?
1. Describe effects of PBIS on equity in school discipline m OPTIONS...
Introduce an equity-centered PBIS approach C'Use your own classroom
Talk about MTSS teaming with students CWork as a team regarding one school

OWork as a district team

Share some promising classroom strategies .
CFollow along with another team

Answer questions throughout
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Handouts: https://bit.ly/DEEquity2022 % Handouts: https://bit.ly/DEEquity2022 %
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Your Own Action Plan!

= Target Target = San
Activity Who is . Start Completion How Zmll we know if it's
Responsible Date Date working?

Ground Rules
= ? with me throughout
m Speak your truth

m Make no assumptions
but good intentions

m Get comfortable with
discomfort

(Adapted from Singleton, 2015)
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Disproportionality in School Discipline

Out of School Suspension Risk Index
2017-18 US Schools (n = 97,632)
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Statistically Significant Outcomes of PBIS

Reduced

Use of exclusionary discipline

(Bradshaw et al., 2010, 2021; Elrod et al., 2022; Flannery et
al., 2014; Freeman et al., 2015; Gage et al., 2018; Grasley-
Boy et al., 2022; Horner et al., 2005; Metzler et al., 2001;
Nelson, 1996; Nelson et al., 2002; Solomon et al., 2012)

Racial inequities in discipline
(Fox et al., 2021; Gion et al., 2022; MclIntosh et al., 2018;
Mclntosh et al., 2021a; MclIntosh et al., 2021b; Muldrew &

Miller, 2021; Payno-Simmons, 2021; Swain-Bradway et al.,
2019)

Bullying and exclusion
(Waasdorp et al., 2012)

Teacher burnout and stress

(Kelm & Mclintosh, 2012; Ross & Horner, 2006;
Ross et al., 2012)

Improved

Prosocial behavior
(Metzler, Biglan, Rusby, & Sprague, 2001; Nelson et al., 2002)

Emotional regulation
(Bradshaw et al., 2012)

Academic achievement

(Angus & Nelson, 2021; Horner et al., 2009;
Lassen, Steele, & Sailor, 2006; Nelson et al., 2002)

Teacher-student relationships
(Condliffe et al., 2022)

School climate & school safety

(Elrod et al., 2022; Horner et al., 2009; McIntosh et al., 2021)

Organizational health

(Bradshaw et al., 2008)

Statistically Significant Outcomes of PBIS

in High Schools
Reduced

Use of exclusionary discipline

(Bradshaw et al., 2021; Elrod et al., 2022;
Flannery et al., 2014; Freeman et al., 2015a)

Alcohol and other drug use

(Bastable et al., 2015)

Improved
Attendance

(Flannery et al., 2020; Freeman et al., 2015b)

Student engagement

(Flannery et al., 2020)

School climate
(Elrod et al., 2022)

“If youran a
hospital, but you
were only known for
serving people who
are healthy,
well, then you
wouldn’t be a very
good hospital.”

- Pedro Noguera

How well are
we serving
all students?
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Equity is a
Tier 1 iIssue.

Effects of PBIS
on Equity in
School Discipline

https://www.pbis.org/topics/equity

P
<\@ PBIS :"'"___._':.::-'_....”_ March 2018

Do Schools Implementing
SWPBIS Have Decreased Racial
and Ethnic Disproportionality in
School Discipline?

Kent McIntosh, Cody Gion, 6 Eoin Bastable
University of Oregon

. particularly Black/African Amer,
students, have been shown to be up to 4 times more likely to be s
students (Balfa 2015; Losen etal, 2015). The:

be ciated with negative student outcomes
(American Aca
academic achievernent (Davis & Jordan, 1994), future disciplinary action (Arcia, 2006;

Mendez & Knoff, 2003), and future juvenile justice involvement (Fabelo etal, 2011). In
response to these disparities, educators are seeking effective approaches to reduce

racial disproportionality in school disciplinary outcomes (Skiba & Losen, 2016)

2018; Homer &
exchusionary 2015,

interventions and supports (SWPBIS). SWPBIS is 2 teaching students prosocial skils nd redesigning school

I 25000
schools for supporting the implementation of evidence- Hormes, 2006). Mulipl rals ave shown that SWPBIS
based practices within schools to mprove social and sigmficanly reduces both antsocil bebavior of studeats
Positve
Positive Behavioral Interventions & Supports (PEIS) 1
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O
Effects of PBIS on Racial Equity in School
Discipline

15%
"
3% m US Schools (n = 95,507)
11%
SWPBIS Schools (n = 2,357)
10%
7% 7%
5% 5% 5%
9
2% 4% 4% 4%
3% 3% 3% 3%
1% 1% I
- |
3 » A 2
v = 5 o & X3 & G
& ¥ F \\”o\ \\«'I’Q \é\b N
RS & S P
I’ & ~ &
& Q\\"Q &

Which PBIS features are most predictive of
racial equity in school discipline?

m Significant predictors of decreased disproportionality:

O
(Tobin & Vincent, 2011)

O
(Tobin & Vincent, 2011)

|

(Barclay et al., 2022; Tobin & Vincent, 2011)
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,:“Flnd the go’od It's all
around you. Find it,
"~ showcase it-and you'll
7 =  start believing init.”

— Jesse Owens
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A 5-point
Intervention
Approach to
Enhance
Equity in
School
Discipline

https://www.pbis.org/topics/equity

A 5-Point Intervention

Approach for Enhancing
Equity in School Discipline

Kent McIntosh, Erik J. Girvan, Robert H. Horner, Keith Smolkowski, & George Sugai

Discipline disproportionality is one of the most gnﬂcan problems in education today
it Accountabilit 201

discipline practices, including |
lo etal, 2011; Girvan etal, in press;

cts of
Academy of Pediatrics
Council on School Health, 2013), educ: by identifying rates
of discipline d.lsp oportionality, a.kmg ieps 0 reduce it and monitoring the effects of
in ionary discipline blocks us
from the u objective of promoting positive outcomes for every student.

Components of Effective
Intervention to Prevent and
Reduce Disproportionality

disproportionalit i schools for enteing and analyzing ofice disiplne referals

Positive Behavioral Interventions & Supports (PBIS)

5-point Intervention Approach

1. Collect, use, and report disaggregated discipline data

2. Implement a behavior framework that is preventive,
multi-tiered, and culturally responsive

3. Use engaging academic instruction to reduce the
opportunity (achievement) gap

4. Develop policies with accountability for disciplinary equity
5. Teach strategies to neutralize implicit bias

https://www.pbis.org/topics/equity

PBIS
Elements

Disaggregate
All Data by
Student Group

-

Support Educators
through Equity-focused PD

Adapt
Practices
to Meet
Needs
and Values

OUTCOMES

High Expectations
for Each Student

P B Is Positive Behavioral
Interventions & Supports




Effects of Equity-centered PBIS on Racial
Equity in School Discipline

m Fox et al., 2021

= Gion et al., 2022

m Mcintosh et al., 2018
m Mcintosh et al., 2021a
m Mcintosh et al., 2021b

Effects of PBIS on Out of School Susps

(WI Schools Implementing PBIS; Swain-Bradway et al., 2019)
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Project

Project ReACT:

A Multicomponent Approach for
Improving Racial Equity in School
Discipline

CENTER ON

0 3-year Institute of Education Sciences (IES) Development
Grant

0 Develop and test a school intervention to reduce
racial/ethnic disproportionality in school discipline

01 Professional development to achieve Racial equity, through
= Assessing data to identify vulnerable decision points
= Culturally responsive behavior strategies
= Teaching about implicit bias and strategies to neutralize it




Project Team

= Pl and Co-PI m Intervention Advisors
01 Kent Mcintosh 1 Ambra Green
0 Erik Girvan 0 Ruth Payno-Simmons

m Methodologist m Research Assistants
0 Keith Smolkowski 00 Sean Austin

m Trainers/Developers 0 John Gallo

0 Cody Gion

0 Sara lzzard

01 Sheila Lopez

1 Stephanie St. Joseph
0 Lauren Witherspoon

01 Eoin Bastable

0 Sarah Falcon

0 Sara McDaniel

00 Rhonda Nese

0 Maria Santiago-Rosario

RCT Outcomes

(Mclintosh et al., 2021)

ODR Risk Index: Black Students
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RCT Outcomes

(Mclintosh et al., 2021)
ODR Risk Index: Non-Black Students
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S-point Intervention Approach

. Collect, use, and report discipline data
. Implement a that is preventive,

multi-tiered, and culturally responsive

. Use engaging to reduce the

opportunity (achievement) gap

. Develop with accountability for disciplinary equity
. Teach strategies to

https://www.pbis.org/topics/equity
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PBIS Cultural '

Responsiveness
Field Guide

(Leverson et al., 2021)

m Three sections:
1. ldentity awareness

. PBIS CULTURAL
2. TFI Cultgral Responsiveness RESPONSIVENESS
Companion FIELD GUIDE:

3. Appe ndices Resources for Trainers

and Coaches

https://www.pbis.org/topics/equity

March 2021

Guide for Discussing

Race, Racism, and
Current Events in the
Classroom

&) PBIS muii..

DISCUSSING RACE,

RACISM, AND IMPORTANT

CURRENT EVENTS
https://www.pbis.org/resource/ WITH STUDENTS:
discussing-race-racism-and- A Guide with Lesson Plans
important-current-events-with- and Resources

students-a-guide-with-lesson-
plans-and-resources

July 2021

Tiered Fidelity Inventory (TFI)

https://www.pbisapps.org/products/tfi
Tier 1: Universal SWPBIS Features

NOTE: This section may be completed individually or with other tiers as part of the full Tiered Fidelity Inventory

Possible Data

Feature
Sources

Scoring Criteria

Subscale: Teams

11 Team Composition: + School organizational chart 0 = Tier 1 team does not exist or
Tier 1 team includes a Tier does not include coordinator,
« Tier 1 team meeting minutes
)ﬁﬁm&mﬁmﬁ\ school administrator, or individuals
< school administrator, a family with applied behavioral expertise
member, and individuals able

W 1 = Tier 1 team exists, but

expertise, (b) coaching does not include all identified
expertise, (c) knowledge of roles or attendance of these
student academic and behavior members is below 80%
patterns, (d) knowledge about

the operations of the school 2 = Tier 1 team exists with

WMK coordinator, administrator,

programs, and for high schools; and all identified roles

< (e) student representation. represented, AND attendance
—— of all roles is at or above 80%

Quick question...

Bt XD

m On your school MTSS/PBIS
teams...

O Are students and families
at the table?

JAnd do they have a menu?




‘‘‘‘‘ s State Education Leaders Engage Students in 33 States

-+

. Nonvoting student board member (17 states)

. Voting student board member (7 states)

State board of education student
advi

* dvisory council (10 states)

State education agency student
advisory council (11 states)

UNIVERSITY OF OREGON

Student Equity Advisory Board

m Purposes

CJEmpower students to participate in creating safe, positive, and
predictable school environments

OlIntentional selection to add voice to marginalized youth
(e.g., group most exposed to exclusionary discipline)

m Common functions
CLiaisons between School PBIS team and students
CJHelp select and tailor equity strategies
CLead activities (e.g., teach neutralizing routines)

Cogenerative dialogue:
CoGen (Emdin, 2016)

m A group of students + teacher who cogenerate
ideas, dialogue, & goals for their own classroom
= Inspired by hip-hop culture %
(“cypher” or “culture circle”)

O Impromptu (or scheduled)
0 Structured (but loose)

01 Circles of creative communication
= Rapping
= Dance
= The numbers

0 Members may or may not know each other

Student Equity Advisory Board:
Steps for Implementation

1. WHO will facilitate the group?
2. WHO do we invite?

3. HOW do we invite?

4. The SET-UP

5. The GUIDELINES

6. The FIRST MEETING

7. Build FLUENCY

8. CHANGE board membership
= Planning form




1. WHO will facilitate?

m MTSS team member

m Good relationships with a wide range of students (esp.
from group of interest)

2. WHO do we invite?

m Select a diverse cross-section of the class

O Varied...
= academic proficiencies
= race/ethnicities
= social cliques
CJEmphasize those from group most exposed to exclusionary
discipline

3. HOW do we invite?

m Expect skepticism
0O0What would make student feel comfortable?
m Sample invite script:

[1“Can | talk to you at the end of class for 2-3 minutes...And no
you are not in trouble...I just wanted to get your thoughts on a
few things”

3. HOW do we invite?

m Possible invitation details

CJPurpose: input on some things about the school. A chance to
get feedback and ideas on how it could function a bit better

1Not a traditional school group or meeting
011 think we would really benefit from your voice
1Membership is optional (no pressure)

C1Ask preferences for meeting time (lunch or after school) and
snacks




4. The SET-UP

m Seats in a CIRCLE
C1Everyone can see each other, no front/back
m MUSIC playing in the background
m SPACE is empty
1No other people coming in/out
m Plan the board around food
O Provide a snack to “compensate” them for their time

5. The GUIDELINES

= While eating...begin discussion of guidelines so board will
be successful

C1Facilitator follows guidelines too
m Possible guidelines:

JNo voice is privileged over another “Everybody Eats,
Everybody Speaks”

10ne person speaks at a time (one mic)
1Result is a plan of action to improve school climate

m Make guidelines visible (e.g., handout, poster)

5. The GUIDELINES

m Tell students they are part of an important advisory board

CJExample: Principal gave students a certificate when they
arrived for their first meeting denoting they were board
members, shook their hands, then left the room

0 Students can name/rename the board

6. The FIRST MEETING

m Students will eventually lead the board, but facilitator takes the lead
at first

m Present a SIMPLE issue/problem the team could tackle together
00 Examples
= Identify a positive practice staff could do more often
= Review and help tailor proposed ReACT strategies
= Brainstorm ways to help all students feel more welcome
= |dentify expectations booster lessons to teach
m Between meetings
O Facilitator and/or board explicitly engage in plan of action
0 Board can assist in checking fidelity of plan
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7. Build FLUENCY

m Meet regularly (e.g., monthly), with students taking on
more leadership

m Sample meeting agenda:
JReview implementation of plan of action

8. CHANGE Membership

m OPTIONAL.: After board process is established,
membership can rotate

m Sample process:
C1After every 3 meetings, one member of the board invites a new

O Discuss and select another issue person
CCreate a new plan of action O The inviting member will “opt out” and take on a supporting role
m Continue this cycle until the group is fluent (3 times for an in the school
established ritual/routine)
““““ CORE PRACTICES of Tier 1 PBIS ReACT

Student Equity Advisory Board Activity
m Review the planning form

m |dentify a team that needs an advisory board

m Debrief:

CJHow would you use this group?
CJWhat barriers do you foresee?

schoolwide expectations (i.e., social competencies)

2. TEACH & PRACTICE

expectations

3. ACKNOWLEDGE prosocial behavior

4. RESPOND INSTRUCTIONALLY " IR (eRV\\Z=1g) (Gl W oI p VY o]

5. USE DATA for decision making




CORE PRACTICES of Tier 1 PBIS

schoolwide expectations (i.e., social competencies)

ReACT

CORE PRACTICES of Tier 1 PBIS

——

Prelilg' Mowuntdain
Lineomientes

Somos Prudente

Somos Respetosos

Hacemos nuestro “JM
mejor esfuerzo :
personal

En todoes lades [ Tedo el tiempo

“’e Are Respectful

Everywhere o BII the VTime

Social Discipline Window (adapted from Wachtel, 2000)

e A&

Punitive Collaborative
T
Q
: TO WITH
)
;| Be-
14
'_
% Neglectful Paternalistic
)
=
s NOT FOR
-

LOow HIGH
SUPPORT

ReACT

CORE PRACTICES of Tier 1 PBIS

schoolwide
expectations
(i.e., social
competencies)

ReACT
CRITICAL FEATURES of
EFFECTIVE
schoolwide
EXPECTATIONS
* Small number (2-5)

* Memorable

* Broad (Cover all expected
behaviors)

» Positively stated

* Culturally relevant




CORE PRACTICES of Tier 1 PBIS

schoolwide
expectations
(i.e., social
competencies)

ReACT

ALTERNATIVES to
“‘EXPECTATIONS”

You might prefer to
call them...

* Values
* Agreements

e The Thunderbird
Way

REFLECTS THE CULTURE

VELFECID 1UUE AN NVYe

CORE PRACTICES of Tier 1 PBIS ReACT

ALTERNATIVES to
“EXPECTATIONS”

The important parts:

. They have all of the
SChOOIWl_de critical features:
expectations - 25
(i.e., social . Memorable

. + Broa
competencies) + Positively stated

Culturally relevant

Adults use the words
regularly
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School Leadership Team Activity

ReACT
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Now...

® Taking our learnings from the
day so far...

® Let’s investigate our own
school matrix




ReACT

ReACT

301L0V¥d
® HOV3L T

JOAITIMONMIY '€

z
e
A
Sw
=157
gO
4
EU
I

viva3asn s

pp. 3 - 4

What is the school’s current set of established school-wide expectations/values (if any)?

When and how were they developed? Who was at the table? Who provided input?
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What is the school’s current set of established school-wide expectations/values (if any)?

1. Be Safe

2. _ BeRespectful

3, Be Responsible

" Follow Aduwlt Directions
5,

When and how were they developed? Who was at the table? Who provided input?

The matrixv way created by owr PBILS teaun six years ago. Only
school staff provided input. 85% of staff is new since we created
7

17 th)
-+ Low-tech “Poll Resources and Examples
g g g g @ PBIS e
m g m go &), PBIS Fxtien
w e How involved were students and families in o
> . . . . > Matrix Examination Activi
g determining your schoolwide expectations? 2 ‘ :
§ 1. Not at all/don’t have/don’t care g
R 2. Provided approval after creation f
zn 3. Provided formative input before selection Z.
&3 4. Provide yearly input into expectations &3
ﬁ § . . . Cultural Responsiveness
; 5 bit.ly/ExpsandMatrixReview Field Guide - Appendix D
Enhancing Equity in School Discipline: Enhancing Equity in School Discipline: ~ A
Expectations and Matrix Examination Activity Expectations and Matrix Examination Activity RQACT
School: Date: School: tlison Elementory pate: Oct. 8, 2021
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Do they have the following critical features?

Positively stated (describe what TO DO, not what not to do) ReACT
Broad (covers all expected behaviors)

Small in number (3-5 expectations)

Memorable

Apply to both students and adults (e.g., adults commit to modeling them)
Reflect community values or principles

Represent “universal” core life skills beyond school

[ < < = = =

Posted in multiple languages

What would it look like if your school-wide expectations were rewritten as values
(e.g., Respect instead of Be Respectful)?

Covuider changing “Be...” to-“We awe:..”?

How might you revise your expectations to better reflect your school’s values?
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If you have a school-wide teaching matrix, does it have the following critical features?

O
O

Ooooao

oo

]

Has all expectations/values and settings in the school across top and side

Specific examples (in the boxes) are positively stated (describe what TO DO, not what not to
do)

Examples are active behaviors (not “Refrain from...”)
Examples are written in student-friendly language
Examples include the best action for how to show the expectation in that setting

Examples include the positive alternative to the most common unwanted behavior in that
setting

Examples are small in number (between 2 and 5 examples per box)
Examples have an educational purpose instead of school tradition or promoting the status quo
Examples are examined for potential bias (e.g., reflecting norms of a dominant culture)

Are common violations of the matrix expectations:
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SCHO0I=WIDEBERAVIOREXPECTATIONS

Arrival & Hallway & Cafeteria iPads Classroom
. Walkdiectytomy | - Walkdirectiytomy | - Keep hands,feet, - Enterandexitwitha | - IPads should be - Usten
designated area designated area and belongings to pass of my teacher closed while walking | - Follow directions the
+ Stay In my area myself " y my tras .
- Talk softly « Allowfortheprvacy | - and vay . + Ask o
fety First | . keep hands, fee: of others - Cleanupaftermysel | remainin a case + Clean up after myself
Keep s, feet,
and belongings 1o and/or cover - Follow lab rules and
« Vistonlyauthorized | procedures
websites and apps.
o the . . + Have IPad charged anc/or > %
+ Respect the space. 0Pl y Accept feecoac ard
of others right side of the hallway | .2 squins of soap conflict or distractions ring charger everyday. discipioe from stafl by
50 that others can -2pushestumson | + Askfor heip when + Beresponsibleforyour | - sie7ng. sng uestions.
continue kearning and the paper towel needed 1Pad only. Do not shave the first ,';9
lork working dispenser « Bepatient &ty kot with + Be ready to learn
-Oisposeof washin | « Stay inline oot * Be present and focu:
the trash can * BingPadtosch . others
Together Respectfully Encourage
+ Keep to your own + Remaln quiet in « Flush +Maintain a clean space | * Use IPad for learning - Attend class dally and
business QUIET ZONES - Wash my hands and conversation and instruction ontime
+ Carry myown  Use appropriate fixtures | « Keep foodonmytay | (school purpases + Clean up after myself
belongings - Go o inmy mouth only) + Be prepared for
cept + Keep lockers locked + Release IPads 10 instruction with al
+ Walk directly to my teachers/suaf upon necessary materials
Responsibility designated area request.
+ Teachers wil supervise | - Teachers will  Teachers wil standby | - Teachers willarriveon | - Teachers il supervise | . Teachers wil supervise
groups ofstudents | enforce safety bathrooms to monitor | - time and pick up the use of Padsnvarous | groups of students
ey ek . Jeachers wil monktor | thenoise and behavior | students on time technology ataltmes. | - at ail times
+ Teachers will ensure students by belng at from the hallway « Teachers will walk - Teachers will have + Teachers will
ide Me |  that they know ther doors and in students Msonpinac prepar | | /i pesparactdor cinea
location of all the hallways Into the cafeteria Ancl Aaentts sige:- e il e e
frrreed e i T
without their Pads
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2 a O Possibly unfamiliar but acceptable variations of OK behavior?
a Is “Follow Aduwlt Divections” o universal corve life skill? a ) .
g Staff and, students value inclusion -add “Include others”? g O Behaviors that may be acceptable out of school but not in school?
> >
= Q J i
C. Alion Lindsay Middle Schioe) Bernard Elementary Lo

Chilliwack School District
Positive Behaviour Support Program
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P

R

K

BE SAFE AND REMIND OTIHERS TO BE SAFE
WALK IN CLASS

KEEP HANDS/FEET OFF

TAKE CARE OF YOUR BELONGINGS
FOLLOW DIRECTIONS IN GYM
FOLLOW RULES ON PLAYGROUND

PRACTICE PEACE
MAINTAIN A QUIET PEACEFUL ATMOSPHERE
ALLOW OTHERS T0 WORK

'WAIT FOR YOUR TURN TO SPEAK
USE YOUR HAND FOR RECOGNITION

KEEP A POSITIVE ATTITUDE
BE READY FOR WORK
LISTEN AND FOLLOW INSTRUCTIONS
COMPLETE ASSIGNMENTS
ASK QUESTIONS IN A POSITIVE MANNER
USE YOUR TIME WISELY

SHOW RESPECT
FOLLOW CLASS PROCEDURES/RULES
SPEAK IN A POSITIVE MANNER
FOLLOW DIRECTIONS

WORK INDEPENDENTLY e
BE POLITE

RESPECT DIFFERENCES

BE KIND T0 OTHERS

BE SENSITIVE T0 OTHERS’ FEELINGS

REMEMBER YOUR MANNERS

WELCOME AND SHOW KINDNESS TO OUR VISITORS
SMILE
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RESPONSIBILITY

[To be accountable for your
lown actions, choices and the
results

Clean up after
yourself
Recycle

next class

RESPECT

Be an active listener
Consider other views
Use eye contact
Stay focused on the
topic of discussion

Use conversational
volume
Be polite to others

Use conversational
language and volume
Be considerate of others
Dersonal space and
propert

[To show ¢ ation, . derogatory + Fiove to the side to et
lappreciation, and acceptance language others pass by
* Give respect and you * Avoid interrupting classes|
will get respect

« Clean up after
yourself

«  Follow all school
rules

‘Allow privacy for
others

No videos or
pictures

I NTEGRITY

[To be honest, sincere, and
kind in words and actions

Do your own work

Be patient with self and
others

Share responsibilities
Take hats off in class

Wait your turn

Pay for all purchases
Be welcoming and
include others

Attend only one lunch

Have a pass if out of
class

Exit the building after
school day or approved
activities

* Be courteous to
community
members

Keep the stalls and
walls graffiti free

D ETERMINATION

[To set goals and meet
lexpectations

Be organized - plan
time to do work or
study

Learn from mistakes
Ask for help when you
need it

Make healthy food
choices

Move promptly to class

« Increase knowledge
and use of
community
resources

Clean up after
yourself

EXCELLENCE

[To strive to do the best at all
times

Produce quality work
Challenge yourself to
take a chance

Use school resources
Strive for perfect
attendance

Encourage your
friends to clean up

If you see litter, help by
picking it up

If you see a visitor, say
hello and offer assistance!

* Serve the
community in a
positive way

+ Be a role model

Return to class
promptly and
quietly
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O Create process for periodic
input on expectations and

Studenty sy language is

matrix from: outdated (e.g., no- mentiow of
> students cell phones)
o families
community
o staff

O Revise expectations to match

A/eedto/ﬁmmm@mgm

critical features
setting; problem-solving
o asvalues >
> tofocus on core life skills COWW//%OMLO‘VL/
o et

O Revise specific examples in the
matrix to match critical features

Wani to-tie more to-student home
languages - add in Spanish?

PR ReACT ReACT
Common PBIS Activity: ol ) . . )
: , : Chat Matrix Evaluation
' Schoolwide Teaching Matrix I
o \Why doit? ' ® Review the expectations matrix for the secondary
2 1 Clarify what is expected for students s school in the handout. Identify aspects that:
B I Create consistency among staff E 1 May reflect hidden biases
R 1 Reduce miscommunication R 1 Could be rewritten in more student-friendly language
zn 1 Make hidden curriculum visible 7. "1 Could be made more student-centered
&3 1 Focus on prosocial behavior &3
53 53
CLASSROOMS COMMONS/ HALLWAYS [SCHOOL GROUNDS & Restroom
CAFETERIA ICOMMUNITY cT ReACT
* Beon time e Use table manners . Usethevbathropm and . Drivesafely_ * Use the bathroom
P i i | A | e | ma T | e -
ERSONAL « Complete assignments food with others « Gather all materials for Possible Actions Notes
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Informal Opportunities

1 Provide food and time to chat

1 Schedule at/before/after dropoff or pickup
I Share strategies

"1 Get input
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Rules Gallery Walk

1. Students walk around the school and document

(e.g., photograph) any “rules”

2. Post rules on the walls of the gym with a set of

questions on flipchart paper:

" |s the rule positively stated?

" What is the purpose of the rule?

" What is the underlying value that this rule promotes?

" Is this rule necessary?

" Does this rule fit within any of our school-wide expectations (if they exist)?

3. Use results to revise expectations and rules

The personal and cultural values ) A\T
Lo o that | want {School Name} to (ReFY)
3 ACtIVIty: Chat (.:h 3" Bz encourage in my children are...
95 at 8%
m go me as\:\c
3 . - 3 e O eribes?
4| ® Whatkinds of families are our schools MOST LIKELY : St
. XV X 0
: to hear from (end your comment with /)? : o,
\4
- L (ene® :;:!\esm\OW\
= z e
=1 ® What kinds of families are our schools LEAST LIKELY 23
E to hear from (end your comment with ?)? L e
ReACT ReACT)




CORE PRACTICES of Tier 1 PBIS CORE PRACTICES of Tier 1 PBIS ReACT

PLAN to TEACH
EXPECTATIONS

schoolwide expectations (i.e., social competencies)

2. TEACH & PRACTICE expectations

Create a schedule and
lesson plans for:
QO Start of the year
0 Booster sessions

2. TEACH &

PRACTICE expectations Teach the expectations in

the actual settings

Teach the:
O Words
O Rationale
O Actions
QO Discrimination

ReACT\ ReACT\

Student-taught Schoolwide Expectations
Lessons
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Personal Matrix

® A whole-class student activity similar to the existing

schoolwide behavior matrix

® The tweak:

1 Take school expectations and have students...
" Add examples at home
" Add examples in community

ReACT
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Keep hands and feet to

We are self

« Tell an adult if there is a
safe problem

« Treat others how you
We are want to be treated
Respectful * Include others

« Listen to adults

« Do my own work
We are Personal best

Responsible

« Follow directions

Clean up messes
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Personal Matrix:
Lesson Plan

No o kA w0 b=

Ask students about the purpose of expectations.

Review the schoolwide expectations and specific
examples with students.

Ask students to fill in multiple examples of following each
of the expectations at home.

Ask students to write down multiple examples of how
their friends expect them to behave.

Ask students to share similarities and differences in
expectations across settings.

Have students turn in matrices for review.

Return the matrices to students for their personal
reference.

ReACT
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We are
Safe

< Tell an adult if there is a

Keep hands and feet to
self

problem

We are
Respectful

« Treat others how you

* Include others

want to be treated

Listen to adults

We are
Responsible

« Do my own work

* Follow directions

Personal best

Clean up messes




problem

* Don't talk back

* Look the other way

JOATTIMONMIY '€

« Treat others how you

want to be treated

» Do exactly what adults

tell you to do

+ Text back within 30

seconds

* Be nice to friends'
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Personal Matrix: ReACT

T b . « Stick f T hY - ]

% g ::;p hands and feetto | Przﬂ;ct ');our friends fr'iI:nd:p or yeur g g LeSSO n P Ia n Va ri atl ons
3 and family ) =

i « Tell an adult if there is a * Don't back down iE

® Use as a one-on-one interview
® Share in small groups
® Have students draw expectations

= Respectful * Include others + Don't stand out parents =
G . " R 32
(é: : + Listen to adults Don't bring shame . Share food § ﬁ
49 9%
eg ge
5 =5
> * Do my own work ’ ::IS':, your family out + Have each other's backs =
We are + Personal best

- Own your mistakes + Own your mistakes

« Follow directions

Responsible . Share credit for + Check in about what to

« Clean up messes successes do

Vvlva3asn's
Vlva3asn's

Activity: Complete Your Own

: g Personal Matrix: v
Personal Matrix

Tips for Success
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. Add the school-wide expectations and “AT SCHOOL”
examples for your school

. Complete the “AT HOME” column with examples for
each expectation for you personally

. Complete the “WITH MY FRIENDS” column the same

way

How clear are you on this task?
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e What if students can’t complete it?
[l Introduce the day before you do the activity
" So they can take home and sketch out ideas
[l Prime a student to share some examples
[l Include guiding questions
" For responsibility at home...

" What chores do you have?
" Who do you take care of?

1 Share your own from when you were in that grade




&) PBIS ..,
° ReACT

) ] ] Personal Matrix:
Discussion Question ]
Q Chat Re S 0 u rc e S bl icopbim ikl sl b il blbohes i

G to students. Return the to students for their reference. They can
20 somewhere convenient ik in their planners. Keep a copy for your own reference as well
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« Comment and compliment on students' high standards at home o with friends. I students st multiple
responsibities at home (e.8. caretaking of sibiings), acknowledge their responsibiftes

® \What do you think you might see on students’ personal
matrices?

"1 What might be similar or different from school:
" at home
% in their community

'd ways to reframe unwanted behaviors as strengths. Some behaviors may be v
school (e.g. 3 witty comeback 3t the wrong time can still be acknowledged 5
these behaviors as strengths in other settings, you can improve relationships.

http . //b |t |V/P M _OVe I'VI eW ADDRESSING SIMILARITIES IN EXPECTATIONS ACROSS SETTINGS

= Use language from home or with friends to reinforce similariies with school. Comment on the.
Similarties you see across settings in their matrices.
EXAMPLE: Connect the responsibity of cleaning their desk to the chore of cleaning their bedroom.

tescribing
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« Modify your classroom matrx. I the same ideas are shared across many students, consider using their
langusge for the came ideas in the clacsroom.
EXAMPLE: Add student sayings to the matrix (¢.2. ‘love your haters” in place of “use respectful words’).

ADDRESSING DIFFERENCES IN EXPECTATIONS

plicity Explain that we are asking students to beh at
school and why the differences are necessary.

EXAMPLE: Looking the other way when they see bullying may be effective for staying safe outside of.
school. Students willneed to hear how and why we want them to intervene as bystanders
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= Relabel "problem” behavior as "not for school." Instead of calling behavior that may be yélued and
reinforced outside of school as “wrong." we can clarify that we are asking students to do.things
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Ited. Telling them there is another way at
ong.

Use the completed p
behavior to meet different expectati

ReACT ReACT

Zaretta Hammond
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Positive Family Sayings: i Positive Family Sayings: v
What is it? Activity Chat

® Defined ® Share a family saying you remember that

1 Alesson to connect behavior expectations at school to guided your behavior when you were growing up.
language from home

TREAT-| it
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gé nTHERs IN THE WORLD YOU NEVER % gé

AS YOU! FAIL NTIL

m WOULD LIKE ¢ e .

. 10 BE | TRYING. .

L:TREATED, | BERIND
Positive Family Sayings: ot -
Resources & P Share Out! -
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WHAT IS IT?

® \What are some other strategies that you use to
increase voice in teaching and practicing schoolwide
and classroom expectations?

http://bit.ly/PFS-overview
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CORE PRACTICES of Tier 1 PBIS

schoolwide expectations (i.e., social competencies)

2. TEACH & PRACTICE expectations

3. ACKNOWLEDGE prosocial behavior

ReACT

CORE PRACTICES of Tier 1 PBIS ReACT
ON-GOING
ACKNOWLEDGEMENT
of PROSOCIAL
BEHAVIOR
: Every faculty and staff
3. ACKNOWLEDGE prosoc_:lal member acknowledges
behavior PROSOCIAL behavior
5:1
+ /-
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Where did that 5:1 positive to negative
ratio come from?

® John Gottman
1 University of Washington
1 Relationship research

ReACT
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ReACT
Thought Experiment

1. List the 5 students with whom you have the

2. List the 5 students with whom you have the
“most challenging relationships.”

3. Note what patterns you see in the groups.
[l Similar to each other?
1 Different from you?




Increasing Equity in Praise:

ReACT

Teacher Rates of BSP (scottetal, 2015

ReAC

T

0.1
0.09
0.08
0.07
0.06
0.05

0.04

Corrections per Minute

0.03
0.02
0.01

0

Black White
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o Publications
Presentations

Track Positive Reinforcement
with Our Be+ App

A free mobile application to remind and track all of the positive reinforcement and
pre-corrections you give throughout the day.

Learn More

o0

FEATURED RESOURCES

(G &

About Q.

Examples

| Assessing equity in use of praise
22 0.1
2 o |s this effective practice used equitably with 007
g all student groups? 008
5 1 Black students receive lower g o
" rates of praise and higher rates | 008
7. of reprimands (Gion et al., 2022; 5 005
(é;'gg Knochel et al., 2022; Scott et al., 2019) ; —
gg ] Coaching can increase equity J bos
£° in praise and reprimands '
(Gion et al., 2022; Knochel et al., 0.02
= 2022) 001
0
> Black White
\ | Hom x o+ - §
ReACT — *0%80 ¢
Teacher Rates of Corrections (scottetal, 2018 o
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70% m 11:16 PM
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Opportunities to
Respond
Last used 9.30.2019

™

Specific Praise
Last used 9.30.2019

* AN
4 \
[ \
i u
(| N
|\ 4

N\ 4

. &
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Behavior Name

Enter a name
Reminder Frequency Interval Type
5 min v FIXED | VARIABLE

/—\

/ Reminders \\

\ Duration

. 00:00:00 /

GE & & N ¢
sz Q‘ \Nz E] RA Ts vs U’ |A Ou Pn
ASDFGHUJKL
# ZXCVBNMO®E

& 723 , © - ]

ReACT + ReACT
o N Be
= =
oOT oOox
M go M go
s S Reminder
Q Q
2 2
Qo Qo
= =
m m . e
3 3 Precorrection
~ _ Alarm
z z
% s SWIS Referral % s
5 % Ety Tryaut § %
23 89 Counter —|— =
,)z o ,)z o
3 3
& & Stats
g >
; ; < [ =
R 4 15% & 5:08PM v 64% W 7:09AM
My Reminders ReACT New Reminder ReACT
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aise for Shawn

Reminder Frequency Interval Type
5 min v FIXED | VARIABLE
g
4
Reminders
0
\ Duration
00:00:09
~e

A Specific Praise for... COUNTER

301L0VHd
B HOV3L ¢

3OA3TMONMOY '€

z
e
=
Sw
=157
%O
4
EU
1

viva3asn s

Provide

Specific Praise fo
Shawn

v 65% @ 7:06 AM 4 65% @ 7:06 AM
& Specific Praise for Shaw... ific Praise for Shaw...
e e
= Behavior Name .
24 Specific Praise for Shawn 24 2min 2 for Shawn
a8 og
ran I ,6" = 3 min
& Reminder Frequency Interval Type £ oy Interval Type

w 5min v FIXED | VARIABL] w FIXED | VARIABLE

> > 4 min

[} [}

2 P 3 g —

g § , g 5 min 2

= / f Reminders \ = Reminders \

[} [}

(0] @ 30 min

- 0 \ - 0 \
_ | _
z Duration / z 1 hour Duration /

> >

z> \ 00:00:00 z2 00:00:00
Sm Sm 1 day
49 ", ’ 49 ’
29 - 29 —
=25 >5
= =
= START = START

o o

c c

@ @

m m

= =

: :

v 50% m 6:30AM
Specific Praise for Shaw... ReACT ReACT




v = 6:31AM
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Behavior Name

ific

aise for Shawn

Reminder Frequency Interval Type
5 min v FIXED | VARIABLE
g
4
Reminders
0
\ Duration
00:00:25
~e

301L0VHd
B HOV3L ¢

3OA3TMONMOY '€

z
e
=
Sw
=157
ge
EU
1

viva3asn s

Behavior Name

Specific Praise for Shawn
Reminder Frequency Interval Type
5 min v FIXED | VARIABLE
—
7
Reminders
\ Duration
~o

ReACT Specific Praise for Shaw... ReACT
o o Behavior Name
24 se for Shawn 24 cific Praise for Shawn
) Reminder Frequency Interval Type ) Reminder Frequency Interval Type
w 5 min - FIXED | VARIABLE w 5 min v FIXED | VARIABLE
> >
Q Q
2 - 2 -
2 4 2 4
= Reminders = Reminders
i 0 R 0
m m
g \ Duration g \ Duration
> .00 > .00
> 00:00:09 2> 00:00:16
s s
4% 49
2¢g ) 2¢g e
E o E o
- -
e @i
c c
g g - 0 +
o Specific Praise for.. COUNTER o
> >
= = W
24 50% m 6:31AM o 50% m 6:31AM
Specific Praise for Shaw... ReACT Specific Praise for Shaw... ReACT
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A4 50% m 6:31AM

Specific Praise for Shaw... ReACT

Behavior Name

ise for Shawn
Reminder Frequency Interval Type
5 min v FIXED | VARIABLE
o
7
Reminders
\ Duration
N\,
~e

\W
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4 50% m 6:31AM

Specific Praise for Shaw... ReACT

Behavior Name

Speci aise for Shawn
Reminder Frequency Interval Type
5 min v FIXED VARIABLE

—

4
Reminders
\ Duration
N\,
~—e
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A 29% = 2:51PM
& My Reminders ReACT
¢

Specific Praise for 5M
Shawn
Last used 9.30.2019

o
Opportunities to 1M
Respond
Last used 9.30.2019

»
Specific Praise 2M

Last used 9.30.2019
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70% @ 11:16PM

Be+ ReACT

Reminder

Precorrection
Alarm

Counter —|—

Stats




A4 v

My Counters ReACT My Counters ReACT

Opportunities to
Respond

Last used 9.28.2019

Opportunities to
Respond

Last used 9.28.2019

30110Vyd
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Specific Praise for
Shawn

Last used 9.28.2019

Specific Praise for
Shawn

Last used 9.28.2019

w w
> b3
o <]
2 Y
z z
] ]
2 2
= =
m juj
o o
@ @
m m

Specific Praise

Last used 9.29.2019

Specific Praise

Last used 9.29.2019
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[ START SESSION

Vlva3asn's
Vlva3asn's

70% m 11:17PM 70% m 11:17PM

Counter Session ReACT Counter Session ReACT
N Duration on Duration
2o 00:00:07 SToP 2o 00:00:41 SToP
ox ox
40 40
[*F3 Specific Praise 7 [*F3 Specific Praise 7
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70% m 11:17PM

70% m 11:17PM
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Bet

Reminder

Precorrection
Alarm

Counter —|— =

Stats
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Greet students at the

door

Daily (M-F) .
07:25 AM

Last used 9.30.2019

Take 3 deep breaths
before board

meeting [ )
Weekly (Wednesday)

02:55 PM
Last used 9.30.2019

Counter Session ReACT Counter Session ReACT
on Duration o Duration
. STOP . SToOP

I 00:00:07 E=) £ 00:00:41 &
o> o>
40 40
,-On g Specific Praise Vs ,-On g Specific Praise Vs

® ®

> >

[} [}

Py Py

z z

<] <]

= =

= =

m m

[} [}

[} [}

m m
Z Z
= — = —
2= 2=
Sm Sm
(230} (230}
=10] 38
29 29
E o E o
< <

o o

c c

@ @

m m

s s

3 K]

> < o = > < o =

70% @ 11:16 PM N 4 18% £ 513PM
ReACT & My Precorrection Alarms ReACT
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Get Positive!

® Android:
] https://play.google.com/store/ap

p

s/details?id=edu.uoregon.ember

ex_bpositive
e iOS:

[ https://apps.apple.com/us/app/be

-be-positive/id1500031427 ?Is=1
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Praise Preference
Assessment

http://bit.ly/PPA Overview

70% @ 11:16PM i = « 28% & 2:58PM %
+ ReACT & Stats ReACT
g ] ( E g N Session Week Progress
= =
m m

g g g g Date Range
o s ] August9th October 3rd

< Reminder £

& 3 Specific Praise

% % Average Rate 3.39/m

= s Average Session Length 54s

= =

2 P ti 2

o recorrection o 4
~ Alarm ~
4 4
i i £
4% 49
23 Counter ~+ - 23
>5 >5
£ 123

o o

s Stats s

m m

2 2

3 3

ReACT ReACT
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Praise Preference Assessment: v
Why do it? Chat

| hope no acknowledgment

of your birthday was . * Think of a time when
exactly what you \ : you received praise:
* You

wanted for your

birthday. * You didn't like (-)

* What was it?

som@cards
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Praise Preference Assessment:
What is it?

ReACT

® A way to identify what type(s) |ente

Putastarbwowfava-'rt:mdm)(bymyw

of acknowledgements
students or dislike

hen | do something good, | want MHrs, I to..

r f h . __ Our class gets a chain.
receiving for showing e
desired behaviors Voo I e 3 o

Ves. WG gives me a smile or 3 thumbs

® Could be in survey or *

interview formats
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ReACT

Praise Preference Assessment:
Steps for implementation:

1. Create assessment form
2. Ask students to rate the options
3. Review results to improve practices

301L0VHd
B HOV3L ¢

3OA3TMONMOY '€

z
e
=
Sw
=157
ge
EU
1

viva3asn s

Praise Preference Assessment:
1. Create assessment form

® Add space for student’s name

® Create menu of acceptable acknowledgment options
[ Public praise
1 Non-verbal signal
1 schoolwide ticket
1 Classroom points

ReACT
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Praise Preference Assessment: Praise Preference Assessment:
ol o -
. Resources . 2. Ask students to rate the options
E: E:
4l ® https://bit.ly/PPAexamples 4 ® Could circle/cross out, rate from 1-5, etc.
2 2
,§ " ,§ My Name: ______ N
5 g—ry 5 e -
8 ot sty your fveite o an X yar youdort e o (irleyour avarteses crots oot sty you dont ke
= My rame s = Give my class a classroom point
% & E——— T - % i Give me a school-wide ticket
5% e deirg  good job a schaol youwil. Ms./Mr. tell me | did a good job 5% =TS
)% % ::/::sweme”m‘lwmmmbwp % % Tell me quietly or give me a thumbs up
2 e Tty e & Somethingelse
Others — Customize student options When | get off track, here is a good way to get me to refocus:
z To be even more successful here i the help T need from you: based on your eXiSting (Or 2
A acceptable) acknowledgment R
% options %
ReACT ReACT

Praise Preference Assessment: Praise Preference Assessment:
3. Review results to improve Big Ideas
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e REVIEW individual responses to
® REVIEW class-wide responses to adjust

e Students like and dislike different types of praise (just like
adults!)

® Use to improve your relationships with students and
classroom acknowledgement systems
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Praise Preference Assessment:
Resources

WHAT IS IT?
A systematic way to identify what types of praise are meaningful and motivating for individual students,
through class-wide surveys or student interviews (either stand-alone or as part of Getting to Know You

activities). They are used to find out a student's preferred ways to be acknowledged for desired behaviors,
and results can be used for individual plans and to improve class-wide acknowledgement systems..

WHY DO IT?

Praise preference assessments are shown to improve student behavior and reduce the need for teacher
reprimands by increasing students’ motivation for prosocial behaviors and learning new skills (Gien,

https://bit.ly/PPA _Overview

ReACT
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Planned Praise

A ReACT Strategy
Acknowledge

http://bit.ly/PP-overview

ReACT
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Planned Praise:
What is it?

® A strategy for acknowledging a student or group of
students for whom student-adult relationships could be
improved

® Brainstorming a set of possible praise statements ahead
of time to increase positive interactions

ReACT
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Planned Praise:
Why do it?

® Praise is a powerful tool for improving behavior

® Because it is so effective, it is important to:
L1 Use it with all students
[ Identify students who need more positive interactions
1 Use specific strategies to increase positive feedback

ReACT
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Planned Praise:

Example Praise Plan

Student Unwanted Strength Praise Statement Planned Timing
Behavior

Andre

DeShawn

Finley
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Planned Praise: Wi Planned Praise: Ref T
| How do we do it? | 1. Identify a group and students
4 ® Steps =
§ 1. Ident_iff_y a group tr;at COlr.:ld benefit from more praise and § 1. Group
: specific students from that group . g 1 With high rates of ODRs (or disproportionate ODRSs)

2. Create a glossary of strengths to praise 5 g
G 3. Plan effective and culturally/developmentally appropriate 7. tUO_'e”t?
&% praise statements 41 [ With high rates of ODRs
%g 4. Pick a time when to use them gg 1 With few positive relationships with adults in school
- 5. Doit! .
ReACT ReACT

Planned Praise:
2. Create a glossary of strengths

® Expected behaviors you know they do regularly

® Unwanted behaviors that could be reframed as talents or
strengths at other times (e.g., class clown behaviors)

® Characteristics that may be viewed by society as
negative cultural stereotypes (i.e., microaffirmations)




. ReACT . ReACT
Planned Praise: 1 Planned Praise: 1
| Example Praise Plan | 3. Plan praise statements
; Student Unwanted Strength Praise Statement Planned Timing .‘;
Q Behavior Q
g N e Ensure they:
3 Andre |none it 2 1 Have the elements of behavior-specific praise (contingent,
_ _ immediate, specific, and genuine)
35 35 "1 Are tailored to student praise preferences (e.g., public vs.
58 DeShown Argues | Looks owt for S private)
ge with adulty | others ge . . .
£° about E® "1 Are paired with schoolwide acknowledgment systems (e.g.,
folrnesy ticket) if adult praise may currently be aversive
o Finley Talkative, | A good friend o
g towd g
. ReACT . ReACT
Planned Praise: 1 Planned Praise: 1
| Example Praise Plan | 4. Pick a time to use them
: Student Unwanted Strength Praise Statement Planned Timing :
Q Behavior Q
g - e Select times when:
g Andire none Transitlons | Public e (eg., ] . f
g griokly gk yove A g ] Students are most likely tlo. show their strengths
- for showing ws the - [l Students might need additional encouragement (e.g., before
35 W"> o 35 difficult activity)
34 BB A | s ot for ngqu 33 "1 ltis easy to remember to provide praise statements (e.g.,
£° about E° beginning of lesson)
fodlrness
o Finley Talkative, | A good friend |Quiet o
g (9., “yowre a good =
B Friend?’) B
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Planned Praise: Planned Praise:

| Example Praise Plan 1 5. Doiit!

w Student Unwanted Strength Praise Statement Planned Timing ®

& Behavior 3 ) ] ) ]

5 -8 ® Use the praise statements consistently, especially at first
g Andre  none Transitions | Public praise (eg.,  Transition info- g to build the relationship (e.g., at least once a day for 10

L quickly “Thank yow Andie | Lot period fh

- for showing usthe | Mot . days)

2% i #4 ® \ary as needed to expand the range of desired behaviors
9% DeShawn | Argues Looks owt for | Quiet praise withv After whole- 99

8¢ with adulty | otivers ticket (eg., head nod) | growp teaciher 3¢

£® about nstructions £°

= fﬂMV\M = Evaluate praise plan implementation: Try using this simple form for the first 10 days of your praise plan!

bl Finley Talkative, A good friend Quiet Small group- 9 T:m[);o Ye‘s"!ﬁ\slo YESWE:IL YesT|hNo YesFriNo Ye:l%l:lo Ye:uTeSo Ye:vf:lo YesT\hNo YesFﬁNL

& Lowdl micronffurmation work @ |

9 (e9., “yowre a good g

3 Friend) 3

ReACT ReACT

Planned Praise:
Tips for Success

Planned Praise:
Tips for Success
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® Tailoring for your students

1 To build the glossary, ask students’ family members for
strengths they would like to be encouraged

® Use a system to help prompt you to use it consistently

L1 Phone reminder
" Be+ app: https://www.pbis.org/announcements/track-positive-reinforcement-with-our-

JOAITIMONMIY '€
JOAITIMONMOY ‘€

Z . . . z be-

3s 1 Use a praise preference assessment to identify preferred 3s - Vﬁilgsignal
9¢ raise statements (e.g., public vs. private 98

P (.. p private) - Postor

= = " Sticker

" Note in lesson plan

vivaa3sn-g
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Worksheet y “Positive Family Postcards
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1. Pick 1 to 3 students for planned praise
2. Complete the form
3. Discuss as a team

® Give teachers a stamped,
pre-addressed postcard
for each student in their
classrooms at the start of

w w
> b3
o <]
2 Y
r4 z
] ]
= 2
= =
jul juj
=} o
@ @
lul m

i“ 4. Share out i“ the year
25 4] e GOAL: send a quick,
£’ £® positive note home for
. . each student in the school
% Iw'. e —— """'::’:""‘“" = T By When ] % -’-v‘ GOWE '
E f § st \ from school! /'
fach @
= “Positive Family Postcards” = Share Out! \-‘ i

® \What are some other strategies that you use to

® Basic Steps:
asic oteps increase equity in acknowledging positive behaviors?

1. Purchase or print one postcard for each student in
the school

2. Add stamps and address labels for each student’s
home address

3. Provide the postcards to classroom teachers

4. Ask teachers to send home a positive note about the
student’s behavior to each family by the end of the
year (or term)
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CORE PRACTICES of Tier 1 PBIS ReACT ° T
m Share Out! o
school-wide expectations (i.e., social competencies) %g
mp . .
2 @ What are some effective strategies that you use to
2 TEACH & PRACTICE s 2 respond instructionally to unwanted behavior?
=
3. ACKNOWLEDGE prosocial behavior =
4. RESPOND INSTRUCTIONALLY to unwanted behavior ,g_%
4
ReACT

“Point Positive”
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Think and share out!

Ol
Chat

® \What is your most common don’t/stop/quit/no
direction?
[1 (e.g., “Don’t run in the hallway!”)

® \What could be a “point positive” direction instead?
[ (e.g., “Please walk in the hallway!”)

® Respond in the chat with both:
1 (e.g., “Don’t run” — “Please walk in the halls”)




2] ) =)

How am I doing today?

7 | ——

88 \ TN BT 2 Y W 5%

Ra 3 = _ e

3 LS Resources

z z

g =y L —— &= g f - H DITCH THE CLIP!

g !‘m‘mm g or DItChIng Why Clip Charts Are
T H Not a PBIS Practice
'mf l I h the C I I p ! and What to Do Instead

AEHI;IGE
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February 2020

Praise can be public...
corrections should be private
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https://www.pbis.org/resource/ditch-the-clip-why-clip-charts-are-
not-a-pbis-practice-and-what-to-do-instead

ReAéT CORE PRACTICES of Tier 1 PBIS ‘R/o’zACT"
Quick Redirects R |
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B HOVALZ

schoolwide expectations (i.e., social competencies)

® \/ery brief responses to student behavior in the middle

of instruction that: 2. TEACH & PRACTICE expectations
1 Show empathy for students

1 Signal that instruction will continue anyways

F903TMONMOV '€

3. ACKNOWLEDGE prosocial behavior

Probably so.

You might be

right. | understand.
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4. RESPOND INSTRUCTIONALLY " IR (eRV[\\Z=1g) (TN oIy VYol
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Yes, this is hard.

| hear you.

5. USE DATA for decision making

INVIN 'S
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Feedback and Input Pits s W)

Feedback and Input Survey: Elementary .

on on We want to hear vhat can be done better. You do

24 24 allofth you dorit want to. We il not ask y your f
&g urvey &g S

28 38 eedapac

GES oI What is your gender or gender identity?

Mg M go DOIFemale 0 Male O Other 011 prefer not to answer

and Input sttty
O Hispenic or Latino/a’e [ Not Hispanic or Latino/a/e O | prefer not to answer
‘What is your race? (mark all that apply)
Surveys- peictamivickimtietink g SR
:
= i et
Students Sl Dirsomes

O Native Hawaian or Pacific Islander 0 White 0| prefer not to answer
What grade are you in?

Expectations (how your teachers want you to behave at school)

® A suite of surveys to get input,
feedback, and suggestions for
implementation from:
[l Students
[l Families
[l School Personnel

® Administer and view reports (for
free) at PBISApps.org

https://www.pbisapps.org/resource/
feedback-input-surveys-fis-manual

® w
3 >
<] <]
2 Y
z z
] []
2 2
= =
juj juj
o o
@ [o]
m m

1. Do you know what positive behaviors you are supposed to showat school? - - - = - = = = = = = = - - - OYes ONo
What are the school-wide behavior expectations?

FEEDBACK &
INPUT SURVEYS
(FIS) MANUAL
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2. Do you like the school-wide behavior expectations? - - - - - - - - - - - - - ------------- OYes ONo
If not, what do you think the expectations should be?

3. Are the behavior expectations at your home similar toatschool? - - - = - - = - = - = - - - - - - - - - OYes ONo
If not, what expectations are different at home?

viva3asn s
viva3asn s

Version 1 | April 2022

7\
—~ —
Acknowledgement (catching you showing positive behavior) 15. Inthe past week, have you been bulliedat your school? = - - = = - - - - - cicaoa el OYes ONo (/Rqﬂg‘f\
6. In the past week, did you see teachers and staff praise or reward other students Eﬁﬁﬁm DBus 08us Loading Zone 0 Cafeteria O Classroom I Commons/Common Area N/
g: for showing positive behaMior? - - - - = == o e m e e e ccecmcccamacasaanaanaan OYes ONo gz 0 Computer Lab_D) Gym_D Hallway/Breezeway D Ubrary D Locker Room 0 Music Room 0 Of.Campus
g % Fee 7. Inthe past week, did teachers and staff praise or reward you for showing positive behavior?- - - - - - - - OYes ONo g % Respect (how well we treat each other)
oI @ s
i an 8. If so, were you praised or rewarded in ways thatyou like? - - - - - - - - - - - - - - - - OYes ONo m e 16. Are students at your school respectful to other students?- - - - - - - - - - - - - - - - - - - - OYes ONo
g if not, what would you fike instead? ; 17. Are students at your school respectful to teachers?- - - - - - - - - - - - - - - oo OYes ONo
Py Py
é sur é 18. Are teachers at your school respectful to students? - - - - - - - - - - - - - - - - - - - - - OYes ONo
£ £
g StUdents g 19. Are teachers at your school respectful to other teachers? - - - - - - - - - - - - - - - - - OYes ONo
i Safety (whether you feel free from harm at school) o
22 Doyou feel connected to adults at your SchoOI? - - = = - - = = = = = = < < <<= s <o oo OYes ONo
11 Doyou feelsafe atschool? = = = = == = === === -===-==---=---s------oo-o OYes ONo
23. If you have a problem, is there an adult at your school you would talk to? = = = = < < = < < - < - - - - - OvYes ONo

12. The places in the school | feel most safe are:

z
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viva3asn s

DAttRoom OBathroom 0Bus O Bus Loading Zone O Cafeteria O Classroom 0] Commons/Common Ares
O ComputerLab 01 Gym O Hallway/Breezeway O Library O Locker Room O Music Room O Off-Campus
OOffice O Parking Lot O Playground D Special Event/Assembly/Field Trip O Stadium 0 Vocational Room
OOther:

‘What makes these places safe?

13. The places i the school | fel least safe are
OArtRoom O Bathroom O Bus O Bus Loading Zone O Cafeteria O Classroom 0 Commons/Common Area
O ComputerLab OGym O Hallway/Breezeway O Library O Locker Room O Music Room 0 Off-Campus
DOffice O Parking Lot O Playground 0 Special Event/Assembly/Field Trip 0 Stadium 0] Vocational Room
OOther:

‘What makes these places not safe?
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Satisfaction (how you think things are going)

24. Overall, are your teachers doing a good job with behavior at this school? - - - - - - = = = = = - - = = - - OYes ONo
Your Perspective (what you think we should do)

The biggest problem with behavior in my school is:

‘One thing teachers and staff could do better to improve behavior in my school s:

One thing teachers and staff are doing in my school that they shouid keep doing is:

One thing | wish my teachers knew about me is:
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Feedback
and Input
Surveys:

& PBIS ..

Feedback and Input Survey: Family

We would like to hear about how you feel about our school. We will use your answers to find ways we can improve our
school. You do not have to answer all of the questions. This survey is anonymous — nobody will know that your answers

came from you.
DEMOGRAPHICS

(mark al that apph)
Dpek DKD102080405060708
09 010 011 012 Ol prefer not to answer

s your student enrolled in any of these programs?
(mark af that apphy)

D Specisl Education Program or has an

Individusized Education Program (EP)

D Giftad Program or Honors/Advanced Placement Courses

iity?
3 Hispanic or Latino/a/e T Not Hispanic or Latino/a/e
1 prefer not to snswer

What s yourrace? (mrk il that appl)
0 American Idian or Alskan Native
T Asien

O Black or Arican American

1 Natve Howaian or Pacific sander
e

Families

D Not appicable, not sure, | prefer not to answer 01 prefer not to answer

Communication (how we tell you about what's happening at school)

1. How would you most prefer to receive information about your child’s dassroom or school activities?
[ Board in the entryway or outside of classroom [ Emails O Family handbook of program policies [ Newsletter O
Notes home (on paper) O School website O School social media (e.g., Facebook, Twitter) [ Text messages

2. How would you most prefer to receive information specifically about your child at school?
O Emails O Individual face-to-face meetings (outside of parent-teacher conferences)
O Individual phone or video (e.g., Zoom) conversations [ Notes home (on paper) O Parent-teacher conferences
O Text messages

4. Are staff at our school respectfl o your child? - = = = = = = = = = = = == == === s e oo oo e Oves ONo
Connections (how close you feel to our school
5. Doyoulkeourschool? - - = - = = = == == == === m e Oves ONo

301L0vHd
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£
(ReACT)

D0 you feel welcome at U School? = = = = = = = = = = = = < <=t < e -saaseaaiiaaos owome (L )
X/

3

7. Doyou feel welcome in your child's classroom(E? - = = = = = = = = = == === s s - s no oo
8. Doyou feel connected to the teachers and staff?- - « =~ = = = = = = - = - -

9.

Feedback
and Input
Surveys:
Families

I your child has a problem, is there someone at our school you would talk to?

Shared Decision-Making how our school gets your input)

10. Do teachers and staff ask your input for decisions about your child specifically? - - - - - - - - - - - - - OYes ONo

11. Do teachers and staff ask your input for school-wide decisions? - - - - = = = < = =« = == - - OYes ONo
In what decisions woukd you like to provide more input?

Expectations (how clear we are about the positive behavior your child is supposed to show at school)

Our of school-wid behavior that are brief that students leam what to do
instead of just what not to do.

12 Are our staff clear about how they expect your child to behave at school? - = = = = < = = < = = = - - Oves ONo
13. Are your expectations for your child's behavior at home similar to our expectations at school? - - - - - - - OYes ONo
If they are not similar, what s different about your expectations at home?

Acknowledgement Systems (how our staff let your child know they are showing positive behavior)

15. Do you know if school staff have praised or rewarded your child for
showing positive behaviorsinthe pastmonth? - - - - - - - - - - - - - - - - - - - - - OYes ONo

16. Has anyone from the school contacted you to tell you about your child's positive behaviors this year? - - - OYes O No
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Discipline Systems (how our staff respond when students don't follow expectations)
17. If your child has had difficulties with behavior, has our school contacted

you before the problem got serious? - - - - - - - - - - - - - - - - - OYes ONo
18. Have our staff been clear about what would happen if your child doesn't follow expectations? - - - - - - - OYes ONo
19. Do you think that our school discipline systems are fairtoyourchild? - - - - - - - - - - - - - - - - - - OYes ONo

If not, what could be done to make things more fair?

20. Do you think that our school discipline systems are fair to all students? - - - - - - - = = - - - - - - - - OYes ONo
If not, what could be done to make things more fair?

O Weekday momnings before school 0 Weekdays
O Weekday evenings O Saturday moming 0 Saturday afternoon 0 Saturday evening 0 Sunday morning
O Sunday afternoon O Sunday evening

23, Where would be the best place to hold a workshop?
O Your child’s school 01 Another school (e.g., high school) 0 Community center O Local restaurant
O Other:

‘What could our school do to help you be able to attend the workshops (such as free child care)?

What are other ways our school could help support your family?

301L0VHd
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Share Out! -

® \What are some other strategies that you use to
increase equity through data?
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Share
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use to increase
equity in school
discipline this
fall.
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Handouts: https://bit.ly/DEEquity2022
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Contact Information

m Kent Mclntosh
Special Education Program
University of Oregon
kentm@uoregon.edu
L. @_kentmc
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